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Studio Arts-FH Art


Instructional Discipline Template
A. Program Information
Program Mission Statement
Please enter your mission statement here.


Program Level Student Learning Outcomes
Please list the program level student learning outcomes.


B. FTES - Enrollment Trends





1. In the data table above, what does the FTES data trend indicate?


Our studio art program empowers students to learn diverse perspectives, practical portfolio art skills for transfer into art schools and
university studio art programs.  Our art degree and certificate of achievement offer a range of beginning to intermediate level
ceramics, digital arts, drawing, life drawing, 2-d, and 3-d design, painting and art theory. Our equitable schedule of courses is
offered on weekdays, weeknights, weekends, face to face, hybrid, and online to fit students' needs.  


Students will be able to:


Create two- and three-dimensional artwork using drawing, design, ceramics, and/or digital tools, materials, methods, and
techniques.
Create artwork that communicates diverse cultural, personal perspectives, and the human condition.
Analyze and assess diverse historical and current two- and three-dimensional works of art as it relates to art and theory.
Translate concepts and visual experiences into images, tactile, and digital forms.


 


Enrollment Variables and Trends
Enrollment Trends
Studio Arts-FH


2015-16 2016-17 2017-18 2018-19 2019-20 5-yr %Inc


Unduplicated Headcount 891 868 920 1,052 940 5.5%


Census Enrollment 1,359 1,264 1,238 1,446 1,273 -6.3%


Sections 95 80 73 94 80 -15.8%


WSCH 2,670 2,512 2,466 2,813 2,471 -7.4%


FTES (end of term) 174 164 161 183 161 -7.5%


FTEF (end of term) 5.4 5.0 4.9 5.2 4.7 -12.5%


Productivity
(WSCH/FTEF)


496 499 501 543 525 5.8%


 the data trend shows an increase in FTES


 the data trend shows a decrease in FTES


 the data trend shows no change and/or is flat in FTES
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Discuss the factors that would help the college understand these trends and whether there are tangible reasons for no change/flat, an
increase or decrease in the trend.


2. Looking at the data trend, has the faculty/staff discussed proposed actions to stabilize/increase FTES?


If yes, describe the proposed actions for stabilizing/increasing the FTES.


C. Sections - Enrollment Trends
1. In the data table above, what does the data trend indicate about the number of sections offered?


If the data trend shows no change/flat or an increase or decrease in sections, explain why the number of sections is flat, increased or
decreased.


If the data indicates an increase in sections with a decrease in FTES, explain why the number of sections increased while FTES
decreased.


1. Scheduling: There is a -7.5% decrease for face to face Studio Art FTES.and a 51.6% increase for fully online Studio Art
FTES. This is due to the needs for student's schedules.  


2. Culturally relevant pedagogy: There is a -7.5% decrease for face to face Studio Art FTES.and a 51.6% increase for fully
online Studio Art FTES. This is due to the integration of culturally relevant pedagogy in our online art courses.


3. The curriculum and course materials are current:  Our online Art 4A Fundamentals in Drawing class is staying current with
trends for teaching.  -49.8% decrease for FTES for face-to-face classes while online this course has a 59.0% increase in
FTES.


4. Instructional modality of the program course(s) delivery:  Due to the shelter in place orders, we had a decrease FTES in
2020. We generally have 4 sections of Ceramics on campus per quarter. Some of our ceramic classes such as Potters’ wheel
I and II could not be offered online. 


 yes


 no


 


1. Degree/Certificate Requirements: Offer more online studio art courses since we had a 51.6% increase in fully online FTES.
Work closely with the web marketing team in the 2020s to advertise our new fully online Arts degree on our Foothill College
website.


2. Degree/Certificate Requirements: Decrease the units of our Art Certificate of Achievement and AA degree.
3. Degree/Certificate Requirements: Create a new low unit certificate of achievement in various art disciplines.
4. Sequenced to allow for program completion: Work with Guided Pathways to assist students to take more courses in a


pathway and include stacked certificates.
5. Equity: As a result of our full-time art faculty taking equity-related professional development, we are making changes to our


curriculum and are noticing a positive outcome of our FTES.
6. Degree/Certificate Requirements: ART 72, Studio Art Portfolio Preparation was removed from our Art AA degree/ certificate


of achievement.  It has not changed our FTES since it was stacked with a GID portfolio class.


 the data trend shows an increase in sections


 the data trend shows a decrease in sections


 the data trend shows no change and/or is flat in sections


1. Scheduling: The data trend shows a decrease of -15.8% of sections from 2015-2020.   There was a substantial decrease
from 95 sections offered in 2018-19 to 80 sections offered in 2019-20. This is due to the course families and district-wide
repeatability restrictions.


2. Instructional Modality: The data shows a decrease of 29.9% of sections from 2015-2020 for face-to-face classes.  In 2018-
19 there were 72 sections and in 2019-20 there were 54 sections.   Not all face-to-face classes can be offered online.


3. Increase FTEF: The data shows an increase of 28.6% of sections from 2015-2020 for fully online courses. In 2018-19 we had
an increased enrollment and 6 sections online of Art 15A digital painting offered.


4. Degree/Certificate Requirements: There was an increase of sections for Art 45A Ceramic Hand-building from 6 sections in
2015 to 9 sections in 2020. We added Art 45A as an alternative core to art 5B for our Foothill ART Degree.


 







Foothill Program Review 2020


Foothill Program Review 2020 - page 3 of 18 - 4/30/2021


D. Productivity - Enrollment Trends
1. In the data table above, what does the data trend indicate about the productivity number?


If the data trend shows no change/flat or an increase or decrease in productivity, explain why the productivity is flat, increased or
decreased.


2. Does the data trend suggest changes are necessary to improve productivity?


If yes, describe the proposed actions for stabilizing/increasing the productivity number.


E. Enrollment by Student Demographics





The Data is flat.
Narrative: No action plan is necessary for this section. However, it is important to note that we did stack classes between
2015-2020 for face-to-face painting, drawing, and ceramic classes. In the past, the department stacked multiple levels of oil
and acrylic painting.  In 2020-21, there has been enough enrollment to fill up sections without stacking for painting and
ceramics when it is offered fully online.
We are working with our Vice President, Dean, Foothill, and Deanza Art colleagues to revisit our district course families. The
course families and schedule of district-wide courses decreased our face-to-face enrollment for ceramics and painting.


 the data trend shows the productivity number increased


 the data trend shows the productivity number decreased


 the data trend shows no change and/or flat in the productivity number


 


1. Enrollment data from day one to census:  From 2015-2019 there was a steady increase in productivity. We had a 5.8%
increase in productivity.


2. Schedule: Our course of Art 4A had  699 productivity in 2018-19. This course is on multiple program sheets including,
Theater Tech, Art history, and GID, and is a GID for the humanities. 


3. Instructional modality of the program course(s) delivery:   Our high-quality online instructional modality has gained a
reputation over our face to face offerings. Our face to face productivity had a decrease of -7.7%. In 2018-19 a productivity of
474 and in 2019-20 of 433. Equity and equipment restrictions decreased our face to face productivity.


4. Online Offerings: In 2020, our online studio art program has a reputation for being a strong program.  Learn.org ranks our
Foothill College Art program as having the #1 online (community college) art program in the nation. Sixth overall.


 yes


 no


N/A: The productivity in the program is increasing so there is no need for an action plan.


Enrollment Distribution
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Enr Distribution by Student Demographics
Studio Arts-FH


by Gender
2015-16 2016-17 2017-18 2018-19 2019-20


Enr Percent Enr Percent Enr Percent Enr Percent Enr Percent


Female 897 66% 853 67% 820 66% 950 66% 839 66%


Male 441 32% 398 31% 398 32% 485 34% 416 33%


Non-Binary 0 0% 0 0% 0 0% 0 0% 2 0%


Not Reported 21 2% 13 1% 20 2% 11 1% 16 1%


Total 1,359 100% 1,264 100% 1,238 100% 1,446 100% 1,273 100%


by Ethnicity
2015-16 2016-17 2017-18 2018-19 2019-20


Enr Percent Enr Percent Enr Percent Enr Percent Enr Percent


African American 28 2% 26 2% 32 3% 48 3% 41 3%


Asian 376 28% 366 29% 361 29% 416 29% 362 28%


Filipinx 53 4% 59 5% 53 4% 57 4% 44 3%


Latinx 233 17% 257 20% 285 23% 337 23% 309 24%


Native American 16 1% 7 1% 7 1% 5 0% 7 1%


Pacific Islander 16 1% 14 1% 4 0% 7 0% 7 1%


White 500 37% 478 38% 459 37% 543 38% 446 35%


Decline to State 137 10% 57 5% 37 3% 33 2% 57 4%


Total 1,359 100% 1,264 100% 1,238 100% 1,446 100% 1,273 100%


by Age
2015-16 2016-17 2017-18 2018-19 2019-20


Enr Percent Enr Percent Enr Percent Enr Percent Enr Percent


19 or less 214 16% 213 17% 232 19% 330 23% 262 21%


20-24 586 43% 568 45% 533 43% 506 35% 486 38%


25-39 323 24% 284 22% 301 24% 351 24% 305 24%


40 + 236 17% 199 16% 172 14% 259 18% 220 17%


Total 1,359 100% 1,264 100% 1,238 100% 1,446 100% 1,273 100%


by Education Level
2015-16 2016-17 2017-18 2018-19 2019-20


Enr Percent Enr Percent Enr Percent Enr Percent Enr Percent


Bachelor or higher 289 21% 266 21% 250 20% 320 22% 287 23%


Associate 43 3% 27 2% 38 3% 44 3% 43 3%
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a. Enrollment by Gender
The following questions concern enrollment distribution by gender.


1. In the data table above, what does the data trend indicate about program enrollment by gender?


Females


Males


Non-Binary


If the data trend shows no change/flat, an increase or decrease in male, female, or non-binary enrollment, explain why the enrollment
rates is flat, increased, or decreased.


2. Does your program differ in the percentage of males to females, in this most recent year, compared to the College? (College 2019-20 =
51% Female, 47% Male)


If the data indicates a lack of gender parity in your program as compared to the college percentages, what is the source of that disparity
and what proposed/planned actions is the program taking to achieve parity?


HS/Equivalent 891 66% 835 66% 814 66% 883 61% 776 61%


All Other 136 10% 136 11% 136 11% 199 14% 167 13%


Total 1,359 100% 1,264 100% 1,238 100% 1,446 100% 1,273 100%


 the data trend shows an increase in the female enrollment rates


 the data trend shows a decrease in the female enrollment rates


 the data trend shows no change and/or is flat in the female enrollment rates


 the data trend shows an increase in the male enrollment rates


 the data trend shows a decrease in the male enrollment rates


 the data trend shows no change and/or is flat in the male enrollment rates


 the data trend shows an increase in the non-binary enrollment rates


 the data trend shows a decrease in the non-binary enrollment rates


 the data trend shows no change and/or is flat in the non-binary enrollment rates


1. Industry trends: Our program's data trends match the statewide trends for enrollment by gender.  The trends come directly
from the Chancellor's Office Launchboard (and their Community College Pipeline data) in the CCC system. Overall in CA,
Community colleges, the enrollment for females is 54% and for males, it is 45%. However, Foothill, the enrollment is 66%
females and 33% males. Data is reviewed by the Chancellor's Office Launchboard (and their Community College Pipeline
data) in the CCC system.


2. Hiring practice: We had two male teachers retire 5 years ago that attracted more male students. These faculty were in both
art/GID. This could be a reason for the larger amount of females to males.


3. Data-Driven: Two-thirds of enrollment in our program is female and one-third is male.  Compared to the College's average of
51% Female to 47% Male, we have 66% Female and 33% Male.  We have slightly more Females taking our Art courses than
the College's average.


4. Instructional modality of the program course(s) delivery: The past 5 years we have consistently offered classes from 10
am -1 pm to fit mother's schedules while their kids are at school. This may be a reason why we have more females enrolled in
our courses


 yes


 no


 


Scheduling: Schedule classes online, hybrid, and zoom/hybrid to fit male student's scheduling needs. We can schedule
nightly, Saturdays, and online to fit high school and athletic student's schedules.



https://www.calpassplus.org/LaunchBoard/Community-College-Pipeline.aspx

https://www.calpassplus.org/LaunchBoard/Community-College-Pipeline.aspx
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Data Table for Enrollment by Gender of Declared Majors
https://foothill.edu/programreview/prg-rev-docs/20-21-enroll-by-gender-and-
declared-major.pdf
Click the link to view Enrollment by Gender of Declared Majors data table and respond to the questions below.


3. In the data table above, what does the data trend indicate about enrollment (headcount) by gender of declared majors in the program?


Females


Males


Non-Binary


b. Enrollment by Ethnicity
The following questions concern enrollment distribution by ethnicity.


1. In the data table above, what do the data trends indicate about program enrollment by ethnicity?


African American


Asian


Filipinx


Outreaching: Outreach to GID students to take some of our GE art courses (Art 4A Fundamentals in Drawing), 5A 2-d
Foundations, 45B Ceramic Wheel Throwing, 20B Color I.  Outreach our GE courses to high school students and athletic
students.  GID has 50% male and 50% female enrollment.  We have three Art 5A, 4A, and 20A on their degree.
Culturally Relevant Pedagogy:  Infuse our face-to-face, hybrid and online curriculum, and courses with artwork made by
men.
District-Wide Discussions: Discuss with our Deanza colleagues strategies on attracting more males to our program.
Non-Binary Life Models: Recruit more non-binary models for life drawing courses.
New Certificates: Creating a new low-unit certificate in figure studies that combines GID and Art classes. GID has a more
equal percentage of male to female students. Attracting more male students in this CTE new certificate for figure students with
the emphasis on character design/animation would be a way to increase male enrollment in the Art Program.


 the data trend shows an increase in the female enrollment of the declared major


 the data trend shows a decrease in the female enrollment of the declared major


 the data trend shows no change and/or is flat in the female enrollment of the declared major


 the data trend shows an increase in the male enrollment of the declared major


 the data trend shows a decrease in the male enrollment of the declared major


 the data trend shows no change and/or is flat in the male enrollment of the declared major


 the data trend shows an increase in the non-binary enrollment rates


 the data trend shows a decrease in the non-binary enrollment rates


 the data trend shows no change and/or is flat in the non-binary enrollment rates


 the data trend shows an increase in the African Americans enrollment rates


 the data trend shows a decrease in the African Americans enrollment rates


 the data trend shows no change and/or is flat in the African Americans enrollment rates


 the data trend shows an increase in the Asian enrollment rates


 the data trend shows a decrease in the Asian enrollment rates


 the data trend shows no change and/or is flat in the Asian enrollment rates


 the data trend shows an increase in the Filipinx enrollment rates


 the data trend shows a decrease in the Filipinx enrollment rates


 the data trend shows no change and/or is flat in the Filipinx enrollment rates



https://foothill.edu/programreview/prg-rev-docs/20-21-enroll-by-gender-and-declared-major.pdf
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Latinx


Native American


Pacific Islander


White


Decline to State


2. Does your program differ in enrollment distribution among ethnic groups, in this most recent year, compared to the College enrollment
by ethnic group? (College 2019-20 = 4% African American, 38% Asian, 5% Filipinx, 25% Latinx, 0% Native American, 1% Pacific Islander,
21% White, 4% Decline to State)


If yes, looking at the ethnic groups above, explain changes identified over the past five years for each ethnic group (address each ethnic
group by bullet point).


3. Do the data trends suggest programmatic actions are necessary to address disparities in enrollment by ethnicity, including low
enrollment within a particular group?


 the data trend shows an increase in the Latinx enrollment rates


 the data trend shows a decrease in the Latinx enrollment rates


 the data trend shows no change and/or is flat in the Latinx enrollment rates


 the data trend shows an increase in the Native American enrollment rates


 the data trend shows a decrease in the Native American enrollment rates


 the data trend shows no change and/or is flat in the Native American enrollment rates


 the data trend shows an increase in the Pacific Islander enrollment rates


 the data trend shows a decrease in the Pacific Islander enrollment rates


 the data trend shows no change and/or is flat in the Pacific Islander enrollment rates


 the data trend shows an increase in the White enrollment rates


 the data trend shows a decrease in the White enrollment rates


 the data trend shows no change and/or is flat in the White enrollment rates


 the data trend shows an increase in the Decline to State enrollment rates


 the data trend shows a decrease in the Decline to State enrollment rates


 the data trend shows no change and/or is flat in the Decline to State enrollment rates


 yes


 no


From reviewing the data below, our enrollment does not mirror the college’s ethnic distribution. We need some improvement to
meet the standard for Asian students in our program.
We have 10% fewer Asian students taking our Studio Art courses compared to the College's average.  Compared to the
Statewide average for enrollment distribution for Asian students in Art classes, we are close to the same. The state average is
25% Asian students while ours is 28% Asian. 


College and Studio Art Data Comparisons:


African American: College: 4%, Studio Arts: 3%= -1% difference
Asian: College: 38%, Studio Arts: 28%=  -10% difference
Filipinx: College: 5%, Studio Arts:  3%= -2% difference
Latinx: College: 25%, Studio Arts: 24% = -1% difference
Native American: College 0%,  Studio Arts: 1% = +1% difference
Pacific Islander: College: 1%,  Studio Arts: 1%= -1% difference
White: College: 21%, Studio Arts: 35 %=  +14% difference
Decline to State: College: 4%, Studio Arts: 4%+ 0% difference


 yes



https://www.calpassplus.org/LaunchBoard/Community-College-Pipeline.aspx
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If yes, describe the proposed actions for addressing disparities in enrollment by ethnic group within the program.


F. Student Course Success





 no


1. Data-Driven: Art 4D Figure Drawing 1 and Heads and Hands Drawing are our highest productive and successful face-to-face
courses for African American, Latinx, and Pacific Islander students. From student's feedback, they say they want to draw from
subject matter that looks like them.


2. Culturally relevant pedagogy and/or curriculum: Our action plan to advertise on social medial and recruit more Asian and
African American life figure models for our Figure and Heads and Hands drawing classes.  We listened to the students'
requests to have more diverse ethnic life models.  In Spring 2020, the students requested more diversity of models.


3. Hiring practices: Between 2015-2018 we worked with the models guild.  In spring 2019, the new district policy changed the
life models' job from independent contractors to become temporary employees.  We moved from diverse ethnic models to all-
white models.  The intensive on-boarding process of these models limited the range of ethnicity and also equity for our
students.


4. Scheduling: We schedule Figure Drawing and Heads and hands drawing in the Winter and Spring quarter to fit student's
needs and to fill enrollment. We don't offer these classes in the same quarter. Students need both classes to fulfill a transfer
requirement.


5. Outreach initiatives: In Summer 2020 studio art faculty advertised on social media for African American models. We plan to
ask Outreach and/or HR to advertise for more diversity of models. We can outreach to more ethnicities in Athletics to take our
Art GE courses.


Course Success Rates by Unit
Course Success
Studio Arts-FH


2015-16 2016-17 2017-18 2018-19 2019-20


Grades Percent Grades Percent Grades Percent Grades Percent Grades Percent


Success 1,137 84% 1,093 86% 1,044 84% 1,213 84% 1,101 86%


Non Success 98 7% 81 6% 100 8% 119 8% 89 7%


Withdrew 124 9% 90 7% 94 8% 113 8% 83 7%


Total 1,359 100% 1,264 100% 1,238 100% 1,445 100% 1,273 100%
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Some courses may continue to be listed but no longer have data due to renumbering or because the course was not offered in the past five
years.


a. Student Course Success
1. In the data table above, what does the data trend indicate about overall course success?


If the data trend shows an increase, decrease, or no change and/or is flat in students' course success percentage, explain what
programmatic factors led to such a trend.


2. Do the data suggest changes are necessary to improve student course success?


Course Success by Race/Ethnicity
Studio Arts-FH


Course Success for African American, Latinx, and Filipinx Students
2015-16 2016-17 2017-18 2018-19 2019-20


Grades Percent Grades Percent Grades Percent Grades Percent Grades Percent


Success 261 83% 286 84% 300 81% 344 78% 327 83%


Non Success 28 9% 29 8% 38 10% 56 13% 37 9%


Withdrew 25 8% 27 8% 32 9% 42 10% 30 8%


Total 314 100% 342 100% 370 100% 442 100% 394 100%


Course Success for Asian, Native American, Pacific Islander, White, and
Decline to State Students


2015-16 2016-17 2017-18 2018-19 2019-20


Grades Percent Grades Percent Grades Percent Grades Percent Grades Percent


Success 876 84% 807 88% 744 86% 869 87% 774 88%


Non Success 70 7% 52 6% 62 7% 63 6% 52 6%


Withdrew 99 9% 63 7% 62 7% 71 7% 53 6%


Total 1,045 100% 922 100% 868 100% 1,003 100% 879 100%


 the data trend shows an increase in the students’ course success percentage


 the data trend shows a decrease in the students’ course success percentage


 the data trend shows no change and/or is flat in the students’ course success percentage


Scheduling: The student course success data shows a steady increase from 84% to 86% from 2015-2020 due to the
scheduling of our courses. There was no change or flat in students' success data for (African Americans, Latinx, and Filipinx.
83% of the students were consistently successful. There was a slight and steady increase in students' success for (Asian,
White, Pacific Islander, Native American and Decline to State. From 2015 84% were successful and in 2020 88% of the
students were successful. Comparing both ethnic groups to our entire average, we would conclude the success is flat or no
change.
Instructional modality of the program course(s) delivery:  We use instructional modalities to retain students in the first two
weeks of the quarter. Fewer students withdrew from our Studio Art courses from 2015-2020. In 2015 9% withdrew and in 2020
7% withdrew.
Culturally relevant pedagogy and/or curriculum: Our Studio Art faculty have participated in professional development
equity workshops such as CUE, Courageous Conversations, and culturally responsive teaching and the brain courses to find
ways to retain students.


 yes


 no
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If yes, describe the proposed actions for stabilizing/increasing the student's course success percentages.


b. Student Course Success by Student Groups
1. In the data table above, what is the observed trend for course success rates for African American, Filipinx, and Latinx student groups?


2. In the data table above, what is the observed trend for course success rates for Asian, Native American, Pacific Islander, White, and
Decline to State student groups?


3. In the data table above, is there a course success gap between African-American, Latinx, Filipinx student groups and Asian, Native
American, Pacific Islander, White, Decline to State student groups?


If the data trend shows an increase, decrease, or no change/flat in course success gap, explain why the course success gap is flat,
increased, or decreased.


4. Does the data suggest that changes are necessary to decrease student course success gap between African-American, Latinx, Filipinx
student groups and Asian, Native American, Pacific Islander, White, and Decline to State student groups?


If yes, what actions are program faculty and staff engaged in to decrease the course success gap between African-American, Latinx, and
Filipinx student groups and Asian, Native American, Pacific Islander, White, and Decline to State student groups?


1. Instructional modality of the program course(s) delivery: We will continue to work on improving our course delivery for
online and face-to-face to address the 5% difference of success for African American, Latinx, and Filipinx students.


2. Culturally relevant pedagogy and/or curriculum: We plan to continue to use Culturally Responsive Teaching and the Brain
as a department model or value system for teaching our Studio Art courses.


3. Outreach initiatives:  Art instructors will reach out to outreach and mental health services to provide more classroom
presentations on suicide, mental health support, and Canvas help desk support for our students. We are also working with an
action plan of empathy for our student's equity issues. Our students are currently facing food and housing insecurities, mental
health issues, homelessness, and unstable Wi-fi.


4. Hiring Practices: We will work with our dean to hire new adjunct art faculty that have a concern for empathy for our students
and the need for student support services.  By empathizing with these issues and directing students to student services we
hope to see improvement with course success.


 the data trend shows an increase in the course success percentage


 the data trend shows a decrease in the course success percentage


 the data trend shows no change and/or is flat in the course success percentage


 the data trend shows an increase in the course success percentage


 the data trend shows a decrease in the course success percentage


 the data trend shows no change and/or is flat in the course success percentage


 yes


 no


 


Data Explanation: In 2020 there was 83% of our African-American/Latinx and Filipinx with course success rates. In 2020
there was 88% of our Asian, Native American, Pacific Islander, White, and Decline to State with course success rates. There
is a 5% success gap between success for African-American/Latinx, Filipinx versus Asian, Native American, Pacific Islander,
white, and Decline to State.
Culturally relevant pedagogy and/or curriculum:  The success trends or increase is due to faculty adding culturally relevant
pedagogy to face-to-face and online Canvas course modules. Faculty applied new understandings of culturally relevant
pedagogy from participating in Foothill College professional development workshops.
Scheduling: More courses were offered weeknights, weekends, hybrid and online to increase the success data.
Hiring Practices: We offered dual enrollment for drawing and ceramics in 2019-2020 that may have increased the success.


 yes


 no
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G. Student Course Success by Demographics
a. Student Course Success by Gender
The following questions concern student success rates by gender.





Curriculum: Involving faculty in ongoing discussions with the College Curriculum around updating our Studio art course
outlines with more diverse perspectives around ethnicity and art.
Instructional modality of the program course(s) delivery: Include more diverse perspectives in art textbooks and
representation of African American/Latinx and Filipinx artists.
Culturally relevant pedagogy and/or curriculum: Include more diverse perspectives of BIPOC artists in face-to-face and
online modalities.
Outreach initiatives: Work with HR/outreach to recruit a diversity of life models for our drawing courses.
Hiring practices: We have worked with our deans to hire new art adjunct faculty that represent different ethnicities and
current practices in Studio Arts.
Industry trends: Monitor our data from the "inquiry tool" to see how we retain African American, Latinx, and Filipinx students
in our face-to-face and online courses by the instructor.


Course Success Rates by Group
Success Rates by Gender
Studio Arts-FH


2019-20


Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent


Female 731 87% 53 6% 55 7% 839 100%


Male 354 85% 36 9% 26 6% 416 100%


Non-Binary 2 100% 0 0% 0 0% 2 100%


Not Reported 14 88% 0 0% 2 13% 16 100%


All 1,101 86% 89 7% 83 7% 1,273 100%


2018-19


Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent


Female 811 85% 67 7% 71 7% 949 100%


Male 394 81% 49 10% 42 9% 485 100%


Non-Binary 0 N/A 0 N/A 0 N/A 0 100%


Not Reported 8 73% 3 27% 0 0% 11 100%


All 1,213 84% 119 8% 113 8% 1,445 100%


2017-18


Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent


Female 695 85% 59 7% 66 8% 820 100%


Male 331 83% 40 10% 27 7% 398 100%


Non-Binary 0 N/A 0 N/A 0 N/A 0 100%


Not Reported 18 90% 1 5% 1 5% 20 100%
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All 1,044 84% 100 8% 94 8% 1,238 100%


2016-17


Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent


Female 740 87% 53 6% 60 7% 853 100%


Male 340 85% 28 7% 30 8% 398 100%


Non-Binary 0 N/A 0 N/A 0 N/A 0 100%


Not Reported 13 100% 0 0% 0 0% 13 100%


All 1,093 86% 81 6% 90 7% 1,264 100%


2015-16


Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent


Female 764 85% 44 5% 89 10% 897 100%


Male 354 80% 53 12% 34 8% 441 100%


Non-Binary 0 N/A 0 N/A 0 N/A 0 100%


Not Reported 19 90% 1 5% 1 5% 21 100%


All 1,137 84% 98 7% 124 9% 1,359 100%


Success Rates by Age
Studio Arts-FH


2019-20


Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent


19 or less 232 89% 14 5% 16 6% 262 100%


20-24 411 85% 42 9% 33 7% 486 100%


25-39 262 86% 22 7% 21 7% 305 100%


40 + 196 89% 11 5% 13 6% 220 100%


All 1,101 86% 89 7% 83 7% 1,273 100%


2018-19


Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent


19 or less 297 90% 17 5% 15 5% 329 100%


20-24 413 82% 48 9% 45 9% 506 100%


25-39 284 81% 36 10% 31 9% 351 100%


40 + 219 85% 18 7% 22 8% 259 100%


All 1,213 84% 119 8% 113 8% 1,445 100%
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2017-18


Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent


19 or less 199 86% 17 7% 16 7% 232 100%


20-24 442 83% 59 11% 32 6% 533 100%


25-39 255 85% 17 6% 29 10% 301 100%


40 + 148 86% 7 4% 17 10% 172 100%


All 1,044 84% 100 8% 94 8% 1,238 100%


2016-17


Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent


19 or less 190 89% 12 6% 11 5% 213 100%


20-24 489 86% 41 7% 38 7% 568 100%


25-39 245 86% 18 6% 21 7% 284 100%


40 + 169 85% 10 5% 20 10% 199 100%


All 1,093 86% 81 6% 90 7% 1,264 100%


2015-16


Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent


19 or less 189 88% 9 4% 16 7% 214 100%


20-24 496 85% 50 9% 40 7% 586 100%


25-39 261 81% 25 8% 37 11% 323 100%


40 + 191 81% 14 6% 31 13% 236 100%


All 1,137 84% 98 7% 124 9% 1,359 100%


Success Rates by Ethnicity
Studio Arts-FH


2019-20


Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent


African American 31 76% 6 15% 4 10% 41 100%


Asian 319 88% 27 7% 16 4% 362 100%


Filipinx 33 75% 5 11% 6 14% 44 100%


Latinx 263 85% 26 8% 20 6% 309 100%


Native American 4 57% 1 14% 2 29% 7 100%


Pacific Islander 7 100% 0 0% 0 0% 7 100%


White 393 88% 22 5% 31 7% 446 100%
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Decline to State 51 89% 2 4% 4 7% 57 100%


All 1,101 86% 89 7% 83 7% 1,273 100%


2018-19


Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent


African American 36 75% 4 8% 8 17% 48 100%


Asian 359 87% 26 6% 30 7% 415 100%


Filipinx 48 84% 4 7% 5 9% 57 100%


Latinx 260 77% 48 14% 29 9% 337 100%


Native American 2 40% 2 40% 1 20% 5 100%


Pacific Islander 5 71% 1 14% 1 14% 7 100%


White 477 88% 29 5% 37 7% 543 100%


Decline to State 26 79% 5 15% 2 6% 33 100%


All 1,213 84% 119 8% 113 8% 1,445 100%


2017-18


Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent


African American 19 59% 4 13% 9 28% 32 100%


Asian 309 86% 28 8% 24 7% 361 100%


Filipinx 46 87% 3 6% 4 8% 53 100%


Latinx 235 82% 31 11% 19 7% 285 100%


Native American 2 29% 2 29% 3 43% 7 100%


Pacific Islander 4 100% 0 0% 0 0% 4 100%


White 399 87% 27 6% 33 7% 459 100%


Decline to State 30 81% 5 14% 2 5% 37 100%


All 1,044 84% 100 8% 94 8% 1,238 100%


2016-17


Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent


African American 18 69% 5 19% 3 12% 26 100%


Asian 311 85% 27 7% 28 8% 366 100%


Filipinx 52 88% 2 3% 5 8% 59 100%


Latinx 216 84% 22 9% 19 7% 257 100%


Native American 7 100% 0 0% 0 0% 7 100%


Pacific Islander 11 79% 2 14% 1 7% 14 100%


White 426 89% 21 4% 31 6% 478 100%


Decline to State 52 91% 2 4% 3 5% 57 100%
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Some courses may continue to be listed but no longer have data due to renumbering or because the course was not offered in the past five
years.


1. In the data table above, what does the data indicate about program course success by gender?


Females


Males


Non-Binary


If the data trend shows an increase, decrease, or no change/flat in the male, female, or non-binary student course success percentages,
explain why the percentage is flat, increased, or decreased.


All 1,093 86% 81 6% 90 7% 1,264 100%


2015-16


Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent


African American 23 82% 2 7% 3 11% 28 100%


Asian 316 84% 21 6% 39 10% 376 100%


Filipinx 47 89% 5 9% 1 2% 53 100%


Latinx 191 82% 21 9% 21 9% 233 100%


Native American 10 63% 2 13% 4 25% 16 100%


Pacific Islander 13 81% 1 6% 2 13% 16 100%


White 422 84% 30 6% 48 10% 500 100%


Decline to State 115 84% 16 12% 6 4% 137 100%


All 1,137 84% 98 7% 124 9% 1,359 100%


 the data trend shows an increase in the female course success rates


 the data trend shows a decrease in the female course success rates


 the data trend shows no change and/or is flat in the female course success rates


 the data trend shows an increase in the male course success rates


 the data trend shows a decrease in the male course success rates


 the data trend shows no change and/or is flat in the male course success rates


 the data trend shows an increase in the non-binary course success rates


 the data trend shows a decrease in the non-binary course success rates


 the data trend shows no change and/or is flat in the non-binary course success rates


Flat/No Change: The data shows no/change for females, male and non-Binary.
Industry trends: As stated, our average matches the statewide average. We are explaining our average is the same as the
statewide average.
Scheduling: From 2015-2020 we offered a similar schedule online, face to face, hybrid and online. This can be an
explanation for the flat student success rates. We offer our classes at peak on-campus population times to accommodate all
races and genders. We would look into our schedule and find times around the peak hours for offering classes.  We could
work around the schedule of times and consider offering art classes early in the mornings from 8-10 am or nightly. We also
know there are self-assessments counselors give to students. We can explain that counselors are guiding students into
educational majors that may not include the arts.
Culturally relevant pedagogy and/or curriculum:  The history of art has been dominated by male artists.  Viewing the data
for success, is an empowering moment to see more females successful in the educational path of art. 



https://www.calpassplus.org/LaunchBoard/Community-College-Pipeline.aspx
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2. Do the data suggest changes are necessary to improve female, male, or non-binary student course success percentage rates?


If yes, describe proposed actions to stabilize/increase the course success rates for male, female, or non-binary.


b. Student Course Success by Ethnicity
These questions concern the course success rates of students by ethnicity.


1. In the data table above, what does the data trend indicate about program student course success by ethnicity?


African Americans


Asian


Filipinx


Latinx


Native American


Instructional modality of the program course(s) delivery: We offered the same amount of online courses from 2015-20.
 This can be a result of the flat or no change in student success rate. We did not offer ceramic classes online during this time
period.


 yes


 no


 


Our data is flat and plan to have an action plan to increase student success.
Scheduling: Our action plan is to schedule with more attention to a sequential pathway for student success. We will work with
guided pathways to increase course success rates. We plan to work with counseling to encourage them to give self-
assessments that also include art for male and non-binary students. We offer our classes at peak on-campus population times
to accommodate all races and genders.
Instructional modality of the program course(s) delivery: We plan to work as a department with our male   adjunct faculty
to have them prepared and trained to teach online, hybrid, virtual hybrid, and face to face studio art courses. Our department's
values would be to share best practices or our online courses with our adjunct faculty.
Hiring practices: We plan to work with outreach and HR to hire new qualified diverse male and non-binary adjunct faculty
with a specialty in teaching online studio art courses and culturally relevant teaching practices.
Culturally relevant pedagogy and/or curriculum: Work with our existing adjunct faculty and full-time faculty to integrate
culturally relevant pedagogy in their teaching practices.  We will work to discuss the importance to showcase contemporary
and historically diverse cultural, male, non-binary, and female artists. 
Culturally relevant pedagogy and/or curriculum: We will continue to discuss or survey our students' cultural biases about
majoring in art.  There are many societal biases around majoring in art as a viable career path. This could be a reason why
male students are not majoring in art.


 the data trend shows an increase in the African Americans course success rates


 the data trend shows a decrease in the African Americans course success rates


 the data trend shows no change and/or is flat in the African Americans course success rates


 the data trend shows an increase in the Asian course success rates


 the data trend shows a decrease in the Asian course success rates


 the data trend shows no change and/or is flat in the Asian course success rates


 the data trend shows an increase in the Filipinx course success rates


 the data trend shows a decrease in the Filipinx course success rates


 the data trend shows no change and/or is flat in the Filipinx course success rates


 the data trend shows an increase in the Latinx course success rates


 the data trend shows a decrease in the Latinx course success rates


 the data trend shows no change and/or is flat in the Latinx course success rates
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Pacific Islander


White


Decline to State


If the data trend shows a decrease in any of the student ethnic groups' course success rates, explain why the percentage decreased for
each (address each ethnic group by bullet point).


2. Do the data indicate a gap in course success for any of the ethnic groups as compared to other groups?


If yes, describe the reasons for the gap in course success.


3. Do the data suggest that changes are necessary to improve program course success equality?


 the data trend shows an increase in the Native American course success rates


 the data trend shows a decrease in the Native American course success rates


 the data trend shows no change and/or is flat in the Native American course success rates


 the data trend shows an increase in the Pacific Islander course success rates


 the data trend shows a decrease in the Pacific Islander course success rates


 the data trend shows no change and/or is flat in the Pacific Islander course success rates


 the data trend shows an increase in the White course success rates


 the data trend shows a decrease in the White course success rates


 the data trend shows no change and/or is flat in the White course success rates


 the data trend shows an increase in the Decline to State course success rates


 the data trend shows a decrease in the Decline to State course success rates


 the data trend shows no change and/or is flat in the Decline to State course success rates


 


Data-Driven Driven Understanding: The data shows an increase in student ethnic groups' course success rates, especially
for online classes. An explanation for varied success rates would be based on individual adjunct and full-time faculty member's
understanding of culturally relevant pedagogy. It is proven that ethnic group's course success rates are aligned to the faculty
member's understanding of culturally relevant pedagogy.
Culturally relevant pedagogy and/or curriculum:  Two full-time faculty members took culturally responsive teaching and the
brain and various other equity professional development workshops at Foothill College and are actively using these strategies
for online and face-to-face teaching. One faculty member attended the CUE equity professional development workshops in
2019. Having more insights on how to change the class structure and teach differently made an impact on the success rate for
all students including African American Students.


 yes


 no


 


Data Explanation Although there is a gap, the data shows an increase in success rates for African American students from
2016-2020.  In 2016-17 69% of our African American students were successful. We were aware of this decrease and
collectively worked to improve the success rate to 79% in 2020. There is a 12% gap between the success of African American
students success and (Latinx, Asian/White Students). In 2020 there were 76% of successful African American students
compared to 88% successful (Latinx, Asian and White Students).
Culturally relevant pedagogy and/or curriculum: Some and not all faculty and adjuncts have not participated in culturally
relevant pedagogy professional development training at our school and therefore there is a gap in ethnic group success rates. 
Instructional modality of the program course(s) delivery: Our adjunct faculty during 2015-2020 was not Canvas certified
and therefore were assigned courses that we're face to face.
Hiring practices: Due to the budget, we had a hold on hiring new faculty members that were people of color. We had one
faculty hired within the 4 years that was Latinx.  
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This form is completed and ready for acceptance.


If yes, describe the proposed actions for stabilizing/improving the course success by ethnicity.


Use this opportunity to provide feedback on the template or address a topic that was not previously discussed.


Self-Study Checklist
Writers can use this final checklist for ensuring quality control before hitting the final submit button.


 Yes


 No


Faculty in the department will work to close the gap of 12%. 


Curriculum: Show more diverse examples of African American artists for our lectures in online, hybrid, and face to face
courses. We could also assign textbook readings by diverse authors, perspectives, and visual arts examples. This could be
reflected in our Course outlines. Teach with culturally responsive teaching.
Outreach: Our equity action plan over Summer 2020 was to recruit and hire life models that are African American.
Culturally relevant pedagogy and/or curriculum: Two faculty in the Art department have attended culturally responsive
teaching and the brain and various other equity professional development workshops at Foothill College and are actively using
these strategies for online and face-to-face teaching. One faculty member attended the CUE equity professional development
workshops in 2019. Having more insights on how to change the class structure and teach differently made an impact on the
success rate for all students including African American Students.
Hiring Practices:  We will work with the HR and dean to review portfolios and interviews with new adjunct applicants. Viewing
the applications only through resumes limits the understanding of how an applicant addresses culturally relevant pedagogy
and closing the achievement gap.


Instructional modality of the program course(s) delivery. We are satisfied with the new digital format of the program review.
This allows for more collaboration within our department.  We also appreciated the rubric which assisted us with expectations
for this program review.
Outreach initiatives: We would like to see a section on this program review that discusses action plans for service learning
projects. Our Studio Art Faculty worked with students on the creation of the Dreamer Mural, Veteran Mural, and Athletic Mural.
We actively contribute to representing visually diverse perspectives of student life and culture. Discussing service and culture
relates to our mission statement and PLOS. We believe service leadership and community need to be reflected as
contributions to our College in future program reviews.
Adjunct Faculty: How will we involve adjunct faculty in future program reviews.


 Attended the Writer Orientation/Training in November


 Responses are supported by the data


 Engaged in discussion with IR Coach


 The Self-Study Report was written collaboratively with other program stakeholders


 The Self-Study Report was proofread by a collaborator
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Geospatial Tech & Data Sci-FH Geospatial Tech


Career and Technical Education Programs Addendum
A. Re-Accreditation Information
1. When was your last re-accreditation visit?


2. Did the program maintain accreditation?


3. Were there any commendations/special mentions identified? If yes, please elaborate.


4. What were the major citations of the last re-accreditation report (e.g. areas of improvement, strategic direction, facilities, personnel,
etc.)?


5. What actions has the program taken to address the accreditation citations/recommendations? What barriers has the program faced in
implementing improvements?


6. If applicable, what areas of concern were noted during the annual accreditation report?


B. Advisory Board
1. Did the program hold an annual advisory meeting each year of the five-year cycle?


2. Did the program submit advisory board meeting minutes each year of the five-year cycle?


3. Web link to meeting minutes?


4. Were there any advisory board commendations/special mentions identified?


There is not an accrediting body for this program


 yes


 no


There is not an accrediting body for this program, however the curriculum is modeled after the NSF Model Geospatial Technology
curriculum


see above


see above


see above


 yes


 no


 yes


 no


https://foothill.edu/gis/resources.html  2020 meeting was scheduled for April 2020 and was postponed due to Covid



https://foothill.edu/gis/resources.html
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5. Are there any identified actions for improvement or recommendations based on feedback from the program's advisory board?


6. What actions has the program taken to address recommendations made by the Advisory Board? What barriers has the program
faced in implementing improvements?


C. Regional Labor Demand


The advisory board commended the smooth transition online by the program faculty in 2018
The advisory board noted that Foothill is one of community colleges in the region that offers a comprehensive GIST
certificate program (the other is Diablo Valley). Other schools offer 1-3 GIS classes. Notably, students who take an
introductory GIS class at Skyline or San Francisco City college will often transfer to Foothill to obtain an industry-approved
certificate
The advisory board has consistently commended the program on the well rounded nature of students completing the
program with both technical and ''soft'' skills desired by employers
The advisory board has commended the program on the up-to-date software skills possessed by program graduates


In response to declining enrollment in 2015-17 the advisory board suggested that the GIST program move entirely online. This
was due to the nature of the student body who are predominately working professionals seeking to upskill. These professionals
often are challenged to attend face to face classes in the evenings after working all day. In addition, the advisory board noted that
with online classes the program would be able to draw from a larger area and meet the needs of professionals such as forest
service workers who do not live near to a college.


The program has moved online with support from the Online Learning Office and ETS who has provided cloud-based ''virtual
desktops'' that students can use to run GIS software over the cloud. The largest barrier that the program has faced is student
access to adequate technology to successfully complete program requirements. Students must either own a robust PC computer
so that they can download and run the GIS software, or rely on a very stable internet connection to run the software on a virtual
desktop. Students who do not have strong and stable internet connections struggle to successfully run the virtual desktop GIS
software. 
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1. In the data table, what does the regional labor demand data trend indicate?


2. Describe the regional demand for labor in this sector. If the projected data trend shows no change/flat, an increase, or decrease in
labor demand, explain why.


D. Regional Labor Supply


1. In the data table, what does the regional labor supply data trend indicate?


 the data trend shows an increase in labor demand


 the data trend shows a decrease in labor demand


 the data trend shows no change and/or is flat in labor demand


The regional labor demand is increasing. This field is notoriously difficult to define in the Projected Regional Job Openings as
Geospatial Technology skills are supplemental to many fields and are used to enhance/upskill workers in a variety of fields. The
majority of jobs required a bachelor's degree in GIS or some other field. Most program students have a bachelor's degree in some
other field and are returning to gain GIST skills. Many students in the program would not define GIS as their primary occupation.
Many students are in fields ranging from Environmental Sciences, Forest Service, Law Enforcement and Public Safety, Cultural
Resource Management, Computer Science and Community Organizing. 


 the data trend shows an increase in labor supply
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2. Describe the regional supply for labor in this sector over the last five years. If the data trend shows no change/flat, an increase, or
decrease in labor supply, explain why.


E. Regional Wages


 the data trend shows a decrease in labor supply


 the data trend shows no change and/or is flat in labor supply


The trend shows a slight increase in the labor supply. The data pulled for this study comprises job openings where GIS is the
primary skill desired. While there continues to be a slight increase in the need for GIS technicians, the demand is far greater (and
continues to increase) for workers who have GIS skills that supplement their primary occupational category. Foothill College fills a
demand in the regional labor market. Foothill is one of two community colleges in the Bay Region to offer GIST Certificates and
AS degree programs. While several other colleges offer GIST coursework (1-2 classes), Foothill and Diablo Valley College meet a
need in the regional labor market for a robust GIS education by offering comprehensive certificates and degrees in the field. 
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1. In the data table, what does the wage data trend indicate?


2. Describe the regional trend for wages in this sector over the last five years. If the data trend shows no change/flat, an increase, or
decrease in wages, explain why.


F. Program 13.5 Course Completion


1. In the data table, what does the data trend indicate about the number of students completing the 13.5 CTE units each year in the last
five years within your program?


2. If the data trend shows no change/flat, an increase, or decrease in the number of students completing the 13.5 CTE units, explain
why.


 the data trend shows an increase in wages


 the data trend shows a decrease in wages


 the data trend shows no change and/or is flat in wages


The trend shows an overall slight increase in wages, starting with a low of $38,769 iin 2012, a high of $54,552 in 2014, and
ending at a median salary of $46,528 in 2019. This data encompasses a broad spectrum of careers, from computer data
scientists to transportation technicians. Students included in this survey completed one or more GIS classes, but may not have
GIS as their primary occupation. The ''Median Wage'' of graduates reflects the varying composition and wide pay range of the jobs
that require GIST skills. 


 the data trend shows an increase in the number of students completing the 13.5 CTE units


 the data trend shows a decrease in the number of students completing the 13.5 CTE units


 the data trend shows no change and/or is flat in the number of students completing the 13.5 CTE units


As the program moved online in 2018, the program struggled to have students complete their degrees/certificates as many
students were ''drop in'' for specific skills and did not see the need to complete the full certificate. This problem is compounded by
the GIST industry not having a formal accrediting body or licensure exam. Program faculty are working to encourage students to
complete their full certificates, and are also encouraging students to apply for the lower level certificates that they may not realize
that they qualify for.
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G. Program Graduate Employment Rates
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This form is completed and ready for acceptance.


1. In the data table above, what does the graduate employment rate indicate for certificate/degree completers (e.g., Within one year
after Community College Completion)?


2. Describe the graduate employment rate trend for both certificates and degrees. If the projected data trend shows no change/flat, an
increase, or decrease, explain why.


Self-Study Checklist
Writers can use this final checklist for ensuring quality control before hitting the final submit button.


 the data trend shows an increase in graduate employment


 the data trend shows a decrease in graduate employment


 the data trend shows no change and/or is flat in graduate employment


Due to the small number of certificate and degree completers in GIST in the Bay Area, the data table shows all students who took
GIST classes and completed any degree or certificate (not necessarily GIST). The data reflects that GIS skills can help to
enhance the employability of students as between 67% and 73% of students who took a GIS course as a part of their certificate or
degree at any Bay Area Community College found gainful employment within two fiscal quarters. 


 Attended the Writer Orientation/Training in November


 Responses are supported by the data


 Engaged in discussion with IR Coach


 The Self-Study Report was written collaboratively with other program stakeholders


 The Self-Study Report was proofread by a collaborator
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Sports Medicine-FH


Career and Technical Education Programs Addendum
A. Re-Accreditation Information
1. When was your last re-accreditation visit?


2. Did the program maintain accreditation?


3. Were there any commendations/special mentions identified? If yes, please elaborate.


4. What were the major citations of the last re-accreditation report (e.g. areas of improvement, strategic direction, facilities, personnel,
etc.)?


5. What actions has the program taken to address the accreditation citations/recommendations? What barriers has the program faced in
implementing improvements?


6. If applicable, what areas of concern were noted during the annual accreditation report?


B. Advisory Board
1. Did the program hold an annual advisory meeting each year of the five-year cycle?


2. Did the program submit advisory board meeting minutes each year of the five-year cycle?


3. Web link to meeting minutes?


4. Were there any advisory board commendations/special mentions identified?


Program does not require accreditation.


 yes


 no


N/


N/A


N/A


N/


 yes


 no


 yes


 no


Advisory Board minutes submitted to CTE Coordinator.  We need to develop a place on our website to post our Advisory Board
minutes each year.
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5. Are there any identified actions for improvement or recommendations based on feedback from the program's advisory board?


6. What actions has the program taken to address recommendations made by the Advisory Board? What barriers has the program
faced in implementing improvements?


C. Regional Labor Demand


Numerous comments recognizing the quality of the students, faculty and staff in our program, both in their educational role
and in the medical services provided for Intercollegiate Athletics.
Industry professionals recognized the curricula is in line with current practice in sports medicine careers.


Extensive discussion about the need for students and professionals with experience in practical application of knowledge.
 Recommendations to continue and expand the internship component of our program.


Continuing to enhance and expand the internship opportunities for our students.
Look at new areas to expand experiences in to, such as strength and conditioning, physical therapy and medicine.
The current pandemic has eliminated all on-campus and off-campus internship opportunities.  While a major challenge, we
are using it as opportunity to refresh and update our opportunities and look forward to resuming our experience
opportunities when it is safe to do so.
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1. In the data table, what does the regional labor demand data trend indicate?


2. Describe the regional demand for labor in this sector. If the projected data trend shows no change/flat, an increase, or decrease in
labor demand, explain why.


D. Regional Labor Supply


1. In the data table, what does the regional labor supply data trend indicate?


 the data trend shows an increase in labor demand


 the data trend shows a decrease in labor demand


 the data trend shows no change and/or is flat in labor demand


1. It should be noted that students from our program go on to far more careers than just Athletic Trainers.  We collected Labor
Market Data for a number of Sports Medicine Careers that our students may choose to pursue, including Athletic Trainer,
Physical Therapist, Strength and Conditioning Specialist, Personal Trainer, Chiropractor, Physician, and more.


2. The current data shows a slight increase in job opportunities for Athletic Trainers.  This is a reflection of the continued
growth of Athletic Training as a profession, both in the traditional setting (high school, college, professional athletics) and the
non-traditional setting (industrial settings, etc).


3. In response to the current pandemic, an observation is even further increase in demand for Athletic Trainers to manage and
provide medical services for all people, both pandemic related and otherwise.  Perhaps this will show in future Labor Market
Trends.
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2. Describe the regional supply for labor in this sector over the last five years. If the data trend shows no change/flat, an increase, or
decrease in labor supply, explain why.


E. Regional Wages


 the data trend shows an increase in labor supply


 the data trend shows a decrease in labor supply


 the data trend shows no change and/or is flat in labor supply


The data shows an increase in Labor Supply, particularly in the last year observed (2018-19).  Overall the Labor Supply seems to
be relatively flat or even slightly decreased.  This could be due to the transition of Athletic Training Education to the Master's level
of education.
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1. In the data table, what does the wage data trend indicate?


2. Describe the regional trend for wages in this sector over the last five years. If the data trend shows no change/flat, an increase, or
decrease in wages, explain why.


F. Program 13.5 Course Completion


1. In the data table, what does the data trend indicate about the number of students completing the 13.5 CTE units each year in the last
five years within your program?


2. If the data trend shows no change/flat, an increase, or decrease in the number of students completing the 13.5 CTE units, explain
why.


G. Program Graduate Employment Rates


 the data trend shows an increase in wages


 the data trend shows a decrease in wages


 the data trend shows no change and/or is flat in wages


The data shows a relatively flat level of earning for students completing community college sports medicine program.  This can be
a source of further investigation and planning to prepare students with knowledge and skills that are desired in the workplace and
may result in increased wages.  Considcoordinating with related programs that offer regional and national certifications as add-
ons for our students to further enhance their knowledge and skill sets and strengthen their resumes and earning potential.


 the data trend shows an increase in the number of students completing the 13.5 CTE units


 the data trend shows a decrease in the number of students completing the 13.5 CTE units


 the data trend shows no change and/or is flat in the number of students completing the 13.5 CTE units


A number of our students choose related degrees in preparation for transfer to further education, including the Kinesiology
Transfer Degree.  Students often continue to take our core classes for knowledge and experience, but may not pursue all the way
through completion of all courses.  The development of the Certificates of Achievement in Introduction to Sports Medicine and
Advanced Sports Medicine may be a motivator for students to increase their completion of the program core.
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This form is completed and ready for acceptance.


1. In the data table above, what does the graduate employment rate indicate for certificate/degree completers (e.g., Within one year
after Community College Completion)?


2. Describe the graduate employment rate trend for both certificates and degrees. If the projected data trend shows no change/flat, an
increase, or decrease, explain why.


Self-Study Checklist
Writers can use this final checklist for ensuring quality control before hitting the final submit button.


 the data trend shows an increase in graduate employment


 the data trend shows a decrease in graduate employment


 the data trend shows no change and/or is flat in graduate employment


The data shows a decrease in employment rate for students following graduation from Sports Medicine Programs.  This is
interesting to see.  This may be due to students pursuing advanced education following transfer from the community college
program.  As most Sports Medicine careers require advanced education and degrees, students may simply be continuing in
school.  Furthermore, the extensive internship requirements of advanced education programs may prevent students from pursuing
employment until they complete their schooling.  Moving forward a focus on follow up with our students after they complete our
program and support for future employment will be a good goal.


 Attended the Writer Orientation/Training in November


 Responses are supported by the data


 Engaged in discussion with IR Coach


 The Self-Study Report was written collaboratively with other program stakeholders


 The Self-Study Report was proofread by a collaborator
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Engl as Second Lang-FH Engl as Second Lang


Instructional Discipline Template
A. Program Information
Program Mission Statement
Please enter your mission statement here.


Program Level Student Learning Outcomes
Please list the program level student learning outcomes.


B. FTES - Enrollment Trends





The ESLL Department is committed to empowering a diverse population of resident and international students for whom English is
an additional language. By offering a multilevel and multi-skill curriculum of English language development, we enable our students
to access and excel in educational, vocational, and professional environments. Our noncredit and credit sequences focus on
language skills that prepare students to take on increasingly complex transfer-level coursework. Through studying grammar,
reading, composition, speaking and listening, our students develop critical thinking, interpersonal skills, and intercultural
competency. The department strives to maintain a learning environment that is both rigorous and student-centered. By honoring
differences in learning styles and linguistic backgrounds, we facilitate our students’ growth--their development as independent and
interdependent learners and successful participants in their various communities.This is especially important in an ever-evolving
world where learning modalities have become increasingly complex, requiring digital and communicative competence in face-to-
face, virtual, and hybrid platforms.


As a result of the program, students will ...


Increase English proficiency in academic reading, writing, listening, speaking, and grammar skills necessary to be successful
in academic and vocational courses.
Develop awareness of student success strategies for reading, writing, classroom, and professional communication.
Self-advocate in English, including seeking assistance in class and around campus.
Connect with peers by participating in academic and social life on campus.
Utilize campus resources and student support services, such as EOPS, DRC, and the TLC, for their unique abilities to respond
to language learning issues, international student affairs, and/or marginalized community needs.  
Assess their own academic and linguistic performance through multiple measures 
Complete a range of academic assignments and/or professional projects 
Use technology effectively in the communication with peers, instructors, and administrators and in the presentation of course
assignments. 
Identify academic and professional opportunities related to their goals


Enrollment Variables and Trends
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1. In the data table above, what does the FTES data trend indicate?


Discuss the factors that would help the college understand these trends and whether there are tangible reasons for no change/flat, an
increase or decrease in the trend.


2. Looking at the data trend, has the faculty/staff discussed proposed actions to stabilize/increase FTES?


If yes, describe the proposed actions for stabilizing/increasing the FTES.


Enrollment Trends
Language Arts - Engl as Second Lang-FH


2015-16 2016-17 2017-18 2018-19 2019-20 5-yr %Inc


Unduplicated Headcount 927 806 671 435 308 -66.8%


Census Enrollment 2,133 1,797 1,447 1,062 661 -69.0%


Sections 89 73 62 43 35 -60.7%


WSCH 3,565 3,023 2,416 1,810 1,094 -69.3%


FTES (end of term) 235 199 160 119 72 -69.4%


FTEF (end of term) 10.3 8.5 7.3 5.1 4.1 -60.0%


Productivity
(WSCH/FTEF)


345 354 330 352 264 -23.4%


 the data trend shows an increase in FTES


 the data trend shows a decrease in FTES


 the data trend shows no change and/or is flat in FTES


Department-wide, we saw a decrease in FTES of 18%. ESLL was down 69.4% and NCEL was up 32.9%.  


FTES for ESLL has decreased for the following reasons: 


Course sections decreased 60.7% (from 89 sections in 2015-16 to 35 in 2019-20), creating scheduling challenges which have
made classes less accessible for students
Enrollments declined 69%, from 2,133 students in 2015-16 to 661 students in 2019-20
Covid-19
Fewer sections scheduled
Reduced outreach and marketing
Outdated information or misinformation on ESLL website
Overall decline in international students at Foothill College
The most drastic declines in enrollment occurred between the 2016-17 and 2017-18 school years, which may be a result of
political factors.
Implementation of AB705 
The absence of an ESLL course with transferability, such as ESLL 26
Limited or inaccessible curriculum


FTES for NCEL has improved because of new NCEL courses created, increased sections of mirrored courses, partnering with
catering companies in tech, and the overall attractiveness of tuition-free courses with textbooks for loan. Course sections increased
from 12 in 2015-16 to 23 in 2019-20.


 yes


 no


Proposed changes to further stabilize the program are: 


Increase mirrored course offerings
Increase online course offerings post-Covid-19







Foothill Program Review 2020.pdf


Foothill Program Review 2020.pdf - page 3 of 20 - 4/17/2021


C. Sections - Enrollment Trends
1. In the data table above, what does the data trend indicate about the number of sections offered?


If the data trend shows no change/flat or an increase or decrease in sections, explain why the number of sections is flat, increased or
decreased.


If the data indicates an increase in sections with a decrease in FTES, explain why the number of sections increased while FTES
decreased.


D. Productivity - Enrollment Trends
1. In the data table above, what does the data trend indicate about the productivity number?


Curricular changes to meet the demands of current students and state-wide policy changes
Collaborating with outreach on ESL Orientations and international student office 
Breaking up heavily loaded NCEL courses
Aligning our courses with Adult Education
Explore the requirements for starting language schools at Foothill
 in competency-based and task-based models of education
Collaborate with other departments to discuss gaps in content and competency standards that can be reinforced or addressed
in ESLL 
Collaborate with Julie Ceballos and marketing to improve ESLL department website 
Research adult education initiatives and enrollment trends in order to attract more adult and resident learners and create
pathway programs for students with non-academic interests. 


 the data trend shows an increase in sections


 the data trend shows a decrease in sections


 the data trend shows no change and/or is flat in sections


ESLL course sections decreased from 89 in 2015-16 to 35 sections in 2019-20, resulting in a 60.7% decrease. NCEL course
sections increased from 12 in 2015-16 to 23 sections in 2019-20, resulting in a 91.7% increase over time. Combined, ESLL and
NCEL decreased from 101 sections in 2015-16 to 58 in 2019-20, resulting in a 42.6% decrease over time.


External Influences:


National immigration policies
The travel ban, especially in relation to COVID-19 relations
Campus shutdowns due to COVID-19 and the resulting move to fully online and/or virtual modalities
International students are drawn to the various conveniences associated with the living and studying in the area around
DeAnza more so than Foothill
Significant number of long-time faculty retirements and decrease in 1320 budget.
AB705/Guided Self-Placement
Productivity-driven section management


Factors under our control:


Outdated ESLL website
Elimination of transfer-level course ESLL 26
Curriculum and offerings require updates
Liaison with campus partners for outreach, etc.


The topics above will be elaborated on in the final narrative box


N/A


 the data trend shows the productivity number increased


 the data trend shows the productivity number decreased


 the data trend shows no change and/or flat in the productivity number
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If the data trend shows no change/flat or an increase or decrease in productivity, explain why the productivity is flat, increased or
decreased.


2. Does the data trend suggest changes are necessary to improve productivity?


If yes, describe the proposed actions for stabilizing/increasing the productivity number.


E. Enrollment by Student Demographics





From 2014 to 2018, unduplicated headcount in ESL and NCEL courses combined remained relatively flat


1. A significant decrease can be noted from 2017-18 to 2019-20: 306 to 252 productivity
1. this decrease aligns with enrollment trends and the reasons listed


2. Over 5 years, there has been a 36% decrease in faculty workload
1. courses are not offered consistently throughout the years, leading to inaccessibility
2. workload has also decreased due to retirements and the elimination of temporary full time positions funded by AEBG


3. Decrease in dedicated outreach and marketing efforts (since spring 2018)
4. Decrease in enrollment in F2F VESL courses in the pandemic
5. Challenges to easily enroll independently
6. In the 18-19 school year, the college changed from a growth model to a productivity model, which resulted in cancellations of


sections that were under the seat limit as earlier as two weeks in advance of the quarter and sections with more than enough
students were waitlisted, causing students to search elsewhere for courses. 


 yes


 no


To stabilize:


We hired a full-time NCEL tenure-track faculty member
Continue to work with Guided Pathways to identify and improve challenges for registration
Create cohorts of students and work closely with other language departments and the new Ethnic Studies program
Rebrand and improve marketing to create opportunities for students to see the value and function of an ESL program
Stabilize course offerings to improve their quality and control their consistency
Work with IR to survey students for needs and goals to ensure student-driven offerings
Improve collaboration and resource sharing amongst colleagues
Explore options for expanding program to students outside California
Collaborate with outreach, student support services, and counseling to streamline student onboarding and registration process
Hold mirrored credit and noncredit sections at the same location
Obtain CDCP enhancement for mirrored sections in order to respond to fluctuating demands in credit and noncredit.  
Research historical fill rates for afternoon/evening sections; which tends to be high for some courses but low for others. 


Enrollment Distribution
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Enr Distribution by Student Demographics
Language Arts - Engl as Second Lang-FH


by Gender
2015-16 2016-17 2017-18 2018-19 2019-20


Enr Percent Enr Percent Enr Percent Enr Percent Enr Percent


Female 1,119 52% 960 53% 811 56% 554 52% 351 53%


Male 1,001 47% 834 46% 633 44% 502 47% 305 46%


Not Reported 13 1% 3 0% 3 0% 6 1% 5 1%


Total 2,133 100% 1,797 100% 1,447 100% 1,062 100% 661 100%


by Ethnicity
2015-16 2016-17 2017-18 2018-19 2019-20


Enr Percent Enr Percent Enr Percent Enr Percent Enr Percent


African American 22 1% 37 2% 21 1% 9 1% 4 1%


Asian 913 43% 1,172 65% 946 65% 673 63% 383 58%


Filipinx 6 0% 0 0% 5 0% 0 0% 7 1%


Latinx 143 7% 192 11% 170 12% 109 10% 69 10%


Native American 0 0% 0 0% 1 0% 0 0% 0 0%


Pacific Islander 4 0% 2 0% 4 0% 3 0% 2 0%


White 283 13% 303 17% 261 18% 253 24% 117 18%


Decline to State 762 36% 91 5% 39 3% 15 1% 79 12%


Total 2,133 100% 1,797 100% 1,447 100% 1,062 100% 661 100%


by Age
2015-16 2016-17 2017-18 2018-19 2019-20


Enr Percent Enr Percent Enr Percent Enr Percent Enr Percent


19 or less 449 21% 479 27% 299 21% 232 22% 115 17%


20-24 969 45% 648 36% 571 39% 379 36% 231 35%


25-39 555 26% 510 28% 446 31% 312 29% 201 30%


40 + 160 8% 160 9% 131 9% 139 13% 114 17%


Total 2,133 100% 1,797 100% 1,447 100% 1,062 100% 661 100%


by Education Level
2015-16 2016-17 2017-18 2018-19 2019-20


Enr Percent Enr Percent Enr Percent Enr Percent Enr Percent


Bachelor or higher 345 16% 336 19% 294 20% 225 21% 130 20%


Associate 45 2% 48 3% 56 4% 35 3% 18 3%


HS/Equivalent 1,485 70% 1,236 69% 986 68% 663 62% 395 60%
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a. Enrollment by Gender
The following questions concern enrollment distribution by gender.


1. In the data table above, what does the data trend indicate about program enrollment by gender?


Females


Males


Non-Binary


If the data trend shows no change/flat, an increase or decrease in male, female, or non-binary enrollment, explain why the enrollment
rates is flat, increased, or decreased.


2. Does your program differ in the percentage of males to females, in this most recent year, compared to the College? (College 2019-20 =
51% Female, 47% Male)


If the data indicates a lack of gender parity in your program as compared to the college percentages, what is the source of that disparity
and what proposed/planned actions is the program taking to achieve parity?


Data Table for Enrollment by Gender of Declared Majors
https://foothill.edu/programreview/prg-rev-docs/20-21-enroll-by-gender-and-
declared-major.pdf


All Other 258 12% 177 10% 111 8% 139 13% 118 18%


Total 2,133 100% 1,797 100% 1,447 100% 1,062 100% 661 100%


 the data trend shows an increase in the female enrollment rates


 the data trend shows a decrease in the female enrollment rates


 the data trend shows no change and/or is flat in the female enrollment rates


 the data trend shows an increase in the male enrollment rates


 the data trend shows a decrease in the male enrollment rates


 the data trend shows no change and/or is flat in the male enrollment rates


 the data trend shows an increase in the non-binary enrollment rates


 the data trend shows a decrease in the non-binary enrollment rates


 the data trend shows no change and/or is flat in the non-binary enrollment rates


The trend for male, female, and non-binary enrollment has remained relatively flat from 2015-16 to 2019-20. Differences in
fluctuation rates remain between 1 to 3% for all groups across five years. Compared to 2017-2018, the 2019-20 enrollment for
females decreased by 3%. But compared to the 2018-2019 enrollment trends, female enrollment trends increased in 2019-20 by
1%. A fluctuation rate of 1 to 3% in both male and female distribution shows a relatively unchanged rate of enrollment by gender.
We understand that, generally and stereotypically, some degree programs attract more of one gender than the other. According to
2011 U.S. Census Bureau data, 3.2 million nurses (91%) were female. But our program has supported students who are pursuing
academic degrees or vocational opportunities across all college curricula. And, to an extent, we've maintained partnerships with the
same industries over the last five years, suggesting our enrollments haven't been impacted by issues related to labor-market trends.
We believe these are the reasons our enrollment by gender has remained flat. Our program has discussed creating new
partnerships with different organizations and degree programs, but we don't anticipate much fluctuation in enrollment by gender. 


 


 yes


 no


N/A



https://foothill.edu/programreview/prg-rev-docs/20-21-enroll-by-gender-and-declared-major.pdf
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Click the link to view Enrollment by Gender of Declared Majors data table and respond to the questions below.


3. In the data table above, what does the data trend indicate about enrollment (headcount) by gender of declared majors in the program?


Females


Males


Non-Binary


b. Enrollment by Ethnicity
The following questions concern enrollment distribution by ethnicity.


1. In the data table above, what do the data trends indicate about program enrollment by ethnicity?


African American


Asian


Filipinx


Latinx


Native American


Pacific Islander


 the data trend shows an increase in the female enrollment of the declared major


 the data trend shows a decrease in the female enrollment of the declared major


 the data trend shows no change and/or is flat in the female enrollment of the declared major


 the data trend shows an increase in the male enrollment of the declared major


 the data trend shows a decrease in the male enrollment of the declared major


 the data trend shows no change and/or is flat in the male enrollment of the declared major


 the data trend shows an increase in the non-binary enrollment rates


 the data trend shows a decrease in the non-binary enrollment rates


 the data trend shows no change and/or is flat in the non-binary enrollment rates


 the data trend shows an increase in the African Americans enrollment rates


 the data trend shows a decrease in the African Americans enrollment rates


 the data trend shows no change and/or is flat in the African Americans enrollment rates


 the data trend shows an increase in the Asian enrollment rates


 the data trend shows a decrease in the Asian enrollment rates


 the data trend shows no change and/or is flat in the Asian enrollment rates


 the data trend shows an increase in the Filipinx enrollment rates


 the data trend shows a decrease in the Filipinx enrollment rates


 the data trend shows no change and/or is flat in the Filipinx enrollment rates


 the data trend shows an increase in the Latinx enrollment rates


 the data trend shows a decrease in the Latinx enrollment rates


 the data trend shows no change and/or is flat in the Latinx enrollment rates


 the data trend shows an increase in the Native American enrollment rates


 the data trend shows a decrease in the Native American enrollment rates


 the data trend shows no change and/or is flat in the Native American enrollment rates


 the data trend shows an increase in the Pacific Islander enrollment rates


 the data trend shows a decrease in the Pacific Islander enrollment rates
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White


Decline to State


2. Does your program differ in enrollment distribution among ethnic groups, in this most recent year, compared to the College enrollment
by ethnic group? (College 2019-20 = 4% African American, 38% Asian, 5% Filipinx, 25% Latinx, 0% Native American, 1% Pacific Islander,
21% White, 4% Decline to State)


If yes, looking at the ethnic groups above, explain changes identified over the past five years for each ethnic group (address each ethnic
group by bullet point).


3. Do the data trends suggest programmatic actions are necessary to address disparities in enrollment by ethnicity, including low
enrollment within a particular group?


If yes, describe the proposed actions for addressing disparities in enrollment by ethnic group within the program.


 the data trend shows no change and/or is flat in the Pacific Islander enrollment rates


 the data trend shows an increase in the White enrollment rates


 the data trend shows a decrease in the White enrollment rates


 the data trend shows no change and/or is flat in the White enrollment rates


 the data trend shows an increase in the Decline to State enrollment rates


 the data trend shows a decrease in the Decline to State enrollment rates


 the data trend shows no change and/or is flat in the Decline to State enrollment rates


 yes


 no


Asian
No change has occurred with enrollment distribution for Asian students in the ESLL program. Asian students still
constitute more than half of our student enrollment. ESLL is 20% higher than the college's Asian student enrollment
overall. The three largest sending countries for international students are Asian countries: China, India, and Korea.


Latinx
It's possible that Latinx enrollment distribution is low because of the disproportionate impact that national immigration
policies have had on Latinx communities and/or the relatively low number of Latinx students living in the district's service
areas. About 7% of Palo Alto residents are Latinx. U.S. Census data for Mountain View reveals that 15% of its residents
are Latinx or Hispanic. And data from the same source shows that only 3.3% of Cuppertino's population reports being
Latinx/Hispanic. Compared to census data and residency, it would seem our program serves the Latinx community that
is available to be served. However, we recognize there may be opportunities to capture more students. We propose a
few ways to address these disparities below. 


Decline to State:
In 2015-2016, we had 36% of our students decline to state their ethnicity. We believe many international students aren't
sure of what to do when offered options to select an ethno-racial identity marker, especially when presented with these
options for the first time. However, we saw a significant decrease in the Decline to State numbers from the first year of
reporting to the final year. From 2015-16 to 2016-2017, the percentage for students who declined to state dropped from
36% to 5% the following year, which marked a 31% decrease. The percentages remained steady for subsequent years,
we imagine students started receiving more guidance during the CCC apply process between 2015-16 and 2016-17. It's
possible this guidance came from orientation. 


 yes


 no


Actions to address disparities: 


Continuing to foster the transition from NCEL to ESLL by increasing mirrored course options
Improve marketing to resident students
Inquire about high school completion for DACA students and outreach to those programs
Explore options for expanding program to students outside of California
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F. Student Course Success





Course Success Rates by Unit
Course Success
Language Arts - Engl as Second Lang-FH


2015-16 2016-17 2017-18 2018-19 2019-20


Grades Percent Grades Percent Grades Percent Grades Percent Grades Percent


Success 1,610 76% 1,435 80% 1,209 84% 870 82% 523 79%


Non Success 417 20% 286 16% 174 12% 148 14% 103 16%


Withdrew 105 5% 75 4% 64 4% 44 4% 35 5%


Total 2,132 100% 1,796 100% 1,447 100% 1,062 100% 661 100%
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Some courses may continue to be listed but no longer have data due to renumbering or because the course was not offered in the past five
years.


a. Student Course Success
1. In the data table above, what does the data trend indicate about overall course success?


If the data trend shows an increase, decrease, or no change and/or is flat in students' course success percentage, explain what
programmatic factors led to such a trend.


2. Do the data suggest changes are necessary to improve student course success?


If yes, describe the proposed actions for stabilizing/increasing the student's course success percentages.


b. Student Course Success by Student Groups
1. In the data table above, what is the observed trend for course success rates for African American, Filipinx, and Latinx student groups?


Course Success by Race/Ethnicity
Language Arts - Engl as Second Lang-FH


Course Success for African American, Latinx, and Filipinx Students
2015-16 2016-17 2017-18 2018-19 2019-20


Grades Percent Grades Percent Grades Percent Grades Percent Grades Percent


Success 112 65% 174 76% 135 69% 88 75% 56 70%


Non Success 42 25% 44 19% 49 25% 26 22% 20 25%


Withdrew 17 10% 10 4% 12 6% 4 3% 4 5%


Total 171 100% 228 100% 196 100% 118 100% 80 100%


Course Success for Asian, Native American, Pacific Islander, White, and
Decline to State Students


2015-16 2016-17 2017-18 2018-19 2019-20


Grades Percent Grades Percent Grades Percent Grades Percent Grades Percent


Success 1,498 76% 1,261 80% 1,074 86% 782 83% 467 80%


Non Success 375 19% 242 15% 125 10% 122 13% 83 14%


Withdrew 88 4% 65 4% 52 4% 40 4% 31 5%


Total 1,961 100% 1,568 100% 1,251 100% 944 100% 581 100%


 the data trend shows an increase in the students’ course success percentage


 the data trend shows a decrease in the students’ course success percentage


 the data trend shows no change and/or is flat in the students’ course success percentage


The mean change in the success rate would be flat, but if considered year-to-year, there was a significant increase in 2018 and then
a slight drop two years later. This could be attributed to the retirement of several full time faculty and the implementation of AB705.


 yes


 no


N/A
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2. In the data table above, what is the observed trend for course success rates for Asian, Native American, Pacific Islander, White, and
Decline to State student groups?


3. In the data table above, is there a course success gap between African-American, Latinx, Filipinx student groups and Asian, Native
American, Pacific Islander, White, Decline to State student groups?


If the data trend shows an increase, decrease, or no change/flat in course success gap, explain why the course success gap is flat,
increased, or decreased.


4. Does the data suggest that changes are necessary to decrease student course success gap between African-American, Latinx, Filipinx
student groups and Asian, Native American, Pacific Islander, White, and Decline to State student groups?


If yes, what actions are program faculty and staff engaged in to decrease the course success gap between African-American, Latinx, and
Filipinx student groups and Asian, Native American, Pacific Islander, White, and Decline to State student groups?


G. Student Course Success by Demographics
a. Student Course Success by Gender
The following questions concern student success rates by gender.





 the data trend shows an increase in the course success percentage


 the data trend shows a decrease in the course success percentage


 the data trend shows no change and/or is flat in the course success percentage


 the data trend shows an increase in the course success percentage


 the data trend shows a decrease in the course success percentage


 the data trend shows no change and/or is flat in the course success percentage


 yes


 no


There is a 10% gap between the decline to state and the African-American, Latinx, Filipinx students; however, ESLL students often
aren't familiar with ethno-racial identity markers and will decline to state as a default.  


 yes


 no


The department has made strides to bridge more students from non-credit to credit courses through the following action:


offering free textbooks or OER sources
offering more "mirrored" sections in which students can choose credit or non-credit in the same classroom
offering courses targeting the digital divide amongst equity populations by offering non-credit courses to improve computer
skills
developing a cohort model to empower students to embrace their heritage as they continue their academic pathways
engage in outreach to improve the multiculturality of the classroom
work as a department to improve the placement process


Course Success Rates by Group
Success Rates by Gender
Language Arts - Engl as Second Lang-FH


2019-20


Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent


Female 289 82% 45 13% 17 5% 351 100%
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Male 230 75% 57 19% 18 6% 305 100%


Not Reported 4 80% 1 20% 0 0% 5 100%


All 523 79% 103 16% 35 5% 661 100%


2018-19


Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent


Female 470 85% 59 11% 25 5% 554 100%


Male 394 78% 89 18% 19 4% 502 100%


Not Reported 6 100% 0 0% 0 0% 6 100%


All 870 82% 148 14% 44 4% 1,062 100%


2017-18


Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent


Female 710 88% 74 9% 27 3% 811 100%


Male 496 78% 100 16% 37 6% 633 100%


Not Reported 3 100% 0 0% 0 0% 3 100%


All 1,209 84% 174 12% 64 4% 1,447 100%


2016-17


Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent


Female 784 82% 140 15% 35 4% 959 100%


Male 649 78% 145 17% 40 5% 834 100%


Not Reported 2 67% 1 33% 0 0% 3 100%


All 1,435 80% 286 16% 75 4% 1,796 100%


2015-16


Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent


Female 907 81% 165 15% 46 4% 1,118 100%


Male 698 70% 247 25% 56 6% 1,001 100%


Not Reported 5 38% 5 38% 3 23% 13 100%


All 1,610 76% 417 20% 105 5% 2,132 100%


Success Rates by Age
Language Arts - Engl as Second Lang-FH


2019-20


Success Non Success Withdrew Total
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Grades Percent Grades Percent Grades Percent Grades Percent


19 or less 91 79% 18 16% 6 5% 115 100%


20-24 177 77% 45 19% 9 4% 231 100%


25-39 162 81% 25 12% 14 7% 201 100%


40 + 93 82% 15 13% 6 5% 114 100%


All 523 79% 103 16% 35 5% 661 100%


2018-19


Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent


19 or less 211 91% 19 8% 2 1% 232 100%


20-24 295 78% 73 19% 11 3% 379 100%


25-39 261 84% 32 10% 19 6% 312 100%


40 + 103 74% 24 17% 12 9% 139 100%


All 870 82% 148 14% 44 4% 1,062 100%


2017-18


Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent


19 or less 263 88% 28 9% 8 3% 299 100%


20-24 464 81% 87 15% 20 4% 571 100%


25-39 371 83% 45 10% 30 7% 446 100%


40 + 111 85% 14 11% 6 5% 131 100%


All 1,209 84% 174 12% 64 4% 1,447 100%


2016-17


Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent


19 or less 399 83% 64 13% 15 3% 478 100%


20-24 499 77% 126 19% 23 4% 648 100%


25-39 411 81% 69 14% 30 6% 510 100%


40 + 126 79% 27 17% 7 4% 160 100%


All 1,435 80% 286 16% 75 4% 1,796 100%


2015-16


Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent


19 or less 378 84% 61 14% 10 2% 449 100%


20-24 692 71% 234 24% 42 4% 968 100%


25-39 423 76% 93 17% 39 7% 555 100%


40 + 117 73% 29 18% 14 9% 160 100%
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All 1,610 76% 417 20% 105 5% 2,132 100%


Success Rates by Ethnicity
Language Arts - Engl as Second Lang-FH


2019-20


Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent


African American 3 75% 1 25% 0 0% 4 100%


Asian 306 80% 57 15% 20 5% 383 100%


Filipinx 6 86% 0 0% 1 14% 7 100%


Latinx 47 68% 19 28% 3 4% 69 100%


Native American 0 N/A 0 N/A 0 N/A 0 100%


Pacific Islander 2 100% 0 0% 0 0% 2 100%


White 91 78% 18 15% 8 7% 117 100%


Decline to State 68 86% 8 10% 3 4% 79 100%


All 523 79% 103 16% 35 5% 661 100%


2018-19


Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent


African American 6 67% 3 33% 0 0% 9 100%


Asian 573 85% 82 12% 18 3% 673 100%


Filipinx 0 N/A 0 N/A 0 N/A 0 100%


Latinx 82 75% 23 21% 4 4% 109 100%


Native American 0 N/A 0 N/A 0 N/A 0 100%


Pacific Islander 2 67% 1 33% 0 0% 3 100%


White 195 77% 36 14% 22 9% 253 100%


Decline to State 12 80% 3 20% 0 0% 15 100%


All 870 82% 148 14% 44 4% 1,062 100%


2017-18


Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent


African American 15 71% 4 19% 2 10% 21 100%


Asian 818 86% 96 10% 32 3% 946 100%


Filipinx 4 80% 1 20% 0 0% 5 100%


Latinx 116 68% 44 26% 10 6% 170 100%


Native American 1 100% 0 0% 0 0% 1 100%


Pacific Islander 4 100% 0 0% 0 0% 4 100%
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Some courses may continue to be listed but no longer have data due to renumbering or because the course was not offered in the past five
years.


1. In the data table above, what does the data indicate about program course success by gender?


Females


Males


White 216 83% 25 10% 20 8% 261 100%


Decline to State 35 90% 4 10% 0 0% 39 100%


All 1,209 84% 174 12% 64 4% 1,447 100%


2016-17


Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent


African American 25 68% 11 30% 1 3% 37 100%


Asian 972 83% 161 14% 39 3% 1,172 100%


Filipinx 0 N/A 0 N/A 0 N/A 0 100%


Latinx 149 78% 33 17% 9 5% 191 100%


Native American 0 N/A 0 N/A 0 N/A 0 100%


Pacific Islander 1 50% 1 50% 0 0% 2 100%


White 223 74% 58 19% 22 7% 303 100%


Decline to State 65 71% 22 24% 4 4% 91 100%


All 1,435 80% 286 16% 75 4% 1,796 100%


2015-16


Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent


African American 17 77% 5 23% 0 0% 22 100%


Asian 689 75% 182 20% 42 5% 913 100%


Filipinx 3 50% 3 50% 0 0% 6 100%


Latinx 92 64% 34 24% 17 12% 143 100%


Native American 0 N/A 0 N/A 0 N/A 0 100%


Pacific Islander 0 0% 1 25% 3 75% 4 100%


White 204 72% 50 18% 28 10% 282 100%


Decline to State 605 79% 142 19% 15 2% 762 100%


All 1,610 76% 417 20% 105 5% 2,132 100%


 the data trend shows an increase in the female course success rates


 the data trend shows a decrease in the female course success rates


 the data trend shows no change and/or is flat in the female course success rates


 the data trend shows an increase in the male course success rates


 the data trend shows a decrease in the male course success rates


 the data trend shows no change and/or is flat in the male course success rates
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Non-Binary


If the data trend shows an increase, decrease, or no change/flat in the male, female, or non-binary student course success percentages,
explain why the percentage is flat, increased, or decreased.


2. Do the data suggest changes are necessary to improve female, male, or non-binary student course success percentage rates?


If yes, describe proposed actions to stabilize/increase the course success rates for male, female, or non-binary.


b. Student Course Success by Ethnicity
These questions concern the course success rates of students by ethnicity.


1. In the data table above, what does the data trend indicate about program student course success by ethnicity?


African Americans


Asian


Filipinx


Latinx


Native American


 the data trend shows an increase in the non-binary course success rates


 the data trend shows a decrease in the non-binary course success rates


 the data trend shows no change and/or is flat in the non-binary course success rates


There was a steady increase in female success rates from 2015-2018 followed by a gradual decline in success rates of this group
from the peak 88% in 2017-18 down to 82% in 2019-2020. The onset of the Covid-19 pandemic, compounded with the sudden
switch to fully online classes, undoubtedly factored into the recent decline. With more women being responsible for their children's
schooling at home and being disproportionately impacted by employment challenges, they are having to juggle more responsibilities
and have less time for classes and studying. With the exception of a sharp increase in success rates from 70% in the 2015-2016 to
78% the following academic year, male success rates remained flat with only a small decline of 3% in 2019-2020. Again, reasons for
this decline are likely attributed to COVI and the resulting social and economic impacts. 


 yes


 no


N/A


 the data trend shows an increase in the African Americans course success rates


 the data trend shows a decrease in the African Americans course success rates


 the data trend shows no change and/or is flat in the African Americans course success rates


 the data trend shows an increase in the Asian course success rates


 the data trend shows a decrease in the Asian course success rates


 the data trend shows no change and/or is flat in the Asian course success rates


 the data trend shows an increase in the Filipinx course success rates


 the data trend shows a decrease in the Filipinx course success rates


 the data trend shows no change and/or is flat in the Filipinx course success rates


 the data trend shows an increase in the Latinx course success rates


 the data trend shows a decrease in the Latinx course success rates


 the data trend shows no change and/or is flat in the Latinx course success rates


 the data trend shows an increase in the Native American course success rates
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Pacific Islander


White


Decline to State


If the data trend shows a decrease in any of the student ethnic groups' course success rates, explain why the percentage decreased for
each (address each ethnic group by bullet point).


2. Do the data indicate a gap in course success for any of the ethnic groups as compared to other groups?


If yes, describe the reasons for the gap in course success.


3. Do the data suggest that changes are necessary to improve program course success equality?


If yes, describe the proposed actions for stabilizing/improving the course success by ethnicity.


 the data trend shows a decrease in the Native American course success rates


 the data trend shows no change and/or is flat in the Native American course success rates


 the data trend shows an increase in the Pacific Islander course success rates


 the data trend shows a decrease in the Pacific Islander course success rates


 the data trend shows no change and/or is flat in the Pacific Islander course success rates


 the data trend shows an increase in the White course success rates


 the data trend shows a decrease in the White course success rates


 the data trend shows no change and/or is flat in the White course success rates


 the data trend shows an increase in the Decline to State course success rates


 the data trend shows a decrease in the Decline to State course success rates


 the data trend shows no change and/or is flat in the Decline to State course success rates


We are not sure about exactly how to interpret the African American group. First, the data set is so small, and the trends are kind of
irregular, so it's a bit hard to say whether the trend is a clear decrease. Therefore, we believe it makes sense to interpret this as flat.
Also, our African American-identifying students are largely not from the U.S. originally (rather, the are typically F1 students), so that
always adds another dimension to consider when analyzing their data trends. Generally, though, it seems that the ESL student
population who is self-identifying as African American seems to be holding their own vis-a-vis other groups when it comes to course
success. 


 yes


 no


Among the groups that have a significant data set, Asians and Decline to State seem to trend above other groups. We've
considered a number of questions that might better inform the way we look at this data trend. One question might be why are so
many students choosing Decline to State? And what are their actual ethnicities? As for the Asians, we question what can be the
factors contributing to their significantly higher course success? Is it something to do with their former academic skills development
that they gained from their home countries' cultures? Are they extra motivated due to societal and family pressures? And what
behaviors do they exhibit that result in higher levels of achievement? For example, are they more likely to ask teachers for help
during office hours or at the Teaching and Learning Center. Are they simply willing and able to put more time into their homework
assignments? Are they better organized when it comes to managing their study skills?


 Yes


 No


As mentioned directly above, we can try to figure out why the Asian and Decline to State groups are doing significantly better in
terms of course success (perhaps through surveys), and then find ways to provide targeted support to the other groups who have
not been showing the same levels of success to the extent possible by connecting them to resources such as Pass the Torch and
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Use this opportunity to provide feedback on the template or address a topic that was not previously discussed.


the Teaching and Learning Center. ESLL teachers should do this in a way that directly bridges students in need to these services,
providing details to the members of the instructional support teams who can provide targeted help in the areas of study skills, time
management, and so on.


Final Section: Tying it all together 


We in the ESLL department have explained above and below some of the causes for the trends that have resulted in
historically low enrollment in our for-credit courses in particular, such as the college’s transition from a growth model of
class management to a productivity model and the effects this has had on students in terms of needing to go outside our
program in order to fill out their ESLL learning schedules. We have also highlighted some of the actions we have taken to
build back enrollment, especially in the areas of expanded non-credit course offerings (and related outreach), as well as
the addition of mirrored sections of classes at the intermediate level of our program. 


Moving forward, in order to continue the growth of our program as a whole, we propose the following strategies, and
assert that they should be undertaken simultaneously in collaboration with the college administration and our department:


1. Our department will continue to make changes to our curriculum in ways that meet the needs of  student populations
we encounter today and in the coming years (as outlined below).


2. We need the college to incrementally increase the number of sections offered for each course, including adding more
classes in the afternoon and evening.


3. We emphasize that the success of the two strategies just mentioned will be very much interdependent on a third key
strategy, which is to continually increase outreach and marketing for all aspects of our program from top to bottom,
and we acknowledge that we must take an active role as partners in this process as well.


Below, we discuss in detail the potential reasons for overall decreases in enrollment trends for FTES, Sections, and Productivity:


Productivity-driven section management


-The campus-wide trend toward productivity has made it harder for our dean to offer sections that are not close to the maximum
seat count, thus resulting in a decreased number of sections offered.


- Our low number of sections in some ways brings on a descending spiral in that it makes it so that we don't have many options for
students with a variety of scheduling availabilities (and constraints), which results in low enrollments (perhaps in part due to
students opting for classes at De Anza, where they have been able to maintain a wide range of scheduling options with multiple
sections offered at multiple times).


Course sections decreased 60.7% (from 89 sections in 2015-16 to 35 in 2019-20), creating scheduling challenges
which have made classes less accessible for students


The course sections decreased 60.7%, from 89 in 2015-16 to just 35 in 2019-20. This drastic decrease in course offerings can
create scheduling challenges for students. For students who work, limited scheduling makes our classes inaccessible. Many
students have voiced their preference for afternoon and evening classes. But scheduling challenges have forced students to take
classes at different locations, such as adult schools and other community colleges, creating their own specialized learning program
and taking classes a-la-cart rather than in one comprehensive program. When students have to compete for one early morning
class, they are forced to go elsewhere. 


-Online learning has the potential to offer more flexibility, accessibility, and overall convenience for students. Commuting to work
would no longer serve as a deterrent to getting an education. However, these potential advantages are lost on our program. With so
few sections, students report having to drop our classes or miss class due to work. In some cases, students are joining our classes
from their workstations or leaving 10 minutes early in order to catch work meetings. In other words, students have to juggle between
work and class within the same hour or time frame, which could potentially have negative impacts on actual language acquisition,
participation, goal attainment, and retention in the long run. 


We discuss a few remedies to these issues in the last part of this section. 


Enrollments declined 69%, from 2,133 students in 2015-16 to 661 students in 2019-20


Within the last five years, a number of compounding issues and changes to our curriculum contributed to the drastic decline of
enrollment. Several temporary full-time faculty during that period were laid off, and two of our senior full-time faculty with strong
student followings retired. We deactivated ESLL 26, our transfer-level writing course which was attractive for students since it
satisfied the English requirement for getting an AA degree. ESLL 25 changed to ESLL 125, which rendered it non-transferable. We
stopped offering ESLL 235, which was the only credit listening and speaking class available for students. And due to a decline in
course offerings, students remained waitlisted for our entry-level courses for our credit classes. And instead of waiting to take the
classes in subsequent terms, students went elsewhere. 


Covid-19
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COVID-19 drastically impacted international student mobility and their overall confidence in international travel. With the onset of air
travel restrictions, the U.S. coronavirus travel bans, and the suspension of visa services in Spring 2019, many of our students may
not have been able to return for Fall 2019. One student, in particular, reported having to move from country to country during that
time, joining class from different time zones. Another student acknowledged that he missed two weeks of instruction because he
was being quarantined without internet connection. This might explain why our FTES enrollment between 2018-19 to 2019-20
decreased by 42 students, which contributes to our 5 year decrease of 69.4%. 


Reduced outreach and marketing  since 2018 with the loss of Gabriel Lomeli, who did outreach and marketing specifically
for ESLL. Additionally, the most drastic declines in enrollment occurred between the 2016-17 and 2017-18 school years,
which may be a result of political factors, such as national immigration policies and rising Anti-Asian sentiment 


-The drop in ESLL sections coincided with the election of Donald Trump and his various travel bans on travelers from abroad and
looming restrictions on various types of travel visas, resulting in a "Trump effect" which is believed to have scared away international
(F1 visa) students, which may be a significant part of the decline in enrollment and thus sections offered. 


The travel ban, especially in relation to COVID-19 relations


-Trump also had temporarily tried to ban international students from studying in the USA during the period during the COVID-19
shutdowns which caused in-person learning on college campuses. Although this ban was quickly rejected by courts, it is believed to
have caused large numbers of F1 students to leave the USA and forego taking classes until a safe return to on-campus learning is
possible.


Campus shutdowns due to COVID-19 and the resulting move to fully online and/or virtual modalities 
International students are drawn to the various conveniences associated with the living and studying in the area
around De Anza more so than Foothill


The new affordable housing initiative speaks not only to the high cost of housing for students at Foothill but also the long-standing
issues related to convenience and accessibility. Foothill students report having to take long routes on public transportation with
multiple transitions. Others have to use expensive public taxis and ride sharing options in order to make it to class. Over the years,
the bus lines passing through Foothill diminished from two to one. The frequency of pick ups and drop offs also
diminished. There used to be a bus/shuttle that went from Foothill to De Anza that is no longer available. Finally, the
affluent and homogeneous community in Palo Alto seems inaccessible for our students, at least anecdotally. At De Anza,
students will find neighborhoods and communities that are more diverse. Based on city and census data, the populations
in Cupertino had 63.3% Asian compared to Los Alto's 32.5%. They might feel more at home with densely populated more
diverse. Anecdotally, we’ve heard students report enjoying international food and neighborhoods, shops, restaurants,
shops, relatively exciting urban environment. These speak to convenience rather than preference. 


Significant number of long-time faculty retirements and decrease in 1320 budget.


- We lost several long-time full-time faculty, who may have had a strong following among students, which would have also been
affected by their departure. We believe this is specifically tied to a decrease in enrollment.  


- The FT retirements and elimination of temp FT positions in relation to increased need for 1320, put increased budgetary
constraints on scheduling. 


-Our outreach coordinator, Gabe, left. He was really great at establishing connections in the community, such as the Boys and Girls
Club at Menlo Park. His absence negatively impacted enrollment since it meant we no longer had NCEL exposure in these broader
communities. When he left, the position was dissolved. 


AB705/Guided Self-Placement


- AB 705 has made it much easier for students to forego ESLL courses and jump directly to transfer-level English coursework. This
is especially impactful to our program because our student population in our credit program is mainly international students, and this
population is known for tending to try moving through to transfer as soon as possible (largely due to the need to reduce time and
expenses on education). By this point, most students are self-placing into our highest levels (Level 4 and Level 5) or going straight
into English 1A. 


The steady decrease in ESLL FTS, sections, and productivity are also in part due to certain areas that are within
department control, such as the following items: 


Outdated ESLL website


- Our website has not been updated in terms of aesthetics and clarity for many years, thus having a poor effect in terms of attracting
new students.


Elimination of transfer-level course ESLL 26


- We eliminated our transfer level course, ESLL 26, which usually yielded about 1-2 sections per quarter. (We should re-activate a
course similar to this one).


Curriculum and offerings require updates
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This form is completed and ready for acceptance.


Self-Study Checklist
Writers can use this final checklist for ensuring quality control before hitting the final submit button.


- We need to keep evolving our curriculum and course offerings to meet the ever evolving needs of students, especially in the new
AB 705/Guided Pathways era. Instructors in other disciplines have shared their interest in collaborating with the ESLL department,
which suggests there are opportunities to tailor our curriculum to the specific needs of other disciplines. 


Liaison with campus partners for outreach, etc.


- We need to work more continuously with partners on campus in areas such as assessment, outreach, marketing, the International
Students Office, and so on in order to make our programs as visible and compelling as possible to prospective students.


- Despite the decreases in sections, we hope to see the data for upcoming years showing the positive effects of the recently
implemented mirrored course offerings in our Level 3 and Level 4 courses (which began in 2020-21), which seem to be making it
possible for our dean to run sections of our credit courses that would otherwise not make enrollment without their non-credit
mirrored counter-parts.


Implementation of AB705 
Implementation of AB705 meant students were leaving ESLL courses and going straight to English 1A, favoring
expediency over competency.


The absence of an ESLL 
The absence of an ESLL course with transferability, such as ESLL 26, may have also hurt our programs since it left
students looking to transfer with no ESLL option.


Limited or inaccessible curriculum 
Limited or inaccessible curriculum (adult learners from adult schools say our credit-level courses in ESLL are too
rigorous, maybe even too academic).


 Attended the Writer Orientation/Training in November


 Responses are supported by the data


 Engaged in discussion with IR Coach


 The Self-Study Report was written collaboratively with other program stakeholders


 The Self-Study Report was proofread by a collaborator
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Economics-FD Economics


Instructional Discipline Template
A. Program Information
Program Mission Statement
Please enter your mission statement here.


Program Level Student Learning Outcomes
Please list the program level student learning outcomes.


B. FTES - Enrollment Trends





1. In the data table above, what does the FTES data trend indicate?


The mission of the Economics Program is to provide students with an underpinning of economic theory and critical thinking in
preparation for future academic and workplace environments.  This is achieved by developing and implementing a robust and
diverse curriculum that places an emphasis on academic rigor, student engagement, and student success.  The faculty strive to
maintain the high academic standards that were established when the college was founded, and take great pride in creating an
intellectually challenging and stimulating environment for students in order to further their intellectual growth and prepare them for
transfer or entrance into the labor market.  Furthermore, the faculty are committed to equity and inclusivity with the entire college
community, and recognize how critically important it is for everyone, regardless of their background, to possess a sound
fundamental understanding of economics in the complex and rapidly changing world of the 21st Century.        


 


Employ economic models to predict the impact of policies and/or shocks to the economy, specifically with respect to prices
and output.
Evaluate the role of government policies intended to correct for market failures and encourage economic growth
Use cost benefit analysis to evaluate personal and societal actions and policies


Enrollment Variables and Trends
Enrollment Trends
Business & Social Sciences - Economics-FD


2015-16 2016-17 2017-18 2018-19 2019-20 5-yr %Inc


Unduplicated Headcount 1,513 1,355 1,399 1,437 1,422 -6.0%


Census Enrollment 1,965 1,753 1,781 1,860 1,769 -10.0%


Sections 58 57 52 50 50 -13.8%


WSCH 3,173 2,838 2,914 3,057 2,915 -8.1%


FTES (end of term) 210 187 192 202 192 -8.2%


FTEF (end of term) 6.2 5.8 5.3 4.9 5.1 -18.8%


Productivity
(WSCH/FTEF)


509 492 548 620 576 13.2%


 the data trend shows an increase in FTES


 the data trend shows a decrease in FTES
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Discuss the factors that would help the college understand these trends and whether there are tangible reasons for no change/flat, an
increase or decrease in the trend.


2. Looking at the data trend, has the faculty/staff discussed proposed actions to stabilize/increase FTES?


If yes, describe the proposed actions for stabilizing/increasing the FTES.


C. Sections - Enrollment Trends
1. In the data table above, what does the data trend indicate about the number of sections offered?


If the data trend shows no change/flat or an increase or decrease in sections, explain why the number of sections is flat, increased or
decreased.


If the data indicates an increase in sections with a decrease in FTES, explain why the number of sections increased while FTES
decreased.


D. Productivity - Enrollment Trends
1. In the data table above, what does the data trend indicate about the productivity number?


If the data trend shows no change/flat or an increase or decrease in productivity, explain why the productivity is flat, increased or
decreased.


 the data trend shows no change and/or is flat in FTES


Economics FTES fell 8.2% over the 4-year span, slightly less than the overall Foothill college FTES decline of 13.1%.  At the
department level, course sections have fallen 13.8% (58 to 50) due to budget reductions. At times scheduled courses have been
cancelled just prior to the quarter beginning in order to improve productivity. This has negatively impacted enrollment, WSCH, and
FTES.  The strength of the local economy and robust labor market prior to the pandemic may have also contributed to falling
enrollment. 


 yes


 no


Over the last couple of years the department has tried to offer an expanded set of class start times - moving somewhat away from
the standard 8 AM and 10 AM time slots. Also we have added fully synchronous classes that meet 2 x / week rather than 3 (our core
classes are 5 units). We will continue this going forward and also plan to expand hybrid offerings. In addition, an Economics degree
informational flier is in the early stages of planning - we hope to have this ready for distribution to students by Fall 2021.


 the data trend shows an increase in sections


 the data trend shows a decrease in sections


 the data trend shows no change and/or is flat in sections


Course sections have fallen 13.8% (from 58 to 50).  This has been caused by a mixture of budget reductions and a decline in
enrollment. There has been a focus on productivity - which has meant eliminating low-enrolled courses.


n/a


 the data trend shows the productivity number increased


 the data trend shows the productivity number decreased


 the data trend shows no change and/or flat in the productivity number


The increase in productivity can be attributed to offering fewer sections, forcing students to be herded into fewer courses.
Economics productivity is now well above the Foothill campus as a whole (576 vs 532 for the most recent year).    
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2. Does the data trend suggest changes are necessary to improve productivity?


If yes, describe the proposed actions for stabilizing/increasing the productivity number.


E. Enrollment by Student Demographics





 yes


 no


N/A


Enrollment Distribution
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Enr Distribution by Student Demographics
Business & Social Sciences - Economics-FD


by Gender
2015-16 2016-17 2017-18 2018-19 2019-20


Enr Percent Enr Percent Enr Percent Enr Percent Enr Percent


Female 827 42% 800 46% 736 41% 781 42% 762 43%


Male 1,131 58% 948 54% 1,033 58% 1,066 57% 1,000 57%


Not Reported 7 0% 5 0% 12 1% 13 1% 7 0%


Total 1,965 100% 1,753 100% 1,781 100% 1,860 100% 1,769 100%


by Ethnicity
2015-16 2016-17 2017-18 2018-19 2019-20


Enr Percent Enr Percent Enr Percent Enr Percent Enr Percent


African American 64 3% 55 3% 73 4% 68 4% 81 5%


Asian 725 37% 714 41% 738 41% 768 41% 645 36%


Filipinx 67 3% 104 6% 75 4% 90 5% 69 4%


Latinx 271 14% 293 17% 378 21% 405 22% 416 24%


Native American 8 0% 14 1% 13 1% 7 0% 10 1%


Pacific Islander 16 1% 16 1% 13 1% 14 1% 32 2%


White 506 26% 438 25% 438 25% 473 25% 452 26%


Decline to State 308 16% 119 7% 53 3% 35 2% 64 4%


Total 1,965 100% 1,753 100% 1,781 100% 1,860 100% 1,769 100%


by Age
2015-16 2016-17 2017-18 2018-19 2019-20


Enr Percent Enr Percent Enr Percent Enr Percent Enr Percent


19 or less 430 22% 397 23% 493 28% 550 30% 554 31%


20-24 1,183 60% 1,031 59% 948 53% 962 52% 923 52%


25-39 325 17% 289 16% 316 18% 319 17% 250 14%


40 + 27 1% 36 2% 24 1% 29 2% 42 2%


Total 1,965 100% 1,753 100% 1,781 100% 1,860 100% 1,769 100%


by Education Level
2015-16 2016-17 2017-18 2018-19 2019-20


Enr Percent Enr Percent Enr Percent Enr Percent Enr Percent


Bachelor or higher 101 5% 80 5% 82 5% 73 4% 83 5%


Associate 54 3% 57 3% 30 2% 35 2% 34 2%


HS/Equivalent 1,684 86% 1,527 87% 1,475 83% 1,559 84% 1,436 81%
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a. Enrollment by Gender
The following questions concern enrollment distribution by gender.


1. In the data table above, what does the data trend indicate about program enrollment by gender?


Females


Males


Non-Binary


If the data trend shows no change/flat, an increase or decrease in male, female, or non-binary enrollment, explain why the enrollment
rates is flat, increased, or decreased.


2. Does your program differ in the percentage of males to females, in this most recent year, compared to the College? (College 2019-20 =
51% Female, 47% Male)


If the data indicates a lack of gender parity in your program as compared to the college percentages, what is the source of that disparity
and what proposed/planned actions is the program taking to achieve parity?


Data Table for Enrollment by Gender of Declared Majors
https://foothill.edu/programreview/prg-rev-docs/20-21-enroll-by-gender-and-
declared-major.pdf


All Other 126 6% 89 5% 194 11% 193 10% 216 12%


Total 1,965 100% 1,753 100% 1,781 100% 1,860 100% 1,769 100%


 the data trend shows an increase in the female enrollment rates


 the data trend shows a decrease in the female enrollment rates


 the data trend shows no change and/or is flat in the female enrollment rates


 the data trend shows an increase in the male enrollment rates


 the data trend shows a decrease in the male enrollment rates


 the data trend shows no change and/or is flat in the male enrollment rates


 the data trend shows an increase in the non-binary enrollment rates


 the data trend shows a decrease in the non-binary enrollment rates


 the data trend shows no change and/or is flat in the non-binary enrollment rates


It is a challenge to explain the absence of trend. There has not been a significant shift in the gender of students choosing to sign up
for Economics classes in the past few years. Economics has traditionally had higher male enrollment - and that is the case at
Foothill where roughly 58% of students are male. The two full-time economics instructors are welcoming to students of all genders
and ethnicity - however they are both male. Perhaps this creates an unintentional barrier for females.


 yes


 no


 Like STEM, Economics has long been male-dominated. Harvard Economist Claudia Golden reveals that in 2011, as a share of BA
degrees, for every 1 female Econ BA there were 2.9 male Econ BA degrees
(https://scholar.harvard.edu/files/goldin/files/claudia_gender_paper.pdf).  She posits, "Too often students think that economics is
only for those who want to work in the financial and the corporate sectors. Many do not realize that economics is also for those who
have broad intellectual interests... include reducing crime, obesity, inequality, terrorism, poverty and infectious disease, to mention a
few of the areas in which economists have advanced knowledge."  To combat this, and other disparities, we have begun the process
of creating the informational flier already mentioned - with the specific goal of encouraging under-represented populations, including
females, to give Econ a chance. The flier will highlight women of color and will also be put on our webpage.



https://foothill.edu/programreview/prg-rev-docs/20-21-enroll-by-gender-and-declared-major.pdf
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Click the link to view Enrollment by Gender of Declared Majors data table and respond to the questions below.


3. In the data table above, what does the data trend indicate about enrollment (headcount) by gender of declared majors in the program?


Females


Males


Non-Binary


b. Enrollment by Ethnicity
The following questions concern enrollment distribution by ethnicity.


1. In the data table above, what do the data trends indicate about program enrollment by ethnicity?


African American


Asian


Filipinx


Latinx


Native American


Pacific Islander


 the data trend shows an increase in the female enrollment of the declared major


 the data trend shows a decrease in the female enrollment of the declared major


 the data trend shows no change and/or is flat in the female enrollment of the declared major


 the data trend shows an increase in the male enrollment of the declared major


 the data trend shows a decrease in the male enrollment of the declared major


 the data trend shows no change and/or is flat in the male enrollment of the declared major


 the data trend shows an increase in the non-binary enrollment rates


 the data trend shows a decrease in the non-binary enrollment rates


 the data trend shows no change and/or is flat in the non-binary enrollment rates


 the data trend shows an increase in the African Americans enrollment rates


 the data trend shows a decrease in the African Americans enrollment rates


 the data trend shows no change and/or is flat in the African Americans enrollment rates


 the data trend shows an increase in the Asian enrollment rates


 the data trend shows a decrease in the Asian enrollment rates


 the data trend shows no change and/or is flat in the Asian enrollment rates


 the data trend shows an increase in the Filipinx enrollment rates


 the data trend shows a decrease in the Filipinx enrollment rates


 the data trend shows no change and/or is flat in the Filipinx enrollment rates


 the data trend shows an increase in the Latinx enrollment rates


 the data trend shows a decrease in the Latinx enrollment rates


 the data trend shows no change and/or is flat in the Latinx enrollment rates


 the data trend shows an increase in the Native American enrollment rates


 the data trend shows a decrease in the Native American enrollment rates


 the data trend shows no change and/or is flat in the Native American enrollment rates


 the data trend shows an increase in the Pacific Islander enrollment rates


 the data trend shows a decrease in the Pacific Islander enrollment rates
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White


Decline to State


2. Does your program differ in enrollment distribution among ethnic groups, in this most recent year, compared to the College enrollment
by ethnic group? (College 2019-20 = 4% African American, 38% Asian, 5% Filipinx, 25% Latinx, 0% Native American, 1% Pacific Islander,
21% White, 4% Decline to State)


If yes, looking at the ethnic groups above, explain changes identified over the past five years for each ethnic group (address each ethnic
group by bullet point).


3. Do the data trends suggest programmatic actions are necessary to address disparities in enrollment by ethnicity, including low
enrollment within a particular group?


If yes, describe the proposed actions for addressing disparities in enrollment by ethnic group within the program.


F. Student Course Success





 the data trend shows no change and/or is flat in the Pacific Islander enrollment rates


 the data trend shows an increase in the White enrollment rates


 the data trend shows a decrease in the White enrollment rates


 the data trend shows no change and/or is flat in the White enrollment rates


 the data trend shows an increase in the Decline to State enrollment rates


 the data trend shows a decrease in the Decline to State enrollment rates


 the data trend shows no change and/or is flat in the Decline to State enrollment rates


 yes


 no


Comment despite choosing "no" above: All ethnic categories are within a couple of percentage points to the school average - except
for White, which runs 4-5% above the college wide population. Note that rounding errors create an inevitable 3% gap: the school
data adds up to 98% while the Econ data adds up to 101%. Given this, our assessment is we are generally in line with the overall
population - although Whites may be slightly over-represented. 


 yes


 no


N/A


Course Success Rates by Unit
Course Success
Business & Social Sciences - Economics-FD


2015-16 2016-17 2017-18 2018-19 2019-20


Grades Percent Grades Percent Grades Percent Grades Percent Grades Percent


Success 1,314 67% 1,214 69% 1,352 76% 1,272 68% 1,211 68%


Non Success 341 17% 307 18% 267 15% 330 18% 325 18%


Withdrew 308 16% 232 13% 162 9% 258 14% 233 13%


Total 1,963 100% 1,753 100% 1,781 100% 1,860 100% 1,769 100%
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Some courses may continue to be listed but no longer have data due to renumbering or because the course was not offered in the past five
years.


a. Student Course Success
1. In the data table above, what does the data trend indicate about overall course success?


If the data trend shows an increase, decrease, or no change and/or is flat in students' course success percentage, explain what
programmatic factors led to such a trend.


2. Do the data suggest changes are necessary to improve student course success?


If yes, describe the proposed actions for stabilizing/increasing the student's course success percentages.


Course Success by Race/Ethnicity
Business & Social Sciences - Economics-FD


Course Success for African American, Latinx, and Filipinx Students
2015-16 2016-17 2017-18 2018-19 2019-20


Grades Percent Grades Percent Grades Percent Grades Percent Grades Percent


Success 191 48% 247 55% 354 67% 302 54% 318 56%


Non Success 106 26% 116 26% 100 19% 159 28% 146 26%


Withdrew 104 26% 89 20% 72 14% 102 18% 102 18%


Total 401 100% 452 100% 526 100% 563 100% 566 100%


Course Success for Asian, Native American, Pacific Islander, White, and
Decline to State Students


2015-16 2016-17 2017-18 2018-19 2019-20


Grades Percent Grades Percent Grades Percent Grades Percent Grades Percent


Success 1,123 72% 967 74% 998 80% 970 75% 893 74%


Non Success 235 15% 191 15% 167 13% 171 13% 179 15%


Withdrew 204 13% 143 11% 90 7% 156 12% 131 11%


Total 1,562 100% 1,301 100% 1,255 100% 1,297 100% 1,203 100%


 the data trend shows an increase in the students’ course success percentage


 the data trend shows a decrease in the students’ course success percentage


 the data trend shows no change and/or is flat in the students’ course success percentage


With an optimistic eye, we see a very slight increase in students' course success over the past few years, rising from 67% to 76%
before falling back to 68%.  Beginning in Fall 2016, two full-time Economics tutors were hired for an Econ and Accounting Lab. It
took time to get the word out - but we have received excellent feedback from students that past couple of years.     


 yes


 no


Programs can always strive to improve student success.  However, we do not wish to compromise academic standards to achieve
this goal. An IR study conducted over a decade ago revealed Economics ranked with Statistics and Calculus as one of the most
difficult subjects at Foothill College. During the pandemic we have spent considerable time improving the layout and attractiveness
of our online courses. Going forward, we plan to use these virtual improvements in our face to face classes through somewhat of a
"flipped" classroom approach. In this model, more class time will be spent doing "homework-like" worksheets and students spend
more time learning content at home. We also have increased our video and zoom availability in our purely online courses - which we
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b. Student Course Success by Student Groups
1. In the data table above, what is the observed trend for course success rates for African American, Filipinx, and Latinx student groups?


2. In the data table above, what is the observed trend for course success rates for Asian, Native American, Pacific Islander, White, and
Decline to State student groups?


3. In the data table above, is there a course success gap between African-American, Latinx, Filipinx student groups and Asian, Native
American, Pacific Islander, White, Decline to State student groups?


If the data trend shows an increase, decrease, or no change/flat in course success gap, explain why the course success gap is flat,
increased, or decreased.


4. Does the data suggest that changes are necessary to decrease student course success gap between African-American, Latinx, Filipinx
student groups and Asian, Native American, Pacific Islander, White, and Decline to State student groups?


If yes, what actions are program faculty and staff engaged in to decrease the course success gap between African-American, Latinx, and
Filipinx student groups and Asian, Native American, Pacific Islander, White, and Decline to State student groups?


G. Student Course Success by Demographics
a. Student Course Success by Gender


will carry forward even after our return to campus. We have begun to integrate the Econ tutors more fully into our courses - some
instructors have begun (as of W21) to offer extra credit for low-performing students to review quizzes with a tutor. Finally, class sizes
of 50 clearly create a trade-off in terms of time spent on each student.


 the data trend shows an increase in the course success percentage


 the data trend shows a decrease in the course success percentage


 the data trend shows no change and/or is flat in the course success percentage


 the data trend shows an increase in the course success percentage


 the data trend shows a decrease in the course success percentage


 the data trend shows no change and/or is flat in the course success percentage


 yes


 no


The success gap shrank slightly over the years considered - from 24% ('15-'16) to 18% ('19-'20). Thankfully this was due to greater
success for high-opportunity students (as opposed to lower success for the higher-achieving group). It is difficult to know the cause
of this - perhaps it has to do with the hiring of the Econ tutors as of Fall 2016. Presumably tutors would have a larger positive impact
on lower-performing students who are in more need of greater direction and hands on assistance.     


 yes


 no


As stated above, we will carry over recent improvements in our online courses to create "modified" flipped-classroom structures,
and hybrid classes going forward. The belief is hands on practice is essential to mastery - and will be done inside the classroom to a
greater extent. 


We recognized the high cost of textbooks is an inequitable barrier for lower income, often African American and LatinX, students.
 Prior to the '19-'20 academic year, we had the library purchase over 50 textbooks for both core classes to go along with the dozens
of older editions of the same text (which we allow students to use). FT faculty use the same textbook. We also purchased textbooks
for the non-core courses (Global Economics and Political Economy) such that all students can get a free book from library reserve.  


Both FT faculty, and one adjunct, participated in the Winter 2020 Book Club reading of "How To Be An Anti-Racist." In addition, we
have actively shared and encourage all Econ instructors to add equity-focused content on racial inequality. We also are encouraging
the active introduction of videos / content from non-White economists. 


We are still in the process of integrating our econ tutors more fully in all classes. This will continue.
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The following questions concern student success rates by gender.





Course Success Rates by Group
Success Rates by Gender
Business & Social Sciences - Economics-FD


2019-20


Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent


Female 531 70% 121 16% 110 14% 762 100%


Male 676 68% 202 20% 122 12% 1,000 100%


Not Reported 4 57% 2 29% 1 14% 7 100%


All 1,211 68% 325 18% 233 13% 1,769 100%


2018-19


Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent


Female 535 69% 142 18% 104 13% 781 100%


Male 727 68% 188 18% 151 14% 1,066 100%


Not Reported 10 77% 0 0% 3 23% 13 100%


All 1,272 68% 330 18% 258 14% 1,860 100%


2017-18


Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent


Female 568 77% 105 14% 63 9% 736 100%


Male 776 75% 161 16% 96 9% 1,033 100%


Not Reported 8 67% 1 8% 3 25% 12 100%


All 1,352 76% 267 15% 162 9% 1,781 100%


2016-17


Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent


Female 545 68% 137 17% 118 15% 800 100%


Male 665 70% 169 18% 114 12% 948 100%


Not Reported 4 80% 1 20% 0 0% 5 100%


All 1,214 69% 307 18% 232 13% 1,753 100%


2015-16


Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent


Female 533 65% 141 17% 151 18% 825 100%







Foothill Program Review 2020.pdf


Foothill Program Review 2020.pdf - page 11 of 17 - 2/26/2021


Male 775 69% 199 18% 157 14% 1,131 100%


Not Reported 6 86% 1 14% 0 0% 7 100%


All 1,314 67% 341 17% 308 16% 1,963 100%


Success Rates by Age
Business & Social Sciences - Economics-FD


2019-20


Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent


19 or less 437 79% 79 14% 38 7% 554 100%


20-24 605 66% 192 21% 126 14% 923 100%


25-39 143 57% 48 19% 59 24% 250 100%


40 + 26 62% 6 14% 10 24% 42 100%


All 1,211 68% 325 18% 233 13% 1,769 100%


2018-19


Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent


19 or less 437 79% 51 9% 62 11% 550 100%


20-24 626 65% 203 21% 133 14% 962 100%


25-39 188 59% 73 23% 58 18% 319 100%


40 + 21 72% 3 10% 5 17% 29 100%


All 1,272 68% 330 18% 258 14% 1,860 100%


2017-18


Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent


19 or less 432 88% 33 7% 28 6% 493 100%


20-24 693 73% 174 18% 81 9% 948 100%


25-39 208 66% 58 18% 50 16% 316 100%


40 + 19 79% 2 8% 3 13% 24 100%


All 1,352 76% 267 15% 162 9% 1,781 100%


2016-17


Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent


19 or less 312 79% 45 11% 40 10% 397 100%


20-24 701 68% 197 19% 133 13% 1,031 100%


25-39 174 60% 60 21% 55 19% 289 100%


40 + 27 75% 5 14% 4 11% 36 100%
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All 1,214 69% 307 18% 232 13% 1,753 100%


2015-16


Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent


19 or less 334 78% 45 10% 51 12% 430 100%


20-24 781 66% 224 19% 176 15% 1,181 100%


25-39 178 55% 69 21% 78 24% 325 100%


40 + 21 78% 3 11% 3 11% 27 100%


All 1,314 67% 341 17% 308 16% 1,963 100%


Success Rates by Ethnicity
Business & Social Sciences - Economics-FD


2019-20


Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent


African American 41 51% 25 31% 15 19% 81 100%


Asian 493 76% 95 15% 57 9% 645 100%


Filipinx 44 64% 20 29% 5 7% 69 100%


Latinx 233 56% 101 24% 82 20% 416 100%


Native American 5 50% 4 40% 1 10% 10 100%


Pacific Islander 21 66% 4 13% 7 22% 32 100%


White 329 73% 62 14% 61 13% 452 100%


Decline to State 45 70% 14 22% 5 8% 64 100%


All 1,211 68% 325 18% 233 13% 1,769 100%


2018-19


Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent


African American 39 57% 19 28% 10 15% 68 100%


Asian 600 78% 92 12% 76 10% 768 100%


Filipinx 51 57% 22 24% 17 19% 90 100%


Latinx 212 52% 118 29% 75 19% 405 100%


Native American 4 57% 0 0% 3 43% 7 100%


Pacific Islander 10 71% 2 14% 2 14% 14 100%


White 329 70% 69 15% 75 16% 473 100%


Decline to State 27 77% 8 23% 0 0% 35 100%


All 1,272 68% 330 18% 258 14% 1,860 100%


2017-18
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Some courses may continue to be listed but no longer have data due to renumbering or because the course was not offered in the past five
years.


1. In the data table above, what does the data indicate about program course success by gender?


Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent


African American 52 71% 13 18% 8 11% 73 100%


Asian 590 80% 95 13% 53 7% 738 100%


Filipinx 45 60% 19 25% 11 15% 75 100%


Latinx 257 68% 68 18% 53 14% 378 100%


Native American 10 77% 2 15% 1 8% 13 100%


Pacific Islander 8 62% 4 31% 1 8% 13 100%


White 349 80% 58 13% 31 7% 438 100%


Decline to State 41 77% 8 15% 4 8% 53 100%


All 1,352 76% 267 15% 162 9% 1,781 100%


2016-17


Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent


African American 30 55% 14 25% 11 20% 55 100%


Asian 534 75% 104 15% 76 11% 714 100%


Filipinx 53 51% 25 24% 26 25% 104 100%


Latinx 164 56% 77 26% 52 18% 293 100%


Native American 9 64% 3 21% 2 14% 14 100%


Pacific Islander 9 56% 5 31% 2 13% 16 100%


White 321 73% 60 14% 57 13% 438 100%


Decline to State 94 79% 19 16% 6 5% 119 100%


All 1,214 69% 307 18% 232 13% 1,753 100%


2015-16


Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent


African American 21 33% 23 37% 19 30% 63 100%


Asian 522 72% 103 14% 99 14% 724 100%


Filipinx 39 58% 13 19% 15 22% 67 100%


Latinx 131 48% 70 26% 70 26% 271 100%


Native American 6 75% 1 13% 1 13% 8 100%


Pacific Islander 4 25% 7 44% 5 31% 16 100%


White 336 66% 85 17% 85 17% 506 100%


Decline to State 255 83% 39 13% 14 5% 308 100%


All 1,314 67% 341 17% 308 16% 1,963 100%
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Females


Males


Non-Binary


If the data trend shows an increase, decrease, or no change/flat in the male, female, or non-binary student course success percentages,
explain why the percentage is flat, increased, or decreased.


2. Do the data suggest changes are necessary to improve female, male, or non-binary student course success percentage rates?


If yes, describe proposed actions to stabilize/increase the course success rates for male, female, or non-binary.


b. Student Course Success by Ethnicity
These questions concern the course success rates of students by ethnicity.


1. In the data table above, what does the data trend indicate about program student course success by ethnicity?


African Americans


Asian


 the data trend shows an increase in the female course success rates


 the data trend shows a decrease in the female course success rates


 the data trend shows no change and/or is flat in the female course success rates


 the data trend shows an increase in the male course success rates


 the data trend shows a decrease in the male course success rates


 the data trend shows no change and/or is flat in the male course success rates


 the data trend shows an increase in the non-binary course success rates


 the data trend shows a decrease in the non-binary course success rates


 the data trend shows no change and/or is flat in the non-binary course success rates


It is difficult to say what is causing trends as there are so many unobservable variables at play.  In addition, the trends in most of the
data are slight - meaning we may be theorizing about random variation. Still, we can say one of the new Econ tutors is female -so
perhaps that has a positive impact on female course success rates. The composition of the faculty has not changed (2 FT male
instructors, 2 adjunct female instructors, 1 adjunct male instructor).


It is worth noting that Non-Binary is not listed.  In its place is the category "Not Reported".  Assuming they are associated, this
category represents an extremely small subset of the overall sample size of roughly 1,800 students the department serves annually.
 As a result, a very small increase in non-success from zero to 2 students from 2018-19 to 2019-20 resulted in an increase from 0%
to 29%.  If one is looking solely at percentage trends, this would suggest the program is doing a poor job with this cohort.  However,
only two students were not successful.  It would be inefficient to make substantive changes to the department and our pedagogy for
just two students.  The department will, of course, continue to innovate and employ creative pedagogical approaches to engage all
of our students to help them achieve success in our courses.       


 yes


 no


As males and females perform equally well in our courses there is no need to target one particular gender. Thus, the strategies to
increase success are the same as mentioned in the earlier question on this.  This also applies to "Not Reported" students. 


 the data trend shows an increase in the African Americans course success rates


 the data trend shows a decrease in the African Americans course success rates


 the data trend shows no change and/or is flat in the African Americans course success rates


 the data trend shows an increase in the Asian course success rates


 the data trend shows a decrease in the Asian course success rates
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Filipinx


Latinx


Native American


Pacific Islander


White


Decline to State


If the data trend shows a decrease in any of the student ethnic groups' course success rates, explain why the percentage decreased for
each (address each ethnic group by bullet point).


2. Do the data indicate a gap in course success for any of the ethnic groups as compared to other groups?


If yes, describe the reasons for the gap in course success.


 the data trend shows no change and/or is flat in the Asian course success rates


 the data trend shows an increase in the Filipinx course success rates


 the data trend shows a decrease in the Filipinx course success rates


 the data trend shows no change and/or is flat in the Filipinx course success rates


 the data trend shows an increase in the Latinx course success rates


 the data trend shows a decrease in the Latinx course success rates


 the data trend shows no change and/or is flat in the Latinx course success rates


 the data trend shows an increase in the Native American course success rates


 the data trend shows a decrease in the Native American course success rates


 the data trend shows no change and/or is flat in the Native American course success rates


 the data trend shows an increase in the Pacific Islander course success rates


 the data trend shows a decrease in the Pacific Islander course success rates


 the data trend shows no change and/or is flat in the Pacific Islander course success rates


 the data trend shows an increase in the White course success rates


 the data trend shows a decrease in the White course success rates


 the data trend shows no change and/or is flat in the White course success rates


 the data trend shows an increase in the Decline to State course success rates


 the data trend shows a decrease in the Decline to State course success rates


 the data trend shows no change and/or is flat in the Decline to State course success rates


Again, we note it is difficult for faculty to explain these trends with confidence, the trends tend to be slight, and/or the number of
students, in some cases, is small. Given these qualifications, the data reveal declining success rates for two groups: Native
Americans and Decline To State.


Native American: the sample size is tiny (ranges from 3 to 10 students).  As such, one student becoming successful or
unsuccessful affects the success rate dramatically.  No concrete conclusions can be drawn.
Decline to State: The sample size shrank quite dramatically between 2015-16 to 2018-19, with a slight increase shown in
2019-20.  Given that the only cohort that significantly increased enrollment over these years was LatinX (from 14% to 24%) it
seems plausible that many of those that declined in '15-'16 chose LatinX in later years.


 yes


 no


Compared to overall school data, success rates in Economics are lower across the board ('19-'20: 68% in Econ vs. 80% for the
school). 
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3. Do the data suggest that changes are necessary to improve program course success equality?


If yes, describe the proposed actions for stabilizing/improving the course success by ethnicity.


Use this opportunity to provide feedback on the template or address a topic that was not previously discussed.


Self-Study Checklist


In addition, success gaps are more pronounced in Economics (roughly 20% in Econ vs 10% for the school). Whites and Asians
have success rates in the mid-70%s, while African American and LatinX populations have success rates in the mid-50%s. 


There are presumably a wide range of complex socio-economic and racial barriers that explain this gap:


Differences in student preparedness as they step on campus: students from higher income areas typically have been better
prepared to succeed in college. They are more likely to have parents that have succeeded in college and come from high schools
where expectations of college are transmitted both from peers and faculty/staff. This manifests itself in both observable traits (for
example, poor note-taking skills) and unobservable traits (feeling out of place). 


Differences in extra-curricular demands: students from lower income areas are more likely to have to work to help support their
families. They may not have time to get involved in campus clubs and activities - and, thus, feel less attached to the school. 


Other barriers: Financial and mental stress are more likely to become barriers for non-White/Asian students. Having to take the bus
to campus, alone, is a barrier. 


An anecdotal story specific to Economics: Economics, like STEM, tends to have less room for subjectivity in grading. This becomes
clear to me (Brian Evans) when I teach Political Economy and end with much higher success rates than I see in Micro and Macro.
My assessments in Political Economy are far more subjective - essays and presentations - compared to assessments in the core
Econ classes (there is no partial credit for an incorrect demand shift). The result is it is far easier to give a C in Political Economy
than in Economics. This, to me, is a logical explanation for both lower success rates in general and also the wider success gaps
found in Economics. Clearly, students that face the barriers described above are the ones most likely to fail an objectively graded
analytical question. 


 Yes


 No


Unfortunately there are no easy fixes to systemic problems that originate beyond our campus. Nothing we do can erase gaps 18
years in the making. However, we can be student-ready by providing support that allows high-opportunity students their best shot at
academic success. Some ideas: 


Smaller class sizes. Seat counts of 50 are nice for productivity - but there is a trade-off. Our ability to get to know our students on a
more personal level declines with class size. The downside is heightened for those students that do not have the luxury to attend
office hours or join clubs - class time is the only meaningful interaction they will have with their instructors. 


Online ethnically targeted peer tutors. Students often absorb information from a peer more readily than from an Instructor of different
race and generation. This is fantastic on campus - but we propose that this be expanded and advertised for online tutoring as well -
on top of, or perhaps in coordination with, our current Econ tutors. Can the school institute a "program" in which faculty nominate
successful students (by ethnicity) to become peer tutors for that class? It seems students might be excited to be given this honor -
and it is something faculty can focus on when writing letters of recommendation. 


Student cohorts. As connection with the school is instrumental in ensuring persistence, the school should encourage all "cohort"
type programs, such as Puente, Mellon Scholars, FYE, and Umoja. 


Juneteenth celebration in which we award and honor some top African American scholars - ideally with non-trivial transfer
scholarships. 


 


Just a couple of comments on the form:


The last column of all data charts is headed with "5 yr % Inc" ... but it seems like this should be "4 yr % Inc" (116-'17 would be a 1 yr
% change, '17-'18 would be two year % change...).


It seems the wording to explain trends ("Explain why this trend is happening...") is too strong. There are many unobservable factors
such that no instructor can say with confidence much about causations. We believe softer wording, like, "Do you have any insight as
to why this trend is occurring?" - something like that - might be more appropriate.
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This form is completed and ready for acceptance.


Writers can use this final checklist for ensuring quality control before hitting the final submit button.


 Attended the Writer Orientation/Training in November


 Responses are supported by the data


 Engaged in discussion with IR Coach


 The Self-Study Report was written collaboratively with other program stakeholders


 The Self-Study Report was proofread by a collaborator
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English-FH English


Instructional Discipline Template
A. Program Information
Program Mission Statement
Please enter your mission statement here.


Program Level Student Learning Outcomes
Please list the program level student learning outcomes.


B. FTES - Enrollment Trends





1. In the data table above, what does the FTES data trend indicate?


Discuss the factors that would help the college understand these trends and whether there are tangible reasons for no change/flat, an
increase or decrease in the trend.


Alongside its students, the English Department reads, writes, and thinks critically about a variety of local, regional, national, and
global texts and contexts. Through carefully designed courses of study, students are invited to engage with texts that reflect a range
of cultural perspectives.The English Department empowers students by facilitating their understanding and use of language and
other media as we support their academic, career-related, and personal endeavors.


Students will be able to compose a thesis-based essay that clearly communicates a logical, evidence-supported argument.
Students will demonstrate, in writing, comprehension, interpretation, and critical analysis of college-level non-fiction and
literature, from short texts to book-length texts.


Enrollment Variables and Trends
Enrollment Trends
Language Arts - English-FH


2015-16 2016-17 2017-18 2018-19 2019-20 5-yr %Inc


Unduplicated Headcount 4,253 4,216 4,291 3,804 3,751 -11.8%


Census Enrollment 6,695 6,437 6,410 5,612 5,743 -14.2%


Sections 275 265 238 205 207 -24.7%


WSCH 10,890 10,532 10,375 8,884 8,601 -21.0%


FTES (end of term) 717 694 683 586 566 -21.0%


FTEF (end of term) 32.1 30.8 28.3 23.2 21.3 -33.7%


Productivity
(WSCH/FTEF)


340 342 366 383 404 19.1%


 the data trend shows an increase in FTES


 the data trend shows a decrease in FTES


 the data trend shows no change and/or is flat in FTES


Several factors contributed to the decline in FTES. Due to the 1320 budget constraints, the number of sections offered were
reduced. The implementation of Guided Self Placement allowed students to self-select, resulting in students who would traditionally
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2. Looking at the data trend, has the faculty/staff discussed proposed actions to stabilize/increase FTES?


If yes, describe the proposed actions for stabilizing/increasing the FTES.


C. Sections - Enrollment Trends
1. In the data table above, what does the data trend indicate about the number of sections offered?


If the data trend shows no change/flat or an increase or decrease in sections, explain why the number of sections is flat, increased or
decreased.


If the data indicates an increase in sections with a decrease in FTES, explain why the number of sections increased while FTES
decreased.


D. Productivity - Enrollment Trends
1. In the data table above, what does the data trend indicate about the productivity number?


begin with basic skills opting for enrolling in English 1A. Also, AB 705 eliminated basic skills courses (English 209, 110), enabling
student throughput in one quarter, not three; and Puente and Umoja switched from 1S/T (2 quarters) to 1A + co-requisite, further
decreasing the number of basic skills courses. 


Of note, FTES for the college decreased 13.1%. 


 yes


 no


The department performed the following actions to increase FTES:


Offered courses with a wider selection of modalities (including hybrid, stacked, and online) to accommodate highly variable
student schedules
Notified the dean of long wait lists to suggest adding new sections
Designed and made available a set of Guided Self Placement activities, including simulated 1A assignments, video
orientations, sequenced self-assessment exercises


Future actions:


Work with Guided Pathways to produce student-facing videos describing literature, creative writing, and English courses
Professional Development: Language Arts curriculum retreat to deepen current discussions--including equity in curriculum,
equity in online instruction, honors courses, and using CourseLeaf; improve curriculum within the department while in
collaboration with the ESLL department. 
Request data trends of students pursuing English, literature, and creative writing disaggregated by ethnicity. 
Promote creative writing and literature courses within composition courses, as well as the English major and career option. 
The department will continue to observe the results of the above actions.


 the data trend shows an increase in sections


 the data trend shows a decrease in sections


 the data trend shows no change and/or is flat in sections


Due to the 1320 budget constraints, the number of sections offered were reduced. Also, the implementation of multiple measures
allowed students to self-select, resulting in students who would traditionally begin with basic skills opting for enrolling in English 1A.
Finally, AB 705 eliminated basic skills courses (English 209, 110),resulting in the decrease of sections due to student throughput in
one quarter, not three, and learning communities switching from 1S/T (2 quarters) to 1A + co-requisite. 


To increase enrollment and productivity, the department stacked honors and non-honors literature sections.


 


There is no increase in sections trend. 


 the data trend shows the productivity number increased
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If the data trend shows no change/flat or an increase or decrease in productivity, explain why the productivity is flat, increased or
decreased.


2. Does the data trend suggest changes are necessary to improve productivity?


If yes, describe the proposed actions for stabilizing/increasing the productivity number.


E. Enrollment by Student Demographics





 the data trend shows the productivity number decreased


 the data trend shows no change and/or flat in the productivity number


Productivity increased since fewer sections were offered and student enrollment per section was increased.


In addition, the department adopted the following strategies to further increase productivity:


Stacked honors/non-honors and online/face-to-face classes for core literature classes increased productivity.
Used the literature grid to employ strategic scheduling of literature course offerings.
Created new curriculum that appeals to students, including Literature into Film (ENGL 34C), Science Fiction Literature (ENGL
37), Gothic and Horror Literature (ENGL 18), Unmasking Comics (ENGL 24), Literature of Protest (ENGL 38), Poetry in
Community (CRWR 25A), and California Literature (ENGL 49).
Created new curriculum to support AB 705 efforts, including Bridge to Transfer English (NCEN 401A) and Critical Thinking:
Portfolio Management & Publication (NCEN 442A and 442B).


 yes


 no


N/A


Enrollment Distribution
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Enr Distribution by Student Demographics
Language Arts - English-FH


by Gender
2015-16 2016-17 2017-18 2018-19 2019-20


Enr Percent Enr Percent Enr Percent Enr Percent Enr Percent


Female 3,429 51% 3,250 50% 3,338 52% 2,880 51% 2,961 52%


Male 3,231 48% 3,139 49% 3,026 47% 2,683 48% 2,711 47%


Non-Binary 0 0% 0 0% 0 0% 1 0% 3 0%


Not Reported 35 1% 48 1% 46 1% 48 1% 68 1%


Total 6,695 100% 6,437 100% 6,410 100% 5,612 100% 5,743 100%


by Ethnicity
2015-16 2016-17 2017-18 2018-19 2019-20


Enr Percent Enr Percent Enr Percent Enr Percent Enr Percent


African American 318 5% 320 5% 352 5% 357 6% 279 5%


Asian 1,573 23% 1,673 26% 1,819 28% 1,676 30% 1,644 29%


Filipinx 426 6% 401 6% 359 6% 242 4% 235 4%


Latinx 2,157 32% 2,106 33% 2,122 33% 1,759 31% 1,928 34%


Native American 40 1% 40 1% 35 1% 28 0% 22 0%


Pacific Islander 110 2% 115 2% 105 2% 74 1% 94 2%


White 1,440 22% 1,432 22% 1,507 24% 1,391 25% 1,334 23%


Decline to State 631 9% 350 5% 111 2% 85 2% 207 4%


Total 6,695 100% 6,437 100% 6,410 100% 5,612 100% 5,743 100%


by Age
2015-16 2016-17 2017-18 2018-19 2019-20


Enr Percent Enr Percent Enr Percent Enr Percent Enr Percent


19 or less 2,479 37% 2,331 36% 2,433 38% 2,094 37% 2,247 39%


20-24 3,074 46% 3,006 47% 2,823 44% 2,509 45% 2,463 43%


25-39 1,002 15% 960 15% 1,002 16% 867 15% 878 15%


40 + 140 2% 140 2% 152 2% 142 3% 155 3%


Total 6,695 100% 6,437 100% 6,410 100% 5,612 100% 5,743 100%


by Education Level
2015-16 2016-17 2017-18 2018-19 2019-20


Enr Percent Enr Percent Enr Percent Enr Percent Enr Percent


Bachelor or higher 157 2% 164 3% 209 3% 174 3% 171 3%


Associate 72 1% 94 1% 107 2% 80 1% 129 2%
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a. Enrollment by Gender
The following questions concern enrollment distribution by gender.


1. In the data table above, what does the data trend indicate about program enrollment by gender?


Females


Males


Non-Binary


If the data trend shows no change/flat, an increase or decrease in male, female, or non-binary enrollment, explain why the enrollment
rates is flat, increased, or decreased.


2. Does your program differ in the percentage of males to females, in this most recent year, compared to the College? (College 2019-20 =
51% Female, 47% Male)


If the data indicates a lack of gender parity in your program as compared to the college percentages, what is the source of that disparity
and what proposed/planned actions is the program taking to achieve parity?


Data Table for Enrollment by Gender of Declared Majors
https://foothill.edu/programreview/prg-rev-docs/20-21-enroll-by-gender-and-
declared-major.pdf
Click the link to view Enrollment by Gender of Declared Majors data table and respond to the questions below.


3. In the data table above, what does the data trend indicate about enrollment (headcount) by gender of declared majors in the program?


Females


HS/Equivalent 6,006 90% 5,718 89% 5,685 89% 4,939 88% 4,962 86%


All Other 460 7% 461 7% 409 6% 419 7% 481 8%


Total 6,695 100% 6,437 100% 6,410 100% 5,612 100% 5,743 100%


 the data trend shows an increase in the female enrollment rates


 the data trend shows a decrease in the female enrollment rates


 the data trend shows no change and/or is flat in the female enrollment rates


 the data trend shows an increase in the male enrollment rates


 the data trend shows a decrease in the male enrollment rates


 the data trend shows no change and/or is flat in the male enrollment rates


 the data trend shows an increase in the non-binary enrollment rates


 the data trend shows a decrease in the non-binary enrollment rates


 the data trend shows no change and/or is flat in the non-binary enrollment rates


Enrollment by gender aligns with the overall college gender ratio. 


 yes


 no


Gender percentages pair with college gender percentages. 


 the data trend shows an increase in the female enrollment of the declared major


 the data trend shows a decrease in the female enrollment of the declared major



https://foothill.edu/programreview/prg-rev-docs/20-21-enroll-by-gender-and-declared-major.pdf
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Males


Non-Binary


b. Enrollment by Ethnicity
The following questions concern enrollment distribution by ethnicity.


1. In the data table above, what do the data trends indicate about program enrollment by ethnicity?


African American


Asian


Filipinx


Latinx


Native American


Pacific Islander


White


 the data trend shows no change and/or is flat in the female enrollment of the declared major


 the data trend shows an increase in the male enrollment of the declared major


 the data trend shows a decrease in the male enrollment of the declared major


 the data trend shows no change and/or is flat in the male enrollment of the declared major


 the data trend shows an increase in the non-binary enrollment rates


 the data trend shows a decrease in the non-binary enrollment rates


 the data trend shows no change and/or is flat in the non-binary enrollment rates


 the data trend shows an increase in the African Americans enrollment rates


 the data trend shows a decrease in the African Americans enrollment rates


 the data trend shows no change and/or is flat in the African Americans enrollment rates


 the data trend shows an increase in the Asian enrollment rates


 the data trend shows a decrease in the Asian enrollment rates


 the data trend shows no change and/or is flat in the Asian enrollment rates


 the data trend shows an increase in the Filipinx enrollment rates


 the data trend shows a decrease in the Filipinx enrollment rates


 the data trend shows no change and/or is flat in the Filipinx enrollment rates


 the data trend shows an increase in the Latinx enrollment rates


 the data trend shows a decrease in the Latinx enrollment rates


 the data trend shows no change and/or is flat in the Latinx enrollment rates


 the data trend shows an increase in the Native American enrollment rates


 the data trend shows a decrease in the Native American enrollment rates


 the data trend shows no change and/or is flat in the Native American enrollment rates


 the data trend shows an increase in the Pacific Islander enrollment rates


 the data trend shows a decrease in the Pacific Islander enrollment rates


 the data trend shows no change and/or is flat in the Pacific Islander enrollment rates


 the data trend shows an increase in the White enrollment rates


 the data trend shows a decrease in the White enrollment rates


 the data trend shows no change and/or is flat in the White enrollment rates
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Decline to State


2. Does your program differ in enrollment distribution among ethnic groups, in this most recent year, compared to the College enrollment
by ethnic group? (College 2019-20 = 4% African American, 38% Asian, 5% Filipinx, 25% Latinx, 0% Native American, 1% Pacific Islander,
21% White, 4% Decline to State)


If yes, looking at the ethnic groups above, explain changes identified over the past five years for each ethnic group (address each ethnic
group by bullet point).


3. Do the data trends suggest programmatic actions are necessary to address disparities in enrollment by ethnicity, including low
enrollment within a particular group?


If yes, describe the proposed actions for addressing disparities in enrollment by ethnic group within the program.


F. Student Course Success





 the data trend shows an increase in the Decline to State enrollment rates


 the data trend shows a decrease in the Decline to State enrollment rates


 the data trend shows no change and/or is flat in the Decline to State enrollment rates


 yes


 no


[object Object]


 yes


 no


N/A


Course Success Rates by Unit
Course Success
Language Arts - English-FH


2015-16 2016-17 2017-18 2018-19 2019-20


Grades Percent Grades Percent Grades Percent Grades Percent Grades Percent


Success 4,911 73% 4,734 74% 4,810 75% 4,096 73% 4,159 72%


Non Success 964 14% 869 14% 843 13% 811 14% 787 14%


Withdrew 817 12% 832 13% 757 12% 704 13% 797 14%


Total 6,692 100% 6,435 100% 6,410 100% 5,611 100% 5,743 100%
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Some courses may continue to be listed but no longer have data due to renumbering or because the course was not offered in the past five
years.


a. Student Course Success
1. In the data table above, what does the data trend indicate about overall course success?


If the data trend shows an increase, decrease, or no change and/or is flat in students' course success percentage, explain what
programmatic factors led to such a trend.


2. Do the data suggest changes are necessary to improve student course success?


If yes, describe the proposed actions for stabilizing/increasing the student's course success percentages.


Course Success by Race/Ethnicity
Language Arts - English-FH


Course Success for African American, Latinx, and Filipinx Students
2015-16 2016-17 2017-18 2018-19 2019-20


Grades Percent Grades Percent Grades Percent Grades Percent Grades Percent


Success 1,982 68% 1,941 69% 2,004 71% 1,560 66% 1,575 64%


Non Success 503 17% 481 17% 440 16% 446 19% 436 18%


Withdrew 414 14% 405 14% 389 14% 351 15% 431 18%


Total 2,899 100% 2,827 100% 2,833 100% 2,357 100% 2,442 100%


Course Success for Asian, Native American, Pacific Islander, White, and
Decline to State Students


2015-16 2016-17 2017-18 2018-19 2019-20


Grades Percent Grades Percent Grades Percent Grades Percent Grades Percent


Success 2,929 77% 2,793 77% 2,806 78% 2,536 78% 2,584 78%


Non Success 461 12% 388 11% 403 11% 365 11% 351 11%


Withdrew 403 11% 427 12% 368 10% 353 11% 366 11%


Total 3,793 100% 3,608 100% 3,577 100% 3,254 100% 3,301 100%


 the data trend shows an increase in the students’ course success percentage


 the data trend shows a decrease in the students’ course success percentage


 the data trend shows no change and/or is flat in the students’ course success percentage


While the data trend for course success by unit remains flat, reviewing student success rates by ethnicity/race demonstrates a
widening disparity between the equity targeted groups (African American, Latinx, Filipinx) and the non equity targeted groups
(Asian, Native American, Pacific Islander, White, and Decline to State) the last 5 years. 


The disparity in success rates (9% points in 2015-2016) increased to 14% points (2019-2020).
Also, the withdrew rates increased from 3% difference (2015-2016) to 7% difference last year.
The programmatic factors that influenced the widening disparity include: transition to fully online courses due to COVID-19;
lack of tools to accurately assess and address impacts on student learning due to real-world issues like housing insecurity,
technology access, mental health, financial insecurity.


 yes


 no
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b. Student Course Success by Student Groups
1. In the data table above, what is the observed trend for course success rates for African American, Filipinx, and Latinx student groups?


2. In the data table above, what is the observed trend for course success rates for Asian, Native American, Pacific Islander, White, and
Decline to State student groups?


3. In the data table above, is there a course success gap between African-American, Latinx, Filipinx student groups and Asian, Native
American, Pacific Islander, White, Decline to State student groups?


If the data trend shows an increase, decrease, or no change/flat in course success gap, explain why the course success gap is flat,
increased, or decreased.


English understands data with acute awareness that although throughput increased, the disparity in success rates among DI
populations has widened since AB 705 implementation. 


English performed the following to increase student success:


Co-requisite discussions: faculty meet weekly to assess and refine corequisite practices
Division retreats address improving equity in curriculum
Outreach to Umoja 
"Teaching Tuesdays" discussions: focused on incorporatingguided pathways and mechanisms for connecting students to
tutoring
Labor-based grading workshops: faculty organized workshop/campus presentations on contract grading as response to
inequity in existing assessment
Explore meditation for mitigating student stress 


New actions


Work with Guided Pathways to grow English Bridge, collaborate on ESLL Bridge 
Generate videos describing 1A, 1A + co-requisite, and 1S/T pathway to assist students in selecting courses 
Survey students to understand tutoring, financial, housing, mental health, and technology needs; develop department-wide
strategies to connect students with services, consider OER
Outreach to Puente 
RSLS presentation on meditation benefits 
Discuss DI, equity, and online learning; engage COOL


 the data trend shows an increase in the course success percentage


 the data trend shows a decrease in the course success percentage


 the data trend shows no change and/or is flat in the course success percentage


 the data trend shows an increase in the course success percentage


 the data trend shows a decrease in the course success percentage


 the data trend shows no change and/or is flat in the course success percentage


 yes


 no


The disparity in success rates (9% points in 2015-2016) increased to 14% points (2019-2020).
Also, the withdrew rates increased from 3% difference (2015-2016) to 7% difference last year.


From 2015-2017 there was a slight increase in success rates for disproportionately impacted students, thereby beginning to close
the gap. These years suggest positive movement towards parity in success rates.


In 2018 and 2019, however, there was regression in success for DI student populations. Along with the full integration of AB 705
and the subsequent COVID-19 response came an increased disparity in success rates.


Reasons for the gap starting in 2018:


Online learning: statistically speaking, students of color have lower success rates with online learning.
Inadequate resources among students: Access to technology and quality WiFi.
Employment: many students are essential workers or have family who are essential workers.
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4. Does the data suggest that changes are necessary to decrease student course success gap between African-American, Latinx, Filipinx
student groups and Asian, Native American, Pacific Islander, White, and Decline to State student groups?


If yes, what actions are program faculty and staff engaged in to decrease the course success gap between African-American, Latinx, and
Filipinx student groups and Asian, Native American, Pacific Islander, White, and Decline to State student groups?


G. Student Course Success by Demographics
a. Student Course Success by Gender
The following questions concern student success rates by gender.





 yes


 no


The department will engage in the following to decrease the success gap:


Explore curricular and structural changes to increase support for DI students
Adopt features of learning communities, including built-in counseling and tutoring
With Institutional Research, LRC, and DRC: create department-wide surveys tohelp the department understand how to
improve student access to services and LRC 


surveys that ask about how students access:
tutoring support
Pass the Torch
DRC
Psych services


surveys that ask students about their local learning environments, including:
Access to physical texts
Study and learning environments 
Quality of time spent in local learning environment


Work with Guided Pathways team to inform development of:
English Bridge 
coordination with LRC to develop a programmatic approach to Supplemental Instruction and embedded tutoring


Collaborate with the Math Department to learn about their wrap-around support strategies and effective practices; consider
developing English Success Program that includes dedicated counseling for 1A co-requisite and 1S/T courses with embedded
tutors. 
Professional development to develop more equitable assessment strategies.


Course Success Rates by Group
Success Rates by Gender
Language Arts - English-FH


2019-20


Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent


Female 2,172 73% 370 12% 419 14% 2,961 100%


Male 1,943 72% 402 15% 366 14% 2,711 100%


Non-Binary 1 33% 2 67% 0 0% 3 100%


Not Reported 43 63% 13 19% 12 18% 68 100%


All 4,159 72% 787 14% 797 14% 5,743 100%


2018-19


Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent


Female 2,150 75% 383 13% 347 12% 2,880 100%
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Male 1,913 71% 420 16% 349 13% 2,682 100%


Non-Binary 1 100% 0 0% 0 0% 1 100%


Not Reported 32 67% 8 17% 8 17% 48 100%


All 4,096 73% 811 14% 704 13% 5,611 100%


2017-18


Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent


Female 2,590 78% 390 12% 358 11% 3,338 100%


Male 2,193 72% 441 15% 392 13% 3,026 100%


Non-Binary 0 N/A 0 N/A 0 N/A 0 100%


Not Reported 27 59% 12 26% 7 15% 46 100%


All 4,810 75% 843 13% 757 12% 6,410 100%


2016-17


Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent


Female 2,457 76% 389 12% 402 12% 3,248 100%


Male 2,241 71% 475 15% 423 13% 3,139 100%


Non-Binary 0 N/A 0 N/A 0 N/A 0 100%


Not Reported 36 75% 5 10% 7 15% 48 100%


All 4,734 74% 869 14% 832 13% 6,435 100%


2015-16


Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent


Female 2,583 75% 448 13% 395 12% 3,426 100%


Male 2,301 71% 510 16% 420 13% 3,231 100%


Non-Binary 0 N/A 0 N/A 0 N/A 0 100%


Not Reported 27 77% 6 17% 2 6% 35 100%


All 4,911 73% 964 14% 817 12% 6,692 100%


Success Rates by Age
Language Arts - English-FH


2019-20


Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent


19 or less 1,669 74% 311 14% 267 12% 2,247 100%


20-24 1,769 72% 362 15% 332 13% 2,463 100%


25-39 608 69% 101 12% 169 19% 878 100%
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40 + 113 73% 13 8% 29 19% 155 100%


All 4,159 72% 787 14% 797 14% 5,743 100%


2018-19


Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent


19 or less 1,607 77% 279 13% 208 10% 2,094 100%


20-24 1,813 72% 381 15% 314 13% 2,508 100%


25-39 579 67% 128 15% 160 18% 867 100%


40 + 97 68% 23 16% 22 15% 142 100%


All 4,096 73% 811 14% 704 13% 5,611 100%


2017-18


Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent


19 or less 1,935 80% 292 12% 206 8% 2,433 100%


20-24 2,047 73% 418 15% 358 13% 2,823 100%


25-39 715 71% 120 12% 167 17% 1,002 100%


40 + 113 74% 13 9% 26 17% 152 100%


All 4,810 75% 843 13% 757 12% 6,410 100%


2016-17


Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent


19 or less 1,815 78% 293 13% 222 10% 2,330 100%


20-24 2,133 71% 447 15% 425 14% 3,005 100%


25-39 677 71% 114 12% 169 18% 960 100%


40 + 109 78% 15 11% 16 11% 140 100%


All 4,734 74% 869 14% 832 13% 6,435 100%


2015-16


Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent


19 or less 1,961 79% 297 12% 220 9% 2,478 100%


20-24 2,147 70% 509 17% 417 14% 3,073 100%


25-39 700 70% 145 14% 157 16% 1,002 100%


40 + 103 74% 13 9% 23 17% 139 100%


All 4,911 73% 964 14% 817 12% 6,692 100%


Success Rates by Ethnicity
Language Arts - English-FH
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2019-20


Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent


African American 169 61% 49 18% 61 22% 279 100%


Asian 1,298 79% 173 11% 173 11% 1,644 100%


Filipinx 157 67% 35 15% 43 18% 235 100%


Latinx 1,249 65% 352 18% 327 17% 1,928 100%


Native American 16 73% 2 9% 4 18% 22 100%


Pacific Islander 57 61% 19 20% 18 19% 94 100%


White 1,055 79% 124 9% 155 12% 1,334 100%


Decline to State 158 76% 33 16% 16 8% 207 100%


All 4,159 72% 787 14% 797 14% 5,743 100%


2018-19


Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent


African American 231 65% 72 20% 54 15% 357 100%


Asian 1,348 80% 153 9% 175 10% 1,676 100%


Filipinx 164 68% 33 14% 44 18% 241 100%


Latinx 1,165 66% 341 19% 253 14% 1,759 100%


Native American 22 79% 1 4% 5 18% 28 100%


Pacific Islander 49 66% 16 22% 9 12% 74 100%


White 1,051 76% 185 13% 155 11% 1,391 100%


Decline to State 66 78% 10 12% 9 11% 85 100%


All 4,096 73% 811 14% 704 13% 5,611 100%


2017-18


Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent


African American 252 72% 59 17% 41 12% 352 100%


Asian 1,444 79% 203 11% 172 9% 1,819 100%


Filipinx 265 74% 43 12% 51 14% 359 100%


Latinx 1,487 70% 338 16% 297 14% 2,122 100%


Native American 27 77% 3 9% 5 14% 35 100%


Pacific Islander 72 69% 14 13% 19 18% 105 100%


White 1,184 79% 166 11% 157 10% 1,507 100%


Decline to State 79 71% 17 15% 15 14% 111 100%


All 4,810 75% 843 13% 757 12% 6,410 100%


2016-17







Foothill Program Review 2020.pdf


Foothill Program Review 2020.pdf - page 14 of 18 - 4/16/2021


Some courses may continue to be listed but no longer have data due to renumbering or because the course was not offered in the past five
years.


1. In the data table above, what does the data indicate about program course success by gender?


Females


Males


Non-Binary


Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent


African American 220 69% 57 18% 43 13% 320 100%


Asian 1,303 78% 188 11% 180 11% 1,671 100%


Filipinx 281 70% 64 16% 56 14% 401 100%


Latinx 1,440 68% 360 17% 306 15% 2,106 100%


Native American 33 83% 2 5% 5 13% 40 100%


Pacific Islander 72 63% 18 16% 25 22% 115 100%


White 1,095 76% 149 10% 188 13% 1,432 100%


Decline to State 290 83% 31 9% 29 8% 350 100%


All 4,734 74% 869 14% 832 13% 6,435 100%


2015-16


Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent


African American 208 65% 63 20% 47 15% 318 100%


Asian 1,210 77% 185 12% 178 11% 1,573 100%


Filipinx 325 76% 41 10% 60 14% 426 100%


Latinx 1,449 67% 399 19% 307 14% 2,155 100%


Native American 28 70% 5 13% 7 18% 40 100%


Pacific Islander 59 54% 28 25% 23 21% 110 100%


White 1,098 76% 184 13% 157 11% 1,439 100%


Decline to State 534 85% 59 9% 38 6% 631 100%


All 4,911 73% 964 14% 817 12% 6,692 100%


 the data trend shows an increase in the female course success rates


 the data trend shows a decrease in the female course success rates


 the data trend shows no change and/or is flat in the female course success rates


 the data trend shows an increase in the male course success rates


 the data trend shows a decrease in the male course success rates


 the data trend shows no change and/or is flat in the male course success rates


 the data trend shows an increase in the non-binary course success rates


 the data trend shows a decrease in the non-binary course success rates


 the data trend shows no change and/or is flat in the non-binary course success rates
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If the data trend shows an increase, decrease, or no change/flat in the male, female, or non-binary student course success percentages,
explain why the percentage is flat, increased, or decreased.


2. Do the data suggest changes are necessary to improve female, male, or non-binary student course success percentage rates?


If yes, describe proposed actions to stabilize/increase the course success rates for male, female, or non-binary.


b. Student Course Success by Ethnicity
These questions concern the course success rates of students by ethnicity.


1. In the data table above, what does the data trend indicate about program student course success by ethnicity?


African Americans


Asian


Filipinx


Latinx


Native American


Pacific Islander


Females had 75% success in 2015-16, 78% success in 2017-18, and 73% in 2019-20
Males had 71% success in 2015 and 72% in 2019-2020
Non-binary data is inconclusive


The success rates are generally stable for male students. Female student success has been up and down, though consistently
there has been little change. 


 yes


 no


The department will continue to observe fluctuations in rates of female student success.


 


 the data trend shows an increase in the African Americans course success rates


 the data trend shows a decrease in the African Americans course success rates


 the data trend shows no change and/or is flat in the African Americans course success rates


 the data trend shows an increase in the Asian course success rates


 the data trend shows a decrease in the Asian course success rates


 the data trend shows no change and/or is flat in the Asian course success rates


 the data trend shows an increase in the Filipinx course success rates


 the data trend shows a decrease in the Filipinx course success rates


 the data trend shows no change and/or is flat in the Filipinx course success rates


 the data trend shows an increase in the Latinx course success rates


 the data trend shows a decrease in the Latinx course success rates


 the data trend shows no change and/or is flat in the Latinx course success rates


 the data trend shows an increase in the Native American course success rates


 the data trend shows a decrease in the Native American course success rates


 the data trend shows no change and/or is flat in the Native American course success rates


 the data trend shows an increase in the Pacific Islander course success rates
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White


Decline to State


If the data trend shows a decrease in any of the student ethnic groups' course success rates, explain why the percentage decreased for
each (address each ethnic group by bullet point).


2. Do the data indicate a gap in course success for any of the ethnic groups as compared to other groups?


If yes, describe the reasons for the gap in course success.


3. Do the data suggest that changes are necessary to improve program course success equality?


If yes, describe the proposed actions for stabilizing/improving the course success by ethnicity.


 the data trend shows a decrease in the Pacific Islander course success rates


 the data trend shows no change and/or is flat in the Pacific Islander course success rates


 the data trend shows an increase in the White course success rates


 the data trend shows a decrease in the White course success rates


 the data trend shows no change and/or is flat in the White course success rates


 the data trend shows an increase in the Decline to State course success rates


 the data trend shows a decrease in the Decline to State course success rates


 the data trend shows no change and/or is flat in the Decline to State course success rates


Reasons for decline in success rates -- all groups


Online learning: statistically speaking, students of color have lower success rates with online learning.
Inadequate resources: Access to technology and quality WiFi
Employment: many students are essential workers or have family who are essential workers


 yes


 no


Reasons for the gap:


Online learning: statistically speaking, students of color have lower success rates with online learning.
Inadequate resources among students: Access to technology and quality WiFi.
Employment: many students are essential workers or have family who are essential workers.


 Yes


 No


The department will engage in the following actions to decrease the success gap:


Professional development to mitigate success gap for DI students
Adopt features of learning communities, including built-in counseling, to provide wrap-around support in English 1A co-
requisite and English 1S/T pathway
With Institutional Research, LRC, and DRC: create department-wide surveys


student surveys that inform about need for:
tutoring 
Pass the Torch
DRC
Psych services


surveys that ask students about their local learning environments, including:
Access to texts
Study and learning environments 
Quality of time spent in local learning environment


Work with Guided Pathways team to discuss English Bridge as a means for providing wrap-around support.
Work with Guided Pathway team to discuss how meta-majors can inform new English curriculum 
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Use this opportunity to provide feedback on the template or address a topic that was not previously discussed.


Collaborate with the Math Department to learn about MSP wrap-around support and effective practice;consider developing
English Success Program that includes dedicated counseling for 1A co-requisite and 1S/T courses with embedded tutors. 
Professional development to build equitable assessment strategies.


The department continues to engage in the following actions to decrease success gaps:


Coordinate with Testing colleagues to strategize ongoing use of Multiple Measures to place students in English courses
equitably
Develop Foothill Ethnic Studies 


faculty leveraged their training in race and ethnic studies to author the majority of the CORs for the College's nascent
Ethnic Studies department; faculty also sit on the advisory committee


Coordinate Heritage Month events in conjunction with literature courses
faculty have brought myriad authors to Foothill for readings, often in conjunction with heritage months


Conduct weekly discussions about the department's response to AB 705, including:
effectiveness of corequisite course  
ongoing refinement of response, including incorporating Supplemental Instruction, revamping stretch 1S/T, building
English Bridge, ESP


Implement structural and curricular changes through service on Academic Senate and Curriculum Committee
Senate and CCC reps have shepherded the institutional implementation of Foothill's response to AB 705
CCC reps from English are leading conversation about applying anti-racist/equity lens to Language Arts curriculum


Coordinate Research and Service Leadership Symposium 
English faculty have co-coordinated the event, including providing workshops and mentorship to presenters
English faculty have built RSLS into their pedagogy


Coordinate Human Library
Mentor students in producing The Script
Mentor students in producing Creative Release
Support the growth of Guided Pathways


English faculty are represented on the team
Collaborations between the GP team and department informs English curriculum


Give Contract Grading Presentation: faculty in English have led campus conversations about more equitable assessment
Give Virtual Flex Week Presentations
Lead and develop Learning Communities: English faculty plays a key role in shaping and facilitating Umoja, Puente
Support the growth of Honors Institute


faculty have been coordinating the campus-wide honors program
faculty have been helping to shape honors culture on campus with focus on access and equity
faculty have been discussing aims and pedagogy regarding Honors English courses


The department will work on the following to decrease success gaps:


1. Refine response to AB 705 in order to mitigate DI gap, in spite of increased productivity, especially since students of color
have lower success rates with online learning


1. Pursue dedicated counseling for English 1A co-requisite
2. Create study group to address African-American/Latinx success drop
3. Perform research to understand success rates/challenges at other institutions, to inform department efforts


2. Develop curriculum with focus on anti-racism, and Program Mapping 
3. Build English's presence by promoting the English Major: outreach, online info


1. English majors create videos explaining discipline, critical thinking, and job opportunities
2. Student Survey: Online/discipline challenges + success strategies


4. Develop equitable assessment: Contract grading, Proctorio, Turn It In research, support, PD 
5. Pursue collaborations with LRC


1. Online Tutoring/Support: Pass the Torch, TLC, Starfish, Owl Scholars
2.  Integrating Supplemental Instruction and embedded tutoring on a programmatic level


6. Create Writing Lab: create online page that provides basic essay format, MLA, and sentence craft activities—student videos
1. ESLL + English collaboration opportunity


7. Hold Dept. Retreat to solidify English Program Mission/Ethos; discuss:
1. What is composition?
2.  Reading/writing process on online learning
3. ESLL connection
4. How do we assess? Face-to-face, hybrid, online teaching learning lessons
5. Student connection with department


8. Foster cross-disciplinary cohort building: 
1. reading/writing within other disciplines 
2. 1S/T cohorts
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This form is completed and ready for acceptance.


Self-Study Checklist
Writers can use this final checklist for ensuring quality control before hitting the final submit button.


9. Develop Meditation workshop for faculty 
1. Integrating meditation into class


 Attended the Writer Orientation/Training in November


 Responses are supported by the data


 Engaged in discussion with IR Coach


 The Self-Study Report was written collaboratively with other program stakeholders


 The Self-Study Report was proofread by a collaborator
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Geospatial Tech & Data Sci-FH Geospatial Tech


Instructional Discipline Template
A. Program Information
Program Mission Statement
Please enter your mission statement here.


Program Level Student Learning Outcomes
Please list the program level student learning outcomes.


B. FTES - Enrollment Trends





1. In the data table above, what does the FTES data trend indicate?


Geospatial technology is the unifying tool that explores spatial phenomena. Geospatial technology consists of Geographic
Information Systems, Global Positioning Systems and Remote Sensing. The Geographic Information Systems Technology program
at Foothill College provides opportunities for all students to gain career preparation and lifelong learning by providing courses that
meet workforce needs, and aligns with the U.S. Department of Labor geospatial competency model for geospatial careers.
Geographic Information Systems are collections of computers and software applications used to capture, store, transform, manage,
analyze and display spatial information. The associate degree provides a solid technical background in geographic information
systems concepts and applications including cartographic concepts, database design, programming and interdisciplinary
applications of the technology. The Geographic Information Systems Technology degree prepares students for entry-level technician
jobs and meets workforce needs. The stacked certificates of achievement help professionals transition to new roles in the workforce
or advance in their current profession.


-Students will be able to apply cartographic principles of scale, resolution, projection, data management and spatial analysis to a
problem of a geographic nature using a geographic information system. 
-Students will be able to plan, evaluate and execute an original geographic information systems project. 
-Students will be able to demonstrate the ability to communicate orally, in writing and graphically, the outcome of geographic
information systems analysis. 
-Students will be able to demonstrate an awareness of professional obligations to society, employers and funders and individuals as
outlined in the Geographic Information Systems Professional Certification Institute Code of Ethics.


Enrollment Variables and Trends
Enrollment Trends
Business & Social Sciences - Geospatial Tech & Data Sci-FH


2015-16 2016-17 2017-18 2018-19 2019-20 5-yr %Inc


Unduplicated Headcount 65 67 47 130 146 124.6%


Census Enrollment 198 152 79 266 280 41.4%


Sections 9 9 5 9 8 -11.1%


WSCH 326 243 135 392 394 21.0%


FTES (end of term) 22 16 9 26 26 21.9%


FTEF (end of term) 1.0 1.0 0.4 0.9 0.8 -15.3%


Productivity
(WSCH/FTEF)


333 248 317 450 476 42.8%
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Discuss the factors that would help the college understand these trends and whether there are tangible reasons for no change/flat, an
increase or decrease in the trend.


2. Looking at the data trend, has the faculty/staff discussed proposed actions to stabilize/increase FTES?


If yes, describe the proposed actions for stabilizing/increasing the FTES.


C. Sections - Enrollment Trends
1. In the data table above, what does the data trend indicate about the number of sections offered?


If the data trend shows no change/flat or an increase or decrease in sections, explain why the number of sections is flat, increased or
decreased.


If the data indicates an increase in sections with a decrease in FTES, explain why the number of sections increased while FTES
decreased.


D. Productivity - Enrollment Trends
1. In the data table above, what does the data trend indicate about the productivity number?


 the data trend shows an increase in FTES


 the data trend shows a decrease in FTES


 the data trend shows no change and/or is flat in FTES


The Geospatial Technology program has weathered several major transitions in the past five years. The program shifted its offerings
to the Sunnyvale Center when it opened in Fall of 2016. The program suffered a decline in enrollment in the subsequent years.
Anecdotally this may have been due to the difficulty in accessing the Sunnyvale Center for evening classes due to gridlock traffic in
its 101/237 location. On the advice of its advisory board, in fall of 2018 the GIST program moved 100% online. This has drastically
increased program enrollment and productivity. The program is dominated by lab-based classes that have a limited seat count of 35,
effectively capping possible productivity.  


 yes


 no


The faculty, in consultation with the professional advisory board, moved the program online in fall 2018. This was possible with the
support of ETS who provided cloud-based ''virtual desktops'' that students can login to remotely and run the specialized GIS
software. The GIS software requires robust PC computers, and the cloud-based virtual desktops allow students on any computer
platform to run the software if they have a strong and stable internet connection. If students own robust PC computers they also
have the option to download and run the GIS software on their own computer thanks to the college site license for the GIS software.
The action proposed to stabilize/increase FTES is to additional sections of GIST 11 and GIST 12, the two ''gateway'' courses to the
program. GIST 11 is entirely lecture, so has higher productivity which stands to benefit the program. The faculty will continue multi-
pronged outreach efforts also.


 the data trend shows an increase in sections


 the data trend shows a decrease in sections


 the data trend shows no change and/or is flat in sections


The GIST program in the past 5 years offered the minimum number of sections required to allow students to earn their degree or
certificate. The increase in WSCH and productivity is the result of these classes being fully enrolled. It is the goal of the program to
offer additional sections of the ''gateway'' classes, GIST 11 and 12 to increase interest in the program. In addition, GIST 11 and 12
are required for several AA and AA-T degrees, so also attract transfer students who do not intend to earn a CTE certificate. It is the
goal of the program to run two to three full sections annually of the two introductory classes (GIST 11 and GIST 12), with an aim to
fill the advanced program classes after natural attrition. The program is small (under 50 FTES) and is intended to remain small, as
this satisfies the demands of regional workforce.


N/A
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If the data trend shows no change/flat or an increase or decrease in productivity, explain why the productivity is flat, increased or
decreased.


2. Does the data trend suggest changes are necessary to improve productivity?


If yes, describe the proposed actions for stabilizing/increasing the productivity number.


E. Enrollment by Student Demographics





 the data trend shows the productivity number increased


 the data trend shows the productivity number decreased


 the data trend shows no change and/or flat in the productivity number


The productivity has increased over the five year period due to the program's move online. The target student based for this
program is the upskilling working professional. The move to an online format has increased access to the classes, thereby
increasing productivity. Previously the face to face location of the program limited enrollment because of difficulty accessing the
campus for evening classes. The ''anytime/anywhere'' nature of asynchronous online instruction better meets the needs of this
student population.


 yes


 no


N/A


Enrollment Distribution
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Enr Distribution by Student Demographics
Business & Social Sciences - Geospatial Tech & Data Sci-FH


by Gender
2015-16 2016-17 2017-18 2018-19 2019-20


Enr Percent Enr Percent Enr Percent Enr Percent Enr Percent


Female 97 49% 80 53% 40 51% 133 50% 135 48%


Male 100 51% 72 47% 39 49% 132 50% 139 50%


Not Reported 1 1% 0 0% 0 0% 1 0% 6 2%


Total 198 100% 152 100% 79 100% 266 100% 280 100%


by Ethnicity
2015-16 2016-17 2017-18 2018-19 2019-20


Enr Percent Enr Percent Enr Percent Enr Percent Enr Percent


African American 1 1% 6 4% 0 0% 3 1% 4 1%


Asian 53 27% 42 28% 12 15% 57 21% 46 16%


Filipinx 12 6% 3 2% 2 3% 14 5% 14 5%


Latinx 36 18% 34 22% 17 22% 38 14% 39 14%


Native American 3 2% 0 0% 0 0% 1 0% 7 3%


Pacific Islander 0 0% 0 0% 3 4% 1 0% 6 2%


White 86 43% 60 39% 41 52% 144 54% 133 48%


Decline to State 7 4% 7 5% 4 5% 8 3% 31 11%


Total 198 100% 152 100% 79 100% 266 100% 280 100%


by Age
2015-16 2016-17 2017-18 2018-19 2019-20


Enr Percent Enr Percent Enr Percent Enr Percent Enr Percent


19 or less 0 0% 0 0% 0 0% 7 3% 4 1%


20-24 14 7% 30 20% 25 32% 68 26% 52 19%


25-39 139 70% 87 57% 32 41% 134 50% 160 57%


40 + 45 23% 35 23% 22 28% 57 21% 64 23%


Total 198 100% 152 100% 79 100% 266 100% 280 100%


by Education Level
2015-16 2016-17 2017-18 2018-19 2019-20


Enr Percent Enr Percent Enr Percent Enr Percent Enr Percent


Bachelor or higher 164 83% 106 70% 50 63% 189 71% 185 66%


Associate 1 1% 6 4% 3 4% 9 3% 24 9%


HS/Equivalent 32 16% 38 25% 26 33% 65 24% 64 23%
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a. Enrollment by Gender
The following questions concern enrollment distribution by gender.


1. In the data table above, what does the data trend indicate about program enrollment by gender?


Females


Males


Non-Binary


If the data trend shows no change/flat, an increase or decrease in male, female, or non-binary enrollment, explain why the enrollment
rates is flat, increased, or decreased.


2. Does your program differ in the percentage of males to females, in this most recent year, compared to the College? (College 2019-20 =
51% Female, 47% Male)


If the data indicates a lack of gender parity in your program as compared to the college percentages, what is the source of that disparity
and what proposed/planned actions is the program taking to achieve parity?


Data Table for Enrollment by Gender of Declared Majors
https://foothill.edu/programreview/prg-rev-docs/20-21-enroll-by-gender-and-
declared-major.pdf
Click the link to view Enrollment by Gender of Declared Majors data table and respond to the questions below.


3. In the data table above, what does the data trend indicate about enrollment (headcount) by gender of declared majors in the program?


Females


All Other 1 1% 2 1% 0 0% 3 1% 7 3%


Total 198 100% 152 100% 79 100% 266 100% 280 100%


 the data trend shows an increase in the female enrollment rates


 the data trend shows a decrease in the female enrollment rates


 the data trend shows no change and/or is flat in the female enrollment rates


 the data trend shows an increase in the male enrollment rates


 the data trend shows a decrease in the male enrollment rates


 the data trend shows no change and/or is flat in the male enrollment rates


 the data trend shows an increase in the non-binary enrollment rates


 the data trend shows a decrease in the non-binary enrollment rates


 the data trend shows no change and/or is flat in the non-binary enrollment rates


The data shows approximate 50%-50% male to female ratios in the GIST program. This is remarkable because industry-wide GIST
is approximately 65% male. The equitable distribution of genders in the Foothill College GIST program is a positive reflection of the
program and college's emphasis on gender equity.


 yes


 no


N/A


 the data trend shows an increase in the female enrollment of the declared major


 the data trend shows a decrease in the female enrollment of the declared major



https://foothill.edu/programreview/prg-rev-docs/20-21-enroll-by-gender-and-declared-major.pdf
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Males


Non-Binary


b. Enrollment by Ethnicity
The following questions concern enrollment distribution by ethnicity.


1. In the data table above, what do the data trends indicate about program enrollment by ethnicity?


African American


Asian


Filipinx


Latinx


Native American


Pacific Islander


White


 the data trend shows no change and/or is flat in the female enrollment of the declared major


 the data trend shows an increase in the male enrollment of the declared major


 the data trend shows a decrease in the male enrollment of the declared major


 the data trend shows no change and/or is flat in the male enrollment of the declared major


 the data trend shows an increase in the non-binary enrollment rates


 the data trend shows a decrease in the non-binary enrollment rates


 the data trend shows no change and/or is flat in the non-binary enrollment rates


 the data trend shows an increase in the African Americans enrollment rates


 the data trend shows a decrease in the African Americans enrollment rates


 the data trend shows no change and/or is flat in the African Americans enrollment rates


 the data trend shows an increase in the Asian enrollment rates


 the data trend shows a decrease in the Asian enrollment rates


 the data trend shows no change and/or is flat in the Asian enrollment rates


 the data trend shows an increase in the Filipinx enrollment rates


 the data trend shows a decrease in the Filipinx enrollment rates


 the data trend shows no change and/or is flat in the Filipinx enrollment rates


 the data trend shows an increase in the Latinx enrollment rates


 the data trend shows a decrease in the Latinx enrollment rates


 the data trend shows no change and/or is flat in the Latinx enrollment rates


 the data trend shows an increase in the Native American enrollment rates


 the data trend shows a decrease in the Native American enrollment rates


 the data trend shows no change and/or is flat in the Native American enrollment rates


 the data trend shows an increase in the Pacific Islander enrollment rates


 the data trend shows a decrease in the Pacific Islander enrollment rates


 the data trend shows no change and/or is flat in the Pacific Islander enrollment rates


 the data trend shows an increase in the White enrollment rates


 the data trend shows a decrease in the White enrollment rates


 the data trend shows no change and/or is flat in the White enrollment rates
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Decline to State


2. Does your program differ in enrollment distribution among ethnic groups, in this most recent year, compared to the College enrollment
by ethnic group? (College 2019-20 = 4% African American, 38% Asian, 5% Filipinx, 25% Latinx, 0% Native American, 1% Pacific Islander,
21% White, 4% Decline to State)


If yes, looking at the ethnic groups above, explain changes identified over the past five years for each ethnic group (address each ethnic
group by bullet point).


3. Do the data trends suggest programmatic actions are necessary to address disparities in enrollment by ethnicity, including low
enrollment within a particular group?


If yes, describe the proposed actions for addressing disparities in enrollment by ethnic group within the program.


F. Student Course Success


 the data trend shows an increase in the Decline to State enrollment rates


 the data trend shows a decrease in the Decline to State enrollment rates


 the data trend shows no change and/or is flat in the Decline to State enrollment rates


 yes


 no


The percentages of disproportionately impacted groups in the GIST program appears to vary due to small overall numbers. The
overall enrollment of the program has increased, but the raw numbers of the disproportionally impacted groups has stayed constant.
The largest change has been in the Decline to State group. The overall trend is that there is a higher fraction of whites in the
program. This aligns with the technology industry in general (nationally, the tech industry is 68% white). For example:


In 2015 there were 36 Latinx enrolled, comprising 18% of the total. In 2019 there were 39 Latinx comprising 14% of the total.
This is lower than the college percentage
In 2015 there were 53 Asians enrolled, comprising 27% of the total. In 2019 there were 43 Asians enrolled, comprising 16% of
the total. This is lower than the college percentage
The two largest groups to increase are White and Decline to State


There is an increase in the White population (from 43% to 48%), which may be due to the overall larger fraction of whites
in technology related disciplines.
The largest variance is in the Decline to State group from 4% to 31% may partly account for the decline in some of the
other disproportionately impacted groups as many of the students in the program are multi-racial and this group may
have shifted their self-identification


The program holds an annual advisory board meeting where we discuss student recruitment and support with campus services
such as Veterans Resources, EOPS and DSPS, as well as our broad representation of industry employers. Noting this trend of a
divergence from the college enrollment by ethnic group, the program will specifically emphasize recruitment at the upcoming
advisory board meeting.


 yes


 no


The Geospatial Technology program, in consultation with its professional advisory board, will work with the counselors and college
marketing program to engage in outreach to disproportionately impacted groups, specifically targeting the program ''gateway''
courses of GIST 11 and GIST 12. The instructor for GIST 11 has engaged in multiple equity training groups and is positioned to
build an outreach program and a learning environment where all students will feel belonging. The program will work with the
instructors in its higher level classes to maintain the equitable learning environment. In addition, faculty in the Geography program
(most of whom also teach in GIST) are using GIST software in their Physical Geography classes to expose students to GIS and get
them excited about taking GIST classes.


The program holds an annual advisory board meeting where we discuss student recruitment and support with campus services
such as Veterans Resources, EOPS and DSPS, as well as our broad representation of industry employers. Noting this trend of a
divergence from the college enrollment by ethnic group, the program will specifically emphasize recruitment at the upcoming
advisory board meeting.


Course Success Rates by Unit
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Course Success
Business & Social Sciences - Geospatial Tech & Data Sci-FH


2015-16 2016-17 2017-18 2018-19 2019-20


Grades Percent Grades Percent Grades Percent Grades Percent Grades Percent


Success 167 84% 117 77% 61 77% 186 70% 181 65%


Non Success 14 7% 20 13% 10 13% 32 12% 25 9%


Withdrew 17 9% 15 10% 8 10% 47 18% 74 26%


Total 198 100% 152 100% 79 100% 265 100% 280 100%
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Some courses may continue to be listed but no longer have data due to renumbering or because the course was not offered in the past five
years.


a. Student Course Success
1. In the data table above, what does the data trend indicate about overall course success?


If the data trend shows an increase, decrease, or no change and/or is flat in students' course success percentage, explain what
programmatic factors led to such a trend.


2. Do the data suggest changes are necessary to improve student course success?


If yes, describe the proposed actions for stabilizing/increasing the student's course success percentages.


Course Success by Race/Ethnicity
Business & Social Sciences - Geospatial Tech & Data Sci-FH


Course Success for African American, Latinx, and Filipinx Students
2015-16 2016-17 2017-18 2018-19 2019-20


Grades Percent Grades Percent Grades Percent Grades Percent Grades Percent


Success 42 86% 34 79% 12 63% 30 55% 34 60%


Non Success 3 6% 5 12% 4 21% 13 24% 8 14%


Withdrew 4 8% 4 9% 3 16% 12 22% 15 26%


Total 49 100% 43 100% 19 100% 55 100% 57 100%


Course Success for Asian, Native American, Pacific Islander, White, and
Decline to State Students


2015-16 2016-17 2017-18 2018-19 2019-20


Grades Percent Grades Percent Grades Percent Grades Percent Grades Percent


Success 125 84% 83 76% 49 82% 156 74% 147 66%


Non Success 11 7% 15 14% 6 10% 19 9% 17 8%


Withdrew 13 9% 11 10% 5 8% 35 17% 59 26%


Total 149 100% 109 100% 60 100% 210 100% 223 100%


 the data trend shows an increase in the students’ course success percentage


 the data trend shows a decrease in the students’ course success percentage


 the data trend shows no change and/or is flat in the students’ course success percentage


The overall success rate in the program has declined, and notably the withdraw rate has more than doubled (9% to 26%). This is a
result of the program's move to a 100% online offering in 2018. The online platform requires that students either own a robust PC
computer so they can download GIS software or have a strong, reliable internet connection to use the ''virtual desktop'' cloud
computers that ETS has provided the program. Unreliable wifi or hotspot internet connections are not robust enough to run the GIST
software on virtual desktops. The data notes that of all sub groups for disproportionate impact, low income students were the only
group with an outsized impact. Students are advised of this limitation prior to enrollment via postings on the program's webpage as
well as pre-course information web pages set up by instructors and messages sent to enrolled students prior to the quarter. 


 yes


 no


The program would like to continue to maintain an on-campus open lab for students who do not have access to robust PC
computers or stable internet connections to run virtual desktops. Maintaining on-campus resources for low income students who
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b. Student Course Success by Student Groups
1. In the data table above, what is the observed trend for course success rates for African American, Filipinx, and Latinx student groups?


2. In the data table above, what is the observed trend for course success rates for Asian, Native American, Pacific Islander, White, and
Decline to State student groups?


3. In the data table above, is there a course success gap between African-American, Latinx, Filipinx student groups and Asian, Native
American, Pacific Islander, White, Decline to State student groups?


If the data trend shows an increase, decrease, or no change/flat in course success gap, explain why the course success gap is flat,
increased, or decreased.


4. Does the data suggest that changes are necessary to decrease student course success gap between African-American, Latinx, Filipinx
student groups and Asian, Native American, Pacific Islander, White, and Decline to State student groups?


If yes, what actions are program faculty and staff engaged in to decrease the course success gap between African-American, Latinx, and
Filipinx student groups and Asian, Native American, Pacific Islander, White, and Decline to State student groups?


G. Student Course Success by Demographics
a. Student Course Success by Gender
The following questions concern student success rates by gender.


cannot afford a new PC computer and/or must rely on hot spots or slow wifi in their living situation are at a disadvantage for success
may help to address this disparity. In addition, the program has begun (in winter 2020) tutorial services at the Garden tutorial center.
While it is too early to see success from this offering in the program review data, the faculty is hopeful that this extended support
network will help increase success rates. The program will work with deans in BSS and PSME to discuss supporting an open
campus lab for students in all computer related disciplines to access robust computers and software needed for course success. 


 the data trend shows an increase in the course success percentage


 the data trend shows a decrease in the course success percentage


 the data trend shows no change and/or is flat in the course success percentage


 the data trend shows an increase in the course success percentage


 the data trend shows a decrease in the course success percentage


 the data trend shows no change and/or is flat in the course success percentage


 yes


 no


The factors affecting the disproportionately impacted groups with declining success are the same that affected the non-
disproportionately impacted groups. In both cases, the move to 100% online left students who lacked a stable internet connection
without a means to reliably access the software needed to complete their lab work (hot spot and wifi are often not stable enough to
run the virtual desktop software). The difference in success rates between the groups is very small, but shows an overall trend of
decline in success in both groups.


 


 yes


 no


The program would like to continue to maintain an on-campus open lab for students who do not have access to robust PC
computers or stable internet connections to run virtual desktops. The department will work with deans in BSS and PSME to build
support for an open computer lab that would benefit students in all computer related disciplines. In addition, the program has begun
(in winter 2020) tutorial services at the Garden tutorial center. While it is too early to see success from this offering in the program
review data, the faculty is hopeful that this extended support network will help increase success rates for all groups.


Course Success Rates by Group
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Success Rates by Gender
Business & Social Sciences - Geospatial Tech & Data Sci-FH


2019-20


Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent


Female 99 73% 8 6% 28 21% 135 100%


Male 79 57% 17 12% 43 31% 139 100%


Not Reported 3 50% 0 0% 3 50% 6 100%


All 181 65% 25 9% 74 26% 280 100%


2018-19


Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent


Female 88 67% 16 12% 28 21% 132 100%


Male 97 73% 16 12% 19 14% 132 100%


Not Reported 1 100% 0 0% 0 0% 1 100%


All 186 70% 32 12% 47 18% 265 100%


2017-18


Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent


Female 29 73% 5 13% 6 15% 40 100%


Male 32 82% 5 13% 2 5% 39 100%


Not Reported 0 N/A 0 N/A 0 N/A 0 100%


All 61 77% 10 13% 8 10% 79 100%


2016-17


Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent


Female 63 79% 11 14% 6 8% 80 100%


Male 54 75% 9 13% 9 13% 72 100%


Not Reported 0 N/A 0 N/A 0 N/A 0 100%


All 117 77% 20 13% 15 10% 152 100%


2015-16


Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent


Female 87 90% 7 7% 3 3% 97 100%


Male 79 79% 7 7% 14 14% 100 100%


Not Reported 1 100% 0 0% 0 0% 1 100%
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All 167 84% 14 7% 17 9% 198 100%


Success Rates by Age
Business & Social Sciences - Geospatial Tech & Data Sci-FH


2019-20


Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent


19 or less 3 75% 0 0% 1 25% 4 100%


20-24 36 69% 8 15% 8 15% 52 100%


25-39 103 64% 15 9% 42 26% 160 100%


40 + 39 61% 2 3% 23 36% 64 100%


All 181 65% 25 9% 74 26% 280 100%


2018-19


Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent


19 or less 5 71% 2 29% 0 0% 7 100%


20-24 53 78% 9 13% 6 9% 68 100%


25-39 88 66% 16 12% 30 22% 134 100%


40 + 40 71% 5 9% 11 20% 56 100%


All 186 70% 32 12% 47 18% 265 100%


2017-18


Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent


19 or less 0 N/A 0 N/A 0 N/A 0 100%


20-24 21 84% 3 12% 1 4% 25 100%


25-39 25 78% 4 13% 3 9% 32 100%


40 + 15 68% 3 14% 4 18% 22 100%


All 61 77% 10 13% 8 10% 79 100%


2016-17


Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent


19 or less 0 N/A 0 N/A 0 N/A 0 100%


20-24 24 80% 1 3% 5 17% 30 100%


25-39 66 76% 16 18% 5 6% 87 100%


40 + 27 77% 3 9% 5 14% 35 100%


All 117 77% 20 13% 15 10% 152 100%
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2015-16


Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent


19 or less 0 N/A 0 N/A 0 N/A 0 100%


20-24 10 71% 1 7% 3 21% 14 100%


25-39 117 84% 11 8% 11 8% 139 100%


40 + 40 89% 2 4% 3 7% 45 100%


All 167 84% 14 7% 17 9% 198 100%


Success Rates by Ethnicity
Business & Social Sciences - Geospatial Tech & Data Sci-FH


2019-20


Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent


African American 1 25% 3 75% 0 0% 4 100%


Asian 29 63% 5 11% 12 26% 46 100%


Filipinx 9 64% 2 14% 3 21% 14 100%


Latinx 24 62% 3 8% 12 31% 39 100%


Native American 4 57% 0 0% 3 43% 7 100%


Pacific Islander 2 33% 0 0% 4 67% 6 100%


White 92 69% 4 3% 37 28% 133 100%


Decline to State 20 65% 8 26% 3 10% 31 100%


All 181 65% 25 9% 74 26% 280 100%


2018-19


Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent


African American 1 33% 1 33% 1 33% 3 100%


Asian 42 74% 4 7% 11 19% 57 100%


Filipinx 5 36% 4 29% 5 36% 14 100%


Latinx 24 63% 8 21% 6 16% 38 100%


Native American 0 0% 0 0% 1 100% 1 100%


Pacific Islander 0 0% 0 0% 1 100% 1 100%


White 107 75% 15 10% 21 15% 143 100%


Decline to State 7 88% 0 0% 1 13% 8 100%


All 186 70% 32 12% 47 18% 265 100%


2017-18


Success Non Success Withdrew Total
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Some courses may continue to be listed but no longer have data due to renumbering or because the course was not offered in the past five
years.


1. In the data table above, what does the data indicate about program course success by gender?


Females


Grades Percent Grades Percent Grades Percent Grades Percent


African American 0 N/A 0 N/A 0 N/A 0 100%


Asian 10 83% 1 8% 1 8% 12 100%


Filipinx 1 50% 1 50% 0 0% 2 100%


Latinx 11 65% 3 18% 3 18% 17 100%


Native American 0 N/A 0 N/A 0 N/A 0 100%


Pacific Islander 3 100% 0 0% 0 0% 3 100%


White 34 83% 3 7% 4 10% 41 100%


Decline to State 2 50% 2 50% 0 0% 4 100%


All 61 77% 10 13% 8 10% 79 100%


2016-17


Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent


African American 4 67% 2 33% 0 0% 6 100%


Asian 33 79% 4 10% 5 12% 42 100%


Filipinx 2 67% 1 33% 0 0% 3 100%


Latinx 28 82% 2 6% 4 12% 34 100%


Native American 0 N/A 0 N/A 0 N/A 0 100%


Pacific Islander 0 N/A 0 N/A 0 N/A 0 100%


White 45 75% 9 15% 6 10% 60 100%


Decline to State 5 71% 2 29% 0 0% 7 100%


All 117 77% 20 13% 15 10% 152 100%


2015-16


Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent


African American 1 100% 0 0% 0 0% 1 100%


Asian 48 91% 2 4% 3 6% 53 100%


Filipinx 10 83% 0 0% 2 17% 12 100%


Latinx 31 86% 3 8% 2 6% 36 100%


Native American 3 100% 0 0% 0 0% 3 100%


Pacific Islander 0 N/A 0 N/A 0 N/A 0 100%


White 67 78% 9 10% 10 12% 86 100%


Decline to State 7 100% 0 0% 0 0% 7 100%


All 167 84% 14 7% 17 9% 198 100%
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Males


Non-Binary


If the data trend shows an increase, decrease, or no change/flat in the male, female, or non-binary student course success percentages,
explain why the percentage is flat, increased, or decreased.


2. Do the data suggest changes are necessary to improve female, male, or non-binary student course success percentage rates?


If yes, describe proposed actions to stabilize/increase the course success rates for male, female, or non-binary.


b. Student Course Success by Ethnicity
These questions concern the course success rates of students by ethnicity.


1. In the data table above, what does the data trend indicate about program student course success by ethnicity?


African Americans


Asian


Filipinx


 the data trend shows an increase in the female course success rates


 the data trend shows a decrease in the female course success rates


 the data trend shows no change and/or is flat in the female course success rates


 the data trend shows an increase in the male course success rates


 the data trend shows a decrease in the male course success rates


 the data trend shows no change and/or is flat in the male course success rates


 the data trend shows an increase in the non-binary course success rates


 the data trend shows a decrease in the non-binary course success rates


 the data trend shows no change and/or is flat in the non-binary course success rates


The patterns observed above in the disproportionately impacted student groups are similar to the patterns with success by gender.
The program's move to online in 2018, while it drastically increased the program enrollment and productivity, resulted in a drop in
success and an increase in withdraws across the board. Both males and female groups success decreased with the move from in-
person computer lab offerings of the GIST courses to online courses that relied on student-owned computers that could download
the GIS software or reliable, robust internet connections to run cloud-based software.


 yes


 no


The program would like to continue to maintain an on-campus open lab for students who do not have access to robust PC
computers or stable internet connections to run virtual desktops. In addition, the program has begun (in winter 2020) tutorial
services at the Garden tutorial center. While it is too early to see success from this offering in the program review data, the faculty is
hopeful that this extended support network will help increase success rates.


 the data trend shows an increase in the African Americans course success rates


 the data trend shows a decrease in the African Americans course success rates


 the data trend shows no change and/or is flat in the African Americans course success rates


 the data trend shows an increase in the Asian course success rates


 the data trend shows a decrease in the Asian course success rates


 the data trend shows no change and/or is flat in the Asian course success rates


 the data trend shows an increase in the Filipinx course success rates


 the data trend shows a decrease in the Filipinx course success rates
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Latinx


Native American


Pacific Islander


White


Decline to State


If the data trend shows a decrease in any of the student ethnic groups' course success rates, explain why the percentage decreased for
each (address each ethnic group by bullet point).


2. Do the data indicate a gap in course success for any of the ethnic groups as compared to other groups?


If yes, describe the reasons for the gap in course success.


3. Do the data suggest that changes are necessary to improve program course success equality?


If yes, describe the proposed actions for stabilizing/improving the course success by ethnicity.


 the data trend shows no change and/or is flat in the Filipinx course success rates


 the data trend shows an increase in the Latinx course success rates


 the data trend shows a decrease in the Latinx course success rates


 the data trend shows no change and/or is flat in the Latinx course success rates


 the data trend shows an increase in the Native American course success rates


 the data trend shows a decrease in the Native American course success rates


 the data trend shows no change and/or is flat in the Native American course success rates


 the data trend shows an increase in the Pacific Islander course success rates


 the data trend shows a decrease in the Pacific Islander course success rates


 the data trend shows no change and/or is flat in the Pacific Islander course success rates


 the data trend shows an increase in the White course success rates


 the data trend shows a decrease in the White course success rates


 the data trend shows no change and/or is flat in the White course success rates


 the data trend shows an increase in the Decline to State course success rates


 the data trend shows a decrease in the Decline to State course success rates


 the data trend shows no change and/or is flat in the Decline to State course success rates


A decline in success has been observed across all ethnic groups over the past five year. In some cases (Native American,  Pacific
Islander) the numbers are too small to discern a specific trend. However, all groups appear to have been affected by the move
online and the required access to technology (robust internet connection or personal PC computer) for program success. As noted
previously, the most significant trend in success rates is an outsized lack of success among low income students, many of which fall
into the African American and Latinx ethnic categories. Low income students are far more likely to access the internet through hot
spot or poor wifi connection which renders the cloud ''virtual desktop'' computers useless for running GIS software virtually. 


 yes


 no


[object Object]


 Yes


 No


The program's action plan for addressing the program course success equality is three-fold. The program would like to continue to
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This form is completed and ready for acceptance.


Use this opportunity to provide feedback on the template or address a topic that was not previously discussed.


Self-Study Checklist
Writers can use this final checklist for ensuring quality control before hitting the final submit button.


maintain an on-campus open lab for students who do not have access to robust PC computers or stable internet connections to run
virtual desktops. We plan to work with deans in BSS and PSME to build support for a campus open computer lab. In addition, the
program has begun (in winter 2020) tutorial services at the Garden tutorial center. While it is too early to see success from this
offering in the program review data, the faculty is hopeful that this extended support network will help increase success rates.
Finally, the program faculty engage in ongoing dialog about creating culturally relevant and equitable curriculum using data sets and
examples that are relevant to a wide cross section of the student body.


As an update to this PR, as of April 2021 the GIST program is actively collaborating with the Garden Tutorial center to build out an
open computer lab (4-6 machines) on campus to support GIS students and provide an opportunity for faculty to hold in person office
hours to address the equity gaps identified in this PR.


 Attended the Writer Orientation/Training in November


 Responses are supported by the data


 Engaged in discussion with IR Coach


 The Self-Study Report was written collaboratively with other program stakeholders


 The Self-Study Report was proofread by a collaborator
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Music-FH Music


Instructional Discipline Template
A. Program Information
Program Mission Statement
Please enter your mission statement here.


Program Level Student Learning Outcomes
Please list the program level student learning outcomes.


B. FTES - Enrollment Trends





1. In the data table above, what does the FTES data trend indicate?


The mission of the Music Department is to use a three-lens framework of music history/literature, theory/composition, and
performance to increase students’ community/global consciousness as they learn to appreciate how music is a potent tool for
understanding individual and cultural uniqueness within the larger context of our common humanity.  


Program level student learning outcomes are best understood through our mission statement's three-lens framework.


Through the study of:


1. Music History and Literature, students examine music masterpieces from multiple eras and cultures so that they will be able
to synthesize information and evaluate how music reflects individual composers' lives as well as the contemporary
social/historical context in which the compositions were created and performed.


2. Music Theory, Composition, and Musicianship, students will be able to analyze the structure of music and learn to create
their own original works satisfying specific and complex compositional requirements.


3. Music Performance, students will be able to apply and express their historical, theoretical, and artistic understandings in a
presentation addressing an appropriate audience.


Enrollment Variables and Trends
Enrollment Trends
Fine Arts & Communication - Music-FH


2015-16 2016-17 2017-18 2018-19 2019-20 5-yr %Inc


Unduplicated Headcount 2,645 2,720 2,772 2,425 2,154 -18.6%


Census Enrollment 3,380 3,367 3,377 2,981 2,618 -22.5%


Sections 120 127 116 99 93 -22.5%


WSCH 6,337 6,264 6,447 5,798 5,231 -17.5%


FTES (end of term) 427 422 435 393 353 -17.4%


FTEF (end of term) 10.8 10.8 10.1 8.4 7.3 -32.2%


Productivity
(WSCH/FTEF)


589 580 638 690 718 21.8%


 the data trend shows an increase in FTES


 the data trend shows a decrease in FTES


 the data trend shows no change and/or is flat in FTES
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Discuss the factors that would help the college understand these trends and whether there are tangible reasons for no change/flat, an
increase or decrease in the trend.


2. Looking at the data trend, has the faculty/staff discussed proposed actions to stabilize/increase FTES?


If yes, describe the proposed actions for stabilizing/increasing the FTES.


C. Sections - Enrollment Trends
1. In the data table above, what does the data trend indicate about the number of sections offered?


If the data trend shows no change/flat or an increase or decrease in sections, explain why the number of sections is flat, increased or
decreased.


End-of-tern FTES declined 32.2% (from 427 to 353) over the 5-yr period. This is due primarily to FT faculty retirements combined
with our efforts to support the Division's goal of improved productivity. Sections were cut by 22.5% (from 120 to 93). Section cuts
occurred across the Department’s offerings, but the majority of cuts were in Music 1 (which was reduced from 14 to 8) and Music 8
(reduced from 23 to 17). 


An additional course cut was Music 11 (a series of History/Lit courses focusing on popular genres such as jazz, swing, and funk)
which was dropped by former Dean Mark Anderson presumably because of his retirement, as he was the instructor, combined with
the fact that the content duplicated material covered in Music 8. The decline in Music 3ABC enrollment reflects a national downward
trend in interest in courses that cover "classical" composition practices and that prepare students for transfer to institutions offering
traditional Music Degree programs. 


 While section cuts have shrunk the Department and its offerings, we are very proud of our accomplishment of increasing
productivity 21.8% (from 589 to 718). At 718, we are significantly higher than the College productivity of 532 in 2019-20 and the Fine
Arts Division's productivity of 597. 


 yes


 no


The Department could increase FTES by reinstating some of the sections that were canceled or in some instances, increasing the
number of sections offered. This is supported by the Section Fill Rate Trends since 2018-19, particularly in the case of Music 2ABC
and their cross-listed Honors sections (ranging from 102%-128%), Music 8 and its cross-listed Honors section (104%), and some of
the History/Literature courses that primarily support our companion program, Music Technology, such as Music 11 (ranging from
82% to 108%). While this would increase FTES, it would likely reduce productivity. In addition, changed enrollment trends appear to
indicate that our current offerings are efficiently meeting the needs of students.


 


 


 


 


 the data trend shows an increase in sections


 the data trend shows a decrease in sections


 the data trend shows no change and/or is flat in sections


The table displays detailed data on the sections that were cut.


Course 2015-16 2019-2


1 14 8


3A 4 2


3B 2 1


3C 2 1







Foothill Program Review 2020.pdf


Foothill Program Review 2020.pdf - page 3 of 18 - 4/16/2021


If the data indicates an increase in sections with a decrease in FTES, explain why the number of sections increased while FTES
decreased.


D. Productivity - Enrollment Trends
1. In the data table above, what does the data trend indicate about the productivity number?


If the data trend shows no change/flat or an increase or decrease in productivity, explain why the productivity is flat, increased or
decreased.


2. Does the data trend suggest changes are necessary to improve productivity?


If yes, describe the proposed actions for stabilizing/increasing the productivity number.


Course 2015-16 2019-2


7 1 0


7D 3 0


7F 2 0


8 23 17


8H 3 6


9A 2 0


9B 3 4


10 9 5


12A 8 6


   


 


 


 


NA


 


 the data trend shows the productivity number increased


 the data trend shows the productivity number decreased


 the data trend shows no change and/or flat in the productivity number


We are very proud of our accomplishment of increasing productivity 21.8% (from 589 to 718). As stated earlier, 718 is significantly
higher than the College productivity of 532 and the Fine Arts Division's productivity of 597. 


We believe this increase is due not only to reduced number of sections and more efficient scheduling, but also due to:


1. Admitting more students than official Seat Count
2. Cross Listing, especially in Music 2 and 8 Honors and Music 2F with Theatre 2F
3. Retention efforts


 yes


 no


We are currently at a productivity of 718, which is very high in comparison to the college standard.
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E. Enrollment by Student Demographics





 


Enrollment Distribution
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Enr Distribution by Student Demographics
Fine Arts & Communication - Music-FH


by Gender
2015-16 2016-17 2017-18 2018-19 2019-20


Enr Percent Enr Percent Enr Percent Enr Percent Enr Percent


Female 1,481 44% 1,616 48% 1,581 47% 1,354 45% 1,131 43%


Male 1,874 55% 1,724 51% 1,768 52% 1,606 54% 1,460 56%


Not Reported 25 1% 27 1% 28 1% 21 1% 27 1%


Total 3,380 100% 3,367 100% 3,377 100% 2,981 100% 2,618 100%


by Ethnicity
2015-16 2016-17 2017-18 2018-19 2019-20


Enr Percent Enr Percent Enr Percent Enr Percent Enr Percent


African American 212 6% 161 5% 159 5% 152 5% 114 4%


Asian 939 28% 1,062 32% 1,196 35% 1,140 38% 969 37%


Filipinx 171 5% 183 5% 136 4% 122 4% 112 4%


Latinx 603 18% 614 18% 675 20% 601 20% 499 19%


Native American 18 1% 20 1% 15 0% 10 0% 8 0%


Pacific Islander 36 1% 42 1% 43 1% 29 1% 31 1%


White 969 29% 1,062 32% 1,097 32% 878 29% 762 29%


Decline to State 432 13% 223 7% 56 2% 49 2% 123 5%


Total 3,380 100% 3,367 100% 3,377 100% 2,981 100% 2,618 100%


by Age
2015-16 2016-17 2017-18 2018-19 2019-20


Enr Percent Enr Percent Enr Percent Enr Percent Enr Percent


19 or less 652 19% 630 19% 712 21% 586 20% 576 22%


20-24 1,970 58% 1,975 59% 1,984 59% 1,781 60% 1,535 59%


25-39 556 16% 548 16% 534 16% 452 15% 361 14%


40 + 202 6% 214 6% 147 4% 162 5% 146 6%


Total 3,380 100% 3,367 100% 3,377 100% 2,981 100% 2,618 100%


by Education Level
2015-16 2016-17 2017-18 2018-19 2019-20


Enr Percent Enr Percent Enr Percent Enr Percent Enr Percent


Bachelor or higher 229 7% 283 8% 225 7% 243 8% 176 7%


Associate 78 2% 84 2% 80 2% 64 2% 68 3%


HS/Equivalent 2,855 84% 2,839 84% 2,903 86% 2,535 85% 2,206 84%
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a. Enrollment by Gender
The following questions concern enrollment distribution by gender.


1. In the data table above, what does the data trend indicate about program enrollment by gender?


Females


Males


Non-Binary


If the data trend shows no change/flat, an increase or decrease in male, female, or non-binary enrollment, explain why the enrollment
rates is flat, increased, or decreased.


2. Does your program differ in the percentage of males to females, in this most recent year, compared to the College? (College 2019-20 =
51% Female, 47% Male)


If the data indicates a lack of gender parity in your program as compared to the college percentages, what is the source of that disparity
and what proposed/planned actions is the program taking to achieve parity?


All Other 218 6% 161 5% 169 5% 139 5% 168 6%


Total 3,380 100% 3,367 100% 3,377 100% 2,981 100% 2,618 100%


 the data trend shows an increase in the female enrollment rates


 the data trend shows a decrease in the female enrollment rates


 the data trend shows no change and/or is flat in the female enrollment rates


 the data trend shows an increase in the male enrollment rates


 the data trend shows a decrease in the male enrollment rates


 the data trend shows no change and/or is flat in the male enrollment rates


 the data trend shows an increase in the non-binary enrollment rates


 the data trend shows a decrease in the non-binary enrollment rates


 the data trend shows no change and/or is flat in the non-binary enrollment rates


Gender enrollment trends are as follows:


Female enrollment started at 44% and concluded with a slight decrease to 43% during 2019-20.
Male enrollment started at 55% and concluded with a slight increase to 56% during 2019-20.
Non-binary has remained flat at 1%.


As we interpret the data, we do not believe a 1% change over the five-year period is significant. 


 yes


 no


At 43%, the Department's female enrollment is 8% lower than the College average of 51%. At 56%, the Department's male
enrollment is 9% higher than the College average of 47%. This disparity may be explained by nationwide data that indicates
significantly more males pursue music careers, a trend that is explained in the Program Review of our vocational companion
program, Music Technology (quoted below). While we recognize that this explanation focuses on the gender gap in music vocational
programs, we believe a parallel trend occurs in traditional music programs, since even in these programs, students are hoping to
pursue careers in music.


"Nationwide, higher-education statistics confirm very few women enter music technology programs. The University of Colorado, for
example, typically has six women or less who apply for its Recording Arts Program each year out of 50-75 applicants."


We are hoping that the action steps that we are taking to address equity in general as outlined in our Music Department Equity Plan
and described in a subsequent text box, will also help achieve greater gender parity.
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Data Table for Enrollment by Gender of Declared Majors
https://foothill.edu/programreview/prg-rev-docs/20-21-enroll-by-gender-and-
declared-major.pdf
Click the link to view Enrollment by Gender of Declared Majors data table and respond to the questions below.


3. In the data table above, what does the data trend indicate about enrollment (headcount) by gender of declared majors in the program?


Females


Males


Non-Binary


b. Enrollment by Ethnicity
The following questions concern enrollment distribution by ethnicity.


1. In the data table above, what do the data trends indicate about program enrollment by ethnicity?


African American


Asian


Filipinx


Latinx


Native American


 the data trend shows an increase in the female enrollment of the declared major


 the data trend shows a decrease in the female enrollment of the declared major


 the data trend shows no change and/or is flat in the female enrollment of the declared major


 the data trend shows an increase in the male enrollment of the declared major


 the data trend shows a decrease in the male enrollment of the declared major


 the data trend shows no change and/or is flat in the male enrollment of the declared major


 the data trend shows an increase in the non-binary enrollment rates


 the data trend shows a decrease in the non-binary enrollment rates


 the data trend shows no change and/or is flat in the non-binary enrollment rates


 the data trend shows an increase in the African Americans enrollment rates


 the data trend shows a decrease in the African Americans enrollment rates


 the data trend shows no change and/or is flat in the African Americans enrollment rates


 the data trend shows an increase in the Asian enrollment rates


 the data trend shows a decrease in the Asian enrollment rates


 the data trend shows no change and/or is flat in the Asian enrollment rates


 the data trend shows an increase in the Filipinx enrollment rates


 the data trend shows a decrease in the Filipinx enrollment rates


 the data trend shows no change and/or is flat in the Filipinx enrollment rates


 the data trend shows an increase in the Latinx enrollment rates


 the data trend shows a decrease in the Latinx enrollment rates


 the data trend shows no change and/or is flat in the Latinx enrollment rates


 the data trend shows an increase in the Native American enrollment rates


 the data trend shows a decrease in the Native American enrollment rates


 the data trend shows no change and/or is flat in the Native American enrollment rates



https://foothill.edu/programreview/prg-rev-docs/20-21-enroll-by-gender-and-declared-major.pdf
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Pacific Islander


White


Decline to State


2. Does your program differ in enrollment distribution among ethnic groups, in this most recent year, compared to the College enrollment
by ethnic group? (College 2019-20 = 4% African American, 38% Asian, 5% Filipinx, 25% Latinx, 0% Native American, 1% Pacific Islander,
21% White, 4% Decline to State)


If yes, looking at the ethnic groups above, explain changes identified over the past five years for each ethnic group (address each ethnic
group by bullet point).


3. Do the data trends suggest programmatic actions are necessary to address disparities in enrollment by ethnicity, including low
enrollment within a particular group?


If yes, describe the proposed actions for addressing disparities in enrollment by ethnic group within the program.


 the data trend shows an increase in the Pacific Islander enrollment rates


 the data trend shows a decrease in the Pacific Islander enrollment rates


 the data trend shows no change and/or is flat in the Pacific Islander enrollment rates


 the data trend shows an increase in the White enrollment rates


 the data trend shows a decrease in the White enrollment rates


 the data trend shows no change and/or is flat in the White enrollment rates


 the data trend shows an increase in the Decline to State enrollment rates


 the data trend shows a decrease in the Decline to State enrollment rates


 the data trend shows no change and/or is flat in the Decline to State enrollment rates


 yes


 no


While white students have remained consistent (29%), we have seen a significant increase in Asian students (28% to 38%), a small
increase in Latinx (18% to 20%), and a flat or very slightly declining enrollment in African American (6% to 5%), Filipinx (5% to 4%),
Native American (1% to 0%), and Pacific Islander (1% to 1%). 


Except for Latinx students, this is basically in alignment with College enrollment, as displayed in the table below:


Demographic Group College Music Department


African American 4% 5%


Asian 38% 38%


Filipinx 5% 4%


Latinx 25% 20%


Native American 0% 0%


Pacific Islander 1% 1%


White 21% 29%


 yes


 no


While we are in basic alignment with College-wide demographic trends, we are also looking for strategies to address disparities in
enrollment and success by ethnic group. These strategies are identified in our Music Department Equity Plan.


The current draft of this program includes the following introduction (excerpted):
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F. Student Course Success





"Equity and inclusive teaching have received increased attention at Foothill College as well as on college and university campuses
around the country. The Foothill College Music Department has been committed to supporting all students’ success for decades, but
we have increased our efforts during the most recent 5-year Program Review period. As a result, our success rate has grown from
79% (2015-16) to 87% (2019-20). 


Our efforts have been grounded in our passion for effective teaching as well as our knowledge of the research that has
demonstrated that students’ perceptions of class climate dramatically impact how well they learn. Unfortunately, although our
student success rate has increased generally, gains have not been experienced by all groups, as indicated in the table “Success
Rates by Ethnicity” at the end of this document.


As faculty, we want all students in our courses to have an experience that is positive and inclusive rather than “chilly” and
marginalizing. We believe this commitment is in alignment with Foothill College’s Equity Plan 2.0. We acknowledge that creating a
supportive, inclusive learning environment that promotes equity is challenging. Students can experience inclusion and disinclusion
on multiple levels, including faculty-student interactions, student-student interactions, and course content and policies.  


We have therefore used the Guide for Inclusive Teaching at Columbia (Columbia Center for Teaching and Learning, 2018) to
prompt, guide, and document our efforts to promote equity. Our intention is to use this plan in conjunction with Program Review to
improve our courses so that success is not predictable by race. This document reflects both our current efforts as well as the
strategies we commit to implementing this year." 


Within the body of the document at this point, our strategies are specified in a series of action steps organized under the following
principles:


Principle One:  Establish and support a class climate that fosters belonging for all students.
Principle Two:  Set explicit student expectations.
Principle Three: Select course content that recognizes diversity and acknowledges barriers to inclusion.
Principle Four: Design all course elements for accessibility.
Principle Five:  Reflect on one’s beliefs about teaching to maximize self-awareness and commitment to inclusion.


Please see "Music Department Equity Plan: 2020-21" for specifics. 


Course Success Rates by Unit
Course Success
Fine Arts & Communication - Music-FH


2015-16 2016-17 2017-18 2018-19 2019-20


Grades Percent Grades Percent Grades Percent Grades Percent Grades Percent


Success 2,675 79% 2,802 83% 2,801 83% 2,511 84% 2,272 87%


Non Success 406 12% 318 9% 336 10% 310 10% 210 8%


Withdrew 299 9% 247 7% 240 7% 160 5% 136 5%


Total 3,380 100% 3,367 100% 3,377 100% 2,981 100% 2,618 100%
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Some courses may continue to be listed but no longer have data due to renumbering or because the course was not offered in the past five
years.


a. Student Course Success
1. In the data table above, what does the data trend indicate about overall course success?


If the data trend shows an increase, decrease, or no change and/or is flat in students' course success percentage, explain what
programmatic factors led to such a trend.


2. Do the data suggest changes are necessary to improve student course success?


Course Success by Race/Ethnicity
Fine Arts & Communication - Music-FH


Course Success for African American, Latinx, and Filipinx Students
2015-16 2016-17 2017-18 2018-19 2019-20


Grades Percent Grades Percent Grades Percent Grades Percent Grades Percent


Success 642 65% 711 74% 699 72% 629 72% 563 78%


Non Success 199 20% 151 16% 168 17% 168 19% 106 15%


Withdrew 145 15% 96 10% 103 11% 78 9% 56 8%


Total 986 100% 958 100% 970 100% 875 100% 725 100%


Course Success for Asian, Native American, Pacific Islander, White, and
Decline to State Students


2015-16 2016-17 2017-18 2018-19 2019-20


Grades Percent Grades Percent Grades Percent Grades Percent Grades Percent


Success 2,033 85% 2,091 87% 2,102 87% 1,882 89% 1,709 90%


Non Success 207 9% 167 7% 168 7% 142 7% 104 5%


Withdrew 154 6% 151 6% 137 6% 82 4% 80 4%


Total 2,394 100% 2,409 100% 2,407 100% 2,106 100% 1,893 100%


 the data trend shows an increase in the students’ course success percentage


 the data trend shows a decrease in the students’ course success percentage


 the data trend shows no change and/or is flat in the students’ course success percentage


We are very proud of our increase in success rate, rising during the five-year period from 79% (2015-16) to 87% (2019-20).
Nevertheless, we are always looking for ways to improve our success rates.  For example, in Music 2A,B,C and 8, we have
implemented the following strategies:


1. Using data tools to identify low performing students and then reaching out to them.
2. Implementing multiple safety nets for students to recover their grade, even if they have fallen behind.
3. Using an Instructionall Team approach that ensures quick, 24/7 response to students' questions and also provides students


with options for communicating with the instructor with whom they feel most comfortable.
4. Establishing regular Zoom meeting times for students to interact one-on-one or with their peers "in the moment."
5. Organizing courses on principles of Universal Design.
6. Implementing course differentiation principles to give students multiple choices in how they learn so that they can individualize


the experience to best meet their personal learning style, schedule, and needs.


 yes


 no
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If yes, describe the proposed actions for stabilizing/increasing the student's course success percentages.


b. Student Course Success by Student Groups
1. In the data table above, what is the observed trend for course success rates for African American, Filipinx, and Latinx student groups?


2. In the data table above, what is the observed trend for course success rates for Asian, Native American, Pacific Islander, White, and
Decline to State student groups?


3. In the data table above, is there a course success gap between African-American, Latinx, Filipinx student groups and Asian, Native
American, Pacific Islander, White, Decline to State student groups?


If the data trend shows an increase, decrease, or no change/flat in course success gap, explain why the course success gap is flat,
increased, or decreased.


4. Does the data suggest that changes are necessary to decrease student course success gap between African-American, Latinx, Filipinx
student groups and Asian, Native American, Pacific Islander, White, and Decline to State student groups?


As stated in the previous text box, we have improved our success rate from 79% to 87%, thus, the data does not suggest changes
are necessary to improve student course success. Nevertheless, we are always looking for ways to improve our success rates.
 Please see the previous text box for specifics. Similar strategies have been implemented in many of the music courses.


 the data trend shows an increase in the course success percentage


 the data trend shows a decrease in the course success percentage


 the data trend shows no change and/or is flat in the course success percentage


 the data trend shows an increase in the course success percentage


 the data trend shows a decrease in the course success percentage


 the data trend shows no change and/or is flat in the course success percentage


 yes


 no


The data trend shows the following gap between the two groups:


Course Success for African American, Latinx, and Filipinx Students: Increasing from 65% to 78%
Course Success for Asian, Native American, Pacific Islander, White, and Decline to state: Increasing from 85% to 90%


While we are always looking for ways to increase Course Success for all students, we think that it is notable that for African
Americans, etc. we have increased our success rate by 13% in comparison to increasing our success rate by 5% for Asian, etc.


As stated in an earlier text box, we are looking for strategies to address disparities in enrollment and success by ethnic group.
These strategies are identified in our Music Department Equity Plan.


Within the body of the document at this point, our strategies are specified in a series of action steps organized under the following
principles:


Principle One:  Establish and support a class climate that fosters belonging for all students.
Principle Two:  Set explicit student expectations.
Principle Three: Select course content that recognizes diversity and acknowledges barriers to inclusion.
Principle Four: Design all course elements for accessibility.
Principle Five:  Reflect on one’s beliefs about teaching to maximize self-awareness and commitment to inclusion.


Please see "Music Department Equity Plan: 2020-21" for specifics. 


 


 


 yes


 no
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If yes, what actions are program faculty and staff engaged in to decrease the course success gap between African-American, Latinx, and
Filipinx student groups and Asian, Native American, Pacific Islander, White, and Decline to State student groups?


G. Student Course Success by Demographics
a. Student Course Success by Gender
The following questions concern student success rates by gender.





As stated in an earlier text box, we are always looking for ways to increase student success. We have worked hard on identifying
practical strategies that will be high impact. These strategies are identified in our Music Department Equity Plan. Please see the
earlier text box for more information and the "Music Department Equity Plan: 2020-21" for specifics. 


Course Success Rates by Group
Success Rates by Gender
Fine Arts & Communication - Music-FH


2019-20


Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent


Female 996 88% 84 7% 51 5% 1,131 100%


Male 1,255 86% 122 8% 83 6% 1,460 100%


Not Reported 21 78% 4 15% 2 7% 27 100%


All 2,272 87% 210 8% 136 5% 2,618 100%


2018-19


Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent


Female 1,180 87% 117 9% 57 4% 1,354 100%


Male 1,315 82% 190 12% 101 6% 1,606 100%


Not Reported 16 76% 3 14% 2 10% 21 100%


All 2,511 84% 310 10% 160 5% 2,981 100%


2017-18


Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent


Female 1,356 86% 131 8% 94 6% 1,581 100%


Male 1,424 81% 200 11% 144 8% 1,768 100%


Not Reported 21 75% 5 18% 2 7% 28 100%


All 2,801 83% 336 10% 240 7% 3,377 100%


2016-17


Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent


Female 1,372 85% 129 8% 115 7% 1,616 100%


Male 1,407 82% 186 11% 131 8% 1,724 100%
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Not Reported 23 85% 3 11% 1 4% 27 100%


All 2,802 83% 318 9% 247 7% 3,367 100%


2015-16


Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent


Female 1,193 81% 162 11% 126 9% 1,481 100%


Male 1,466 78% 240 13% 168 9% 1,874 100%


Not Reported 16 64% 4 16% 5 20% 25 100%


All 2,675 79% 406 12% 299 9% 3,380 100%


Success Rates by Age
Fine Arts & Communication - Music-FH


2019-20


Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent


19 or less 510 89% 43 7% 23 4% 576 100%


20-24 1,365 89% 104 7% 66 4% 1,535 100%


25-39 274 76% 53 15% 34 9% 361 100%


40 + 123 84% 10 7% 13 9% 146 100%


All 2,272 87% 210 8% 136 5% 2,618 100%


2018-19


Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent


19 or less 504 86% 58 10% 24 4% 586 100%


20-24 1,527 86% 171 10% 83 5% 1,781 100%


25-39 345 76% 64 14% 43 10% 452 100%


40 + 135 83% 17 10% 10 6% 162 100%


All 2,511 84% 310 10% 160 5% 2,981 100%


2017-18


Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent


19 or less 598 84% 73 10% 41 6% 712 100%


20-24 1,683 85% 182 9% 119 6% 1,984 100%


25-39 397 74% 74 14% 63 12% 534 100%


40 + 123 84% 7 5% 17 12% 147 100%


All 2,801 83% 336 10% 240 7% 3,377 100%







Foothill Program Review 2020.pdf


Foothill Program Review 2020.pdf - page 14 of 18 - 4/16/2021


2016-17


Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent


19 or less 544 86% 45 7% 41 7% 630 100%


20-24 1,656 84% 186 9% 133 7% 1,975 100%


25-39 414 76% 72 13% 62 11% 548 100%


40 + 188 88% 15 7% 11 5% 214 100%


All 2,802 83% 318 9% 247 7% 3,367 100%


2015-16


Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent


19 or less 531 81% 71 11% 50 8% 652 100%


20-24 1,586 81% 233 12% 151 8% 1,970 100%


25-39 397 71% 83 15% 76 14% 556 100%


40 + 161 80% 19 9% 22 11% 202 100%


All 2,675 79% 406 12% 299 9% 3,380 100%


Success Rates by Ethnicity
Fine Arts & Communication - Music-FH


2019-20


Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent


African American 78 68% 19 17% 17 15% 114 100%


Asian 899 93% 40 4% 30 3% 969 100%


Filipinx 94 84% 13 12% 5 4% 112 100%


Latinx 391 78% 74 15% 34 7% 499 100%


Native American 6 75% 1 13% 1 13% 8 100%


Pacific Islander 19 61% 7 23% 5 16% 31 100%


White 677 89% 44 6% 41 5% 762 100%


Decline to State 108 88% 12 10% 3 2% 123 100%


All 2,272 87% 210 8% 136 5% 2,618 100%


2018-19


Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent


African American 92 61% 48 32% 12 8% 152 100%


Asian 1,046 92% 58 5% 36 3% 1,140 100%


Filipinx 99 81% 15 12% 8 7% 122 100%
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Latinx 438 73% 105 17% 58 10% 601 100%


Native American 8 80% 0 0% 2 20% 10 100%


Pacific Islander 17 59% 9 31% 3 10% 29 100%


White 770 88% 67 8% 41 5% 878 100%


Decline to State 41 84% 8 16% 0 0% 49 100%


All 2,511 84% 310 10% 160 5% 2,981 100%


2017-18


Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent


African American 95 60% 37 23% 27 17% 159 100%


Asian 1,060 89% 70 6% 66 6% 1,196 100%


Filipinx 105 77% 20 15% 11 8% 136 100%


Latinx 499 74% 111 16% 65 10% 675 100%


Native American 13 87% 1 7% 1 7% 15 100%


Pacific Islander 23 53% 12 28% 8 19% 43 100%


White 956 87% 81 7% 60 5% 1,097 100%


Decline to State 50 89% 4 7% 2 4% 56 100%


All 2,801 83% 336 10% 240 7% 3,377 100%


2016-17


Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent


African American 116 72% 25 16% 20 12% 161 100%


Asian 933 88% 64 6% 65 6% 1,062 100%


Filipinx 151 83% 15 8% 17 9% 183 100%


Latinx 444 72% 111 18% 59 10% 614 100%


Native American 15 75% 1 5% 4 20% 20 100%


Pacific Islander 30 71% 10 24% 2 5% 42 100%


White 903 85% 90 8% 69 6% 1,062 100%


Decline to State 210 94% 2 1% 11 5% 223 100%


All 2,802 83% 318 9% 247 7% 3,367 100%


2015-16


Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent


African American 112 53% 59 28% 41 19% 212 100%


Asian 809 86% 75 8% 55 6% 939 100%


Filipinx 127 74% 20 12% 24 14% 171 100%


Latinx 403 67% 120 20% 80 13% 603 100%
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Some courses may continue to be listed but no longer have data due to renumbering or because the course was not offered in the past five
years.


1. In the data table above, what does the data indicate about program course success by gender?


Females


Males


Non-Binary


If the data trend shows an increase, decrease, or no change/flat in the male, female, or non-binary student course success percentages,
explain why the percentage is flat, increased, or decreased.


2. Do the data suggest changes are necessary to improve female, male, or non-binary student course success percentage rates?


If yes, describe proposed actions to stabilize/increase the course success rates for male, female, or non-binary.


b. Student Course Success by Ethnicity
These questions concern the course success rates of students by ethnicity.


1. In the data table above, what does the data trend indicate about program student course success by ethnicity?


Native American 14 78% 2 11% 2 11% 18 100%


Pacific Islander 19 53% 10 28% 7 19% 36 100%


White 809 83% 82 8% 78 8% 969 100%


Decline to State 382 88% 38 9% 12 3% 432 100%


All 2,675 79% 406 12% 299 9% 3,380 100%


 the data trend shows an increase in the female course success rates


 the data trend shows a decrease in the female course success rates


 the data trend shows no change and/or is flat in the female course success rates


 the data trend shows an increase in the male course success rates


 the data trend shows a decrease in the male course success rates


 the data trend shows no change and/or is flat in the male course success rates


 the data trend shows an increase in the non-binary course success rates


 the data trend shows a decrease in the non-binary course success rates


 the data trend shows no change and/or is flat in the non-binary course success rates


As indicated in Section F, we are very proud of our increase in success rate, which rose during the five-year period from 79% (2015-
16) to 87% (2019-20). 


During the five-year period,


female success rate increased from 81% to 88%
male success rate increased from 79% to 86%


 yes


 no


As stated in an earlier text box, we are always looking for ways to increase student success. We have worked hard to identify
practical strategies that will also have high impact. These strategies are identified in our Music Department Equity Plan. While the
focus of our efforts have been on reducing disparity between ethnic groups, our hope is that these "inclusive teaching" strategies will
also improve success and reduce disparity based on gender. Please see the earlier text box for more information and the "Music
Department Equity Plan: 2020-21" for specifics. 
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African Americans


Asian


Filipinx


Latinx


Native American


Pacific Islander


White


Decline to State


If the data trend shows a decrease in any of the student ethnic groups' course success rates, explain why the percentage decreased for
each (address each ethnic group by bullet point).


2. Do the data indicate a gap in course success for any of the ethnic groups as compared to other groups?


 the data trend shows an increase in the African Americans course success rates


 the data trend shows a decrease in the African Americans course success rates


 the data trend shows no change and/or is flat in the African Americans course success rates


 the data trend shows an increase in the Asian course success rates


 the data trend shows a decrease in the Asian course success rates


 the data trend shows no change and/or is flat in the Asian course success rates


 the data trend shows an increase in the Filipinx course success rates


 the data trend shows a decrease in the Filipinx course success rates


 the data trend shows no change and/or is flat in the Filipinx course success rates


 the data trend shows an increase in the Latinx course success rates


 the data trend shows a decrease in the Latinx course success rates


 the data trend shows no change and/or is flat in the Latinx course success rates


 the data trend shows an increase in the Native American course success rates


 the data trend shows a decrease in the Native American course success rates


 the data trend shows no change and/or is flat in the Native American course success rates


 the data trend shows an increase in the Pacific Islander course success rates


 the data trend shows a decrease in the Pacific Islander course success rates


 the data trend shows no change and/or is flat in the Pacific Islander course success rates


 the data trend shows an increase in the White course success rates


 the data trend shows a decrease in the White course success rates


 the data trend shows no change and/or is flat in the White course success rates


 the data trend shows an increase in the Decline to State course success rates


 the data trend shows a decrease in the Decline to State course success rates


 the data trend shows no change and/or is flat in the Decline to State course success rates


We are very pleased that the data shows increases in all student ethnic groups' course success rates.


 


 yes


 no
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This form is completed and ready for acceptance.


If yes, describe the reasons for the gap in course success.


3. Do the data suggest that changes are necessary to improve program course success equality?


If yes, describe the proposed actions for stabilizing/improving the course success by ethnicity.


Use this opportunity to provide feedback on the template or address a topic that was not previously discussed.


Self-Study Checklist
Writers can use this final checklist for ensuring quality control before hitting the final submit button.


N/A


 Yes


 No


As stated earlier, we are very proud of our high general success rate. We are especially pleased that this increase in success rate
has been achieved in all groups. That said, there remains a course success gap for some of the groups when compared to the
overall success rates. For example, there is a 19% gap between African Americans and the overall success rate and 9% between
Latinx and overall. We are looking for ways to increase success and believe that some of the strategies that we are implementing as
part of our Music Department Equity Plan will help accomplish this.


 


 


No feedback at the moment.


 


 Attended the Writer Orientation/Training in November


 Responses are supported by the data


 Engaged in discussion with IR Coach


 The Self-Study Report was written collaboratively with other program stakeholders


 The Self-Study Report was proofread by a collaborator
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Puente Addendum


Puente Addendum 2020-21
1. What are the Puente Program outcomes/strategic objectives for the next 5-years?


A. Transfer


2. What does the data trend indicate about the rate and number of transferring Puente students?


It is our goal to have Foothill Puente students continue to transfer at a higher rate than non-Puente Latinx students but in a
shorter period of time, within 3-4 years. With changes in the Puente course sequence related to AB705, along with the
implementation of Foothill College Promise and the future of Guided Pathways, we anticipate shortening the amount of time
it takes for Puente students to transfer.
It is our goal to grow and maintain our new Puente Mentoring program. As noted earlier in our program review, we started a
new Mentoring  program this year. Past Puente students who have achieved the Puente mission of transferring from a
community college to a four year university and earning their degrees are returning to Foothill College to mentor the next
generation of Puente students. We are using a minute mentoring model rather than a direct matching model.
It is our goal to start a second Puente cohort so that no student is turned away from the program. Each year, we have a
number of students interested in Puente that we cannot accept because w reached full capacity.


In the chart entitled Number of Transfers to Four-Year Colleges from 2013-18, it is noted that the number of Puente students who
transfer each year has increased.  Puente Statewide research also shows six-year transfer rates of all Foothill College students
by ethnicity and Puente students from the 2012-13 cohort transferring by 2017-18.  Notably, Puente students are transferring at a
higher rate than Latinx non-Puente students. However, the data also show that Puente students take more time to transfer than
Latinx non-Puente students. Since Puente is a transfer program, we are pleased to see this data and speculate that its due to
incorporating the completion of English 1A and 1B the first year in the program which according to the Loss of Momentum
Framework is an indicator of future degree completion and or transfer. The Puente program also includes counseling courses
specific to student success and transfer, a mentoring component, the practice of intrusive counseling, along with culturally
relevant curriculum. We believe that these key components of the Puente model continues to support students' academic goal of
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B. Transferrable Units


3. What does the data trend indicate about the number of transferable units earned by Puente students compared to other students in
one year?


C. English 1B Completion Within One Year


4. What does the data trend indicate about Puente students completing the English sequence through Engl 1B within 3 quarters
compared to other students?


D. Persistence Rates


transferring. We speculate that each year more and more Puente students are transferring due to the fact that we accept a new
cohort each year building the pool of possible Puentistas who can transfer. In addition, over the years we have tailored our
recruiting efforts to only those students who have a goal of transfer.


The data here show that although many of our students tend to work full-time or almost full-time, they are still taking more
transferable units in one academic year than students in the comparison group. With the exception of 2017-18, more students
earned transferable units in one year which is inline with our goals of preparing students for transfer. What we can learn from this
is that the program components- challenging but culturally relevant curriculum, high-touch counseling, mentorship and leadership
opportunities, and the creation of a safe space for processing learning challenges and building student skills- are all working
together to support and motivate students to meet the challenges of being a first-generation college student. 


Because one of the goals of the Puente Program is to have students be transfer-ready, they are enrolled in transferable, required
English courses. The data demonstrates that Latinx students in the program have had a higher throughput through the English
1A/ English 1B sequence than non-Puente Latinx students. With the exception of one year in particular, there is an over 50%
completion rate for Puente students. As mentioned above, one indicator of future degree completion or transfer as noted by the
Loss of Momentum Framework, is the completion of English 1A and 1B the first year. This data reassures us that we are providing
students the space and support they need to move towards their transfer goals; it is promising to see that despite the changes
we've made to the English course sequence (due to AB705), students continue to see higher rates of success in English than the
comparison group. 
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This form is completed and ready for acceptance.


5. What does the data indicate about Puente students who persist through the following fall term compared to other students?


With the exception of one year, 2017-18, Latinx Puente students do have a higher persistence rates than the comparison group.
We measured persistence by looking at students who return to school the subsequent year that they start Puente. The Puente
Program is currently only a one-year program where students in the cohort are enrolled in classes together, but after the first year
the counselor continues to check in and work with them to ensure they are on track with their goals. We believe this continued
high-touch counseling is a major reason why persistence is notably higher for Puente students than the comparison group.
 Additionally, through increased campus participation (the Puente Club, student organizing, leadership retreats, writing retreats,
etc.) students form stronger academic identities and social capital through the program which we believe encourages them to
persist and return the following year. 
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Puente Program Review 2020
A. Program Information
Program Mission Statement
Please enter your mission statement here.


Program Level Student Learning Outcomes
Please list the program level student learning outcomes.


B. FTES - Enrollment Trends


1. In the data table above, what does the FTES data trend indicate?


Discuss the factors that would help the college understand these trends and whether there are tangible reasons for no change/flat, an increase or
decrease in the trend.


The Puente Project seeks to increase the number of educationally under-served students who enroll in four-year colleges and universities, earn
degrees, and return to the community as leaders and mentors. While Puente was originally a Latinx program, it is open to all interested students,
with special consideration for first-generation college students. Students take rigorous, culturally relevant, transferable English courses the first
year of enrollment in the program. College success counseling courses are also part of the program, providing students with guidance to
navigate higher education, help them identify academic goals, choose a major, and transfer. A cohort model encourages active community
engagement and students attend cultural events and university visits to build a sense of belonging. In addition, the student's family is included in
a yearly event to help students understand their familial capital. A mentorship component encourages students to envision majors and career
options while making professional connections. 


By participating in the Puente Program, by the end of the academic year, students will be able to:


learn critical thinking and writing skills necessary to successfully complete transferable college level English courses of English 1A and
English 1B within their first year of the Puente Program
select a college major, develop an educational plan, and successfully complete two transferable counseling courses that focus on building
college success skills and navigating the transfer process 
participate in cultural events to connect with community and grow their understanding/language around issues that impact their
communities and cultural contexts that shape their identities
build social and navigational capital by participating in the Puente Mentoring component and meeting with a mentor twice during the
academic year.


 


 the data trend shows an increase in FTES


 the data trend shows a decrease in FTES


 the data trend shows no change and/or is flat in FTES


As a learning community, we are charged with accepting 25 students into the cohort each year. While we often accept a few extra students, it is
never much above 25,  so if our FTES was ever to increase it would be minimally. Therefore, the question we wish to address is why has our
FTES not remained flat? The first obvious reason is that students cannot continue to the winter quarter English 1B course if they do not pass the
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2. Looking at the data trend, has the faculty/staff discussed proposed actions to stabilize/increase FTES?


If yes, describe the proposed actions for stabilizing/increasing the FTES.


C. Sections - Enrollment Trends
1. In the data table above, what does the data trend indicate about the number of sections offered?


If the data trend shows no change/flat or an increase or decrease in sections, explain why the number of sections is flat, increased or decreased.


If the data indicates an increase in sections with a decrease in FTES, explain why the number of sections increased while FTES decreased.


D. Productivity - Enrollment Trends
1. In the data table above, what does the data trend indicate about the productivity number?


If the data trend shows no change/flat or an increase or decrease in productivity, explain why the productivity is flat, increased or decreased.


fall quarter English 1A course. Therefore, our goal is to work on English 1A course success. A second observation is that our CRLP 71, Exploring
Career Fields, class sometimes is not open to all our Puente students. CRLP 71 is a popular course offered to high school students and cannot
be repeated once taken. Last year we had three students and this year two students who had already taken CRLP 71 prior to enrolling in
Puente. 


 yes


 no


To Stabilize FTES, We Propose These Actions: 


The Puente Model will continue to embraces culturally relevant pedagogy in all Puente courses. We incorporate curriculum that validates
our students' history, culture and identity. Students often share with us that this is their first class reading books from multiple Latinx
authors. 
We will continue to work closely with Pass the Torch and connect students to tutoring services early in the quarter.
We can rearrange our sequence and have students take literature or creative writing course in the winter and 1B in the spring. This new
sequence would eliminate the loss of students between 1A and 1B. In addition, having the literature class between 1A and 1B, would give
students time to strengthen their reading and writing skills prior to taking English 1B which would ideally improve success rates in English
1B.
We will consider changing the CRLP 71 offering to another course 


 the data trend shows an increase in sections


 the data trend shows a decrease in sections


 the data trend shows no change and/or is flat in sections


The data indicates a 1 percent increase in enrollment. This is not surprising as the Puente Program has always had one cohort per year, not
allowing for significant increases in sections nor students. We have a 25 student cap for composition courses and English 1A and 1B are vital
components of the Puente Program. We try to always take a few more students than the limit but not much more since we want to stay true to the
research that notes student success in composition courses improves with smaller class sizes.  To increase enrollment and sections, a second
Puente Program cohort would need to be offered. While we have requested a second cohort in all past program reviews due to student demand,
the request has always been declined due to budget restrictions. For this program, the counselor and English instructor requite reassign time. 


It is important to note that the Puente Program falls under the control of two departments- English and Counseling, and it is also under the control
of the Office of Equity. All three of these departments ultimately must work together to determine whether or not funds can be allocated for the
expansion of the Puente Program so as to allow for higher enrollment. Just as relevant to the conversation about enrollment is the fact that this
program is shaped by various parameters that are non-negotiable such as seat counts for composition courses, and a Memorandum of
Understanding (MOU) that Foothill has with the UC Berkeley office. Under the MOU this Program must have a designated English Instructor and
counselor with a required amount of re-assign time, so in order to increase the number of students, and create a new cohort, we would need
support from all departments to fund two other positions- a new English Instructor and a new counselor. 


N/A  


 the data trend shows the productivity number increased


 the data trend shows the productivity number decreased


 the data trend shows no change and/or flat in the productivity number


We believe the primary reason why productivity has increased steadily is because the FTEF for the program dropped significantly due to the
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2. Does the data trend suggest changes are necessary to improve productivity?


If yes, describe the proposed actions for stabilizing/increasing the productivity number.


E. Enrollment by Student Demographics
a. Enrollment by Gender
The following questions concern enrollment distribution by gender.


1. In the data table above, what does the data trend indicate about program enrollment by gender?


Females


Males


Non-Binary


If the data trend shows no change/flat, an increase or decrease in male, female, or non-binary enrollment, explain why the enrollment rates is flat,
increased, or decreased.


change in the English course pathway and sequence due to the implementation of AB705. When we moved away from the English 1S/242A,
English 1T/242B, English 1B model to offer English 1A with a co-requisite (non credit) and English 1B, we moved from five sections of English to
two. This reduction in the number of sections and units students took reduced FTEF thereby increasing our productivity. 


 yes


 no


N/A


 the data trend shows an increase in the female enrollment rates


 the data trend shows a decrease in the female enrollment rates


 the data trend shows no change and/or is flat in the female enrollment rates


 the data trend shows an increase in the male enrollment rates


 the data trend shows a decrease in the male enrollment rates


 the data trend shows no change and/or is flat in the male enrollment rates


 the data trend shows an increase in the non-binary enrollment rates


 the data trend shows a decrease in the non-binary enrollment rates


 the data trend shows no change and/or is flat in the non-binary enrollment rates


Unfortunately, the decrease in male enrollment has long been a challenge within Puente cohorts. As we understand, the majority of Puente
Programs across the state experience the same disparity between male and female students. We speculate cultural norms and expectations of
male students within POC communities in general, and Latinx communities specifically, may play a role in this decrease. For example, many of
our male students are expected to work full-time and contribute to the household income. This expectation combined with the ever-increasing
cost of living in the Bay Area can be a reason for the decrease.  Lastly, many male students of color experience educational trauma due to the
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2. Does your program differ in the percentage of males to females, in this most recent year, compared to the College? (College 2019-20 = 51%
Female, 47% Male)


If the data indicates a lack of gender parity in your program as compared to the college percentages, what is the source of that disparity and what
proposed/planned actions is the program taking to achieve parity?


b. Enrollment by Ethnicity
The following questions concern enrollment distribution by ethnicity.


1. In the data table above, what do the data trends indicate about program enrollment by ethnicity?


African American


Asian


Filipinx


impact of implicit bias and stereotype threat in the classroom because of their ethnicity.  Such bias and its impact on POC students, especially
males, has been documented in the literature surrounding the school to prison pipeline and can deter male students from continuing on with a
college education. 


 yes


 no


 We believe the lack of gender parity may be due to not allowing more time to recruit male students to the program.


For the last couple of years, we've been reviewing enrollment once we hit 20 students. If at that point, we have significantly more women than
men, we then block off the remaining spots for males only. If by the end of the second summer block, it looks like we are not going to fill the
remaining spots with males, we begin to enroll the females on the waitlist. A possible solution could include extending this deadline allowing more
time for males to enroll.


Another possible solution is to recruit more male students during Athletic Opening Day. Typically that event occurs mid-August, and usually by
that time our cohort has been recruited in full. We can reserve several seats until that event to see if we might recruit more male athletes.   


 


 


 the data trend shows an increase in the African Americans enrollment rates


 the data trend shows a decrease in the African Americans enrollment rates


 the data trend shows no change and/or is flat in the African Americans enrollment rates


 the data trend shows an increase in the Asian enrollment rates


 the data trend shows a decrease in the Asian enrollment rates


 the data trend shows no change and/or is flat in the Asian enrollment rates
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Latinx


Native American


Pacific Islander


White


Decline to State


2. Does your program differ in enrollment distribution among ethnic groups, in this most recent year, compared to the College enrollment by ethnic
group? (College 2019-20 = 4% African American, 38% Asian, 5% Filipinx, 25% Latinx, 0% Native American, 1% Pacific Islander, 21% White, 4%
Decline to State)


If yes, looking at the ethnic groups above, explain changes identified over the past five years for each ethnic group (address each ethnic group by
bullet point).


3. Do the data trends suggest programmatic actions are necessary to address disparities in enrollment by ethnicity, including low enrollment within a
particular group?


If yes, describe the proposed actions for addressing disparities in enrollment by ethnic group within the program.


F. Student Course Success
a. Student Course Success


 the data trend shows an increase in the Filipinx enrollment rates


 the data trend shows a decrease in the Filipinx enrollment rates


 the data trend shows no change and/or is flat in the Filipinx enrollment rates


 the data trend shows an increase in the Latinx enrollment rates


 the data trend shows a decrease in the Latinx enrollment rates


 the data trend shows no change and/or is flat in the Latinx enrollment rates


 the data trend shows an increase in the Native American enrollment rates


 the data trend shows a decrease in the Native American enrollment rates


 the data trend shows no change and/or is flat in the Native American enrollment rates


 the data trend shows an increase in the Pacific Islander enrollment rates


 the data trend shows a decrease in the Pacific Islander enrollment rates


 the data trend shows no change and/or is flat in the Pacific Islander enrollment rates


 the data trend shows an increase in the White enrollment rates


 the data trend shows a decrease in the White enrollment rates


 the data trend shows no change and/or is flat in the White enrollment rates


 the data trend shows an increase in the Decline to State enrollment rates


 the data trend shows a decrease in the Decline to State enrollment rates


 the data trend shows no change and/or is flat in the Decline to State enrollment rates


 yes


 no


While the Puente Program is open to all students, the program was founded to address the low academic achievement of Mexican-American and
Latinx students. The Puente Program validates and focuses on the Latinx culture, history, and experience. For this reason, the program attracts a
majority of Latinx students. In addition, this program has been branded to attract Latinx students, hence the name of the program, "Puente,"
which means bridge in Spanish. It is a bridge program to prepare students to transfer from community college to a 4 year college. Therefore, this
data point is less informative for us; though this does not mean we do not want to monitor this data, but we do not necessarily need an action
plan to address it either. 


 yes


 no


N/A
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1. In the data table above, what does the data trend indicate about overall course success?


If the data trend shows an increase, decrease, or no change and/or is flat in students' course success percentage, explain what programmatic factors
led to such a trend.


2. Do the data suggest changes are necessary to improve student course success?


If yes, describe the proposed actions for stabilizing/increasing the student's course success percentages.


b. Student Course Success by Student Groups


 the data trend shows an increase in the students’ course success percentage


 the data trend shows a decrease in the students’ course success percentage


 the data trend shows no change and/or is flat in the students’ course success percentage


It is difficult to get an accurate read of this data since it is a reflection of success rates in both the Counseling and English courses....... 


The data shows that course success began to decrease 2017-2018, but most notably beginning 2018-2019. There are significant changes that
occurred during this time that may explain why. 


In 2017-2018, we had to open up Puente English 1B to all Foothill Students for productivity purposes. This interrupted the Puente cohort model,
allowing non-Puente students to join. Notable, too, is that this was also a year of intense anti-immigrant (especially Latinx immigrant) sentiments
and the halting of DACA, which may have impacted student motivation and therefore success. 


In 2018-2019, the Puente team completely changed with both long time Puente English instructor and counselor stepping away from Puente.  In
2019-2020 there was a change to a more accelerated course sequence due to AB705. This change eliminated use of English cut scores to
determine program eligibility. Lastly, students felt a great deal of insecurity due to pandemic and were inexperienced in asynchronous, online
learning. 


 yes


 no


To improve success rates, we will: 


establish a solid Puente team which is built over time. The current Puente team has now been working together for 1.5 years.
change English sequence to allow for one quarter between English 1A and 1B. Students will take either a transferable Creative Writing or
Literature course. This will allow students more time to develop writing and reading fluency, hence improving course success in 1B.
offer culturally relevant, transferable English. Last year we offered a Latinx Literature course that is both CSU and UC transferable. This
year we will offer CRWR 25A, Poetry in Community, a course created by the Puente English Instructor; it brings local contemporary poets of
color to the Puente classroom, sharing poetry that honors and maintains cultural knowledge and complicates single narratives.
encourage students who do not pass 1A to immediately repeat English 1A in winter so they are prepared for English 1B in the spring and
maintain that continuity.
continue requiring students who do not pass English 1A with a B or higher to participate in PTT the subsequent quarter.
continue new practice of recruiting past Puente students who didn't pass English 1B to return and retake English 1B in Puente.
continue growing new Puente Mentor Model which includes only former Puente student mentors who've accomplished the Puente mission
in order to improve motivation and therefore student success.
attend yearly trainings through the Puente Statewide Office to strengthen culturally responsive pedagogy and practices.
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1. In the data table above, what is the observed trend for course success rates for African American, Filipinx, and Latinx student groups?


2. In the data table above, what is the observed trend for course success rates for Asian, Native American, Pacific Islander, White, and Decline to State
student groups?


3. In the data table above, is there a course success gap between African-American, Latinx, Filipinx student groups and Asian, Native American,
Pacific Islander, White, Decline to State student groups?


If the data trend shows an increase, decrease, or no change/flat in course success gap, explain why the course success gap is flat, increased, or
decreased.


4. Does the data suggest that changes are necessary to decrease student course success gap between African-American, Latinx, Filipinx student
groups and Asian, Native American, Pacific Islander, White, and Decline to State student groups?


 the data trend shows an increase in the course success percentage


 the data trend shows a decrease in the course success percentage


 the data trend shows no change and/or is flat in the course success percentage


 the data trend shows an increase in the course success percentage


 the data trend shows a decrease in the course success percentage


 the data trend shows no change and/or is flat in the course success percentage


 yes


 no


As noted earlier, while the Puente Program is open to all students, the program was founded to address the low academic achievement of
Mexican-American and Latinx students. The student group that makes up the Puente Program is mostly and some years entirely Latinx students.
Therefore, in the future, this is likely a data point we will not include as the intended purpose for this question doesn't fit the Puente Program.


So while the data trends show that Asian, Pacific Islander, White and Decline to state had less course success than African American, Latinx,
and Filipinx student group in the year 2019-2020, we are aware that this data point is due to a single student issue rather than a program issue.


 


 yes


 no
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If yes, what actions are program faculty and staff engaged in to decrease the course success gap between African-American, Latinx, and Filipinx
student groups and Asian, Native American, Pacific Islander, White, and Decline to State student groups?


G. Student Course Success by Demographics
a. Student Course Success by Gender
The following questions concern student success rates by gender.


Our core belief is that a personal connection, a recognition of students' cultural wealth, and an Ethnic Studies, Critical Race Theory approach in
the Puente Program can greatly improve success for BIPOC students. In counseling, students read and write about their cultural, ethnic, and
student identities, but more importantly, counseling and the Puente Counselor become central to bridging personal connections to students that
validate their presence in the classroom and on the college campus. Rendon's validation theory suggests that for many students, the impact of
someone "expressing care and concern" for them makes them feel that their "prior life experiences and knowledge" are valuable (2011). The
Puente Team, both the English Instructor and the counselor, meet weekly to discuss students' progress and the need for possible interventions.
After these meetings, the counselor follows up with students, reflecting an understanding of their personal situation and circumstances, and
ensuring the student understands that they have a support system within the context of this program.  Additionally, students read, discuss, and
understand the impact of Yasso's theory of cultural wealth in order to shift their mindsets away from deficit narratives and towards a recognition of
their strengths and assets as college students. Central to the framework of cultural wealth is Critical Race Theory which prioritizes authors, texts,
and themes from multiple racial and ethnic lenses.  In English, texts focus on intersectional issues that center all communities of color in the Bay
Area that are impacted by issues such as housing, gentrification, inequities in public education, PTSD, mass incarceration, and the
criminalization of BIPOC communities, migrants, and undocumented peoples.  
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1. In the data table above, what does the data indicate about program course success by gender?


Females


Males


Non-Binary


If the data trend shows an increase, decrease, or no change/flat in the male, female, or non-binary student course success percentages, explain why
the percentage is flat, increased, or decreased.


2. Do the data suggest changes are necessary to improve female, male, or non-binary student course success percentage rates?


If yes, describe proposed actions to stabilize/increase the course success rates for male, female, or non-binary.


b. Student Course Success by Ethnicity
These questions concern the course success rates of students by ethnicity.


 the data trend shows an increase in the female course success rates


 the data trend shows a decrease in the female course success rates


 the data trend shows no change and/or is flat in the female course success rates


 the data trend shows an increase in the male course success rates


 the data trend shows a decrease in the male course success rates


 the data trend shows no change and/or is flat in the male course success rates


 the data trend shows an increase in the non-binary course success rates


 the data trend shows a decrease in the non-binary course success rates


 the data trend shows no change and/or is flat in the non-binary course success rates


Student success rates have declined from 2016-17 to 2019-2020 as noted in the previous Area F. Reasons for this decrease and solutions to
improve were mentioned in area F.  The data shows both female and male course success rates declined over this four year period. While course
success rates for both genders declined, females had slightly higher success rates than males from 2016-2018 and males had slightly higher
success rates from 2018-2020. What is interesting to note from this data, is that our female success rates decreased significantly. We speculate
cultural contexts are important to understanding this decline and gap. In Latinx communities, while men are expected to bring in income, women
are often expected to take on more home/family responsibilities. Many students live in multigenerational homes, too, which adds to the
expectation to care for others. During the pandemic, for example, many female students helped home-school siblings, care for parents/elders,
maintain household chores, and work. 


 yes


 no


Course success rates broken down by gender do not show that one gender is significantly more at risk. The decreased success rates is a
problem for both genders. As noted in the previous section, we intend to improve course success rates by implementing various approaches and
solutions. Please review area F(a) #2 for those approaches and solutions. 


Additionally, we will monitor the way that College Promise has impacted student success rates for both genders as it will allow the majority of our
students to work less hours and therefore dedicate more time to their studies.


We will also consider adding an additional Dia De Familia, or Family Day, to our program schedule to ensure that we have constant, quarterly
interaction with students' families and parents so that they can better understand how to support their student. At our most recent Dia De Familia,
a female student wrote the following, "I was relieved when our Puente teachers explained how many hours per week us Puente students were
expected to dedicate to our homework. This  made me feel like maybe my parents will better understand me now and why I stay up so late doing
homework and why I'm so stressed out. Even though my dad couldn't, attend, I overheard my mom sharing this information with my dad. This
gave me hope." 
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1. In the data table above, what does the data trend indicate about program student course success by ethnicity?


African Americans
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Asian


Filipinx


Latinx


Native American


Pacific Islander


White


Decline to State


If the data trend shows a decrease in any of the student ethnic groups' course success rates, explain why the percentage decreased for each (address
each ethnic group by bullet point).


2. Do the data indicate a gap in course success for any of the ethnic groups as compared to other groups?


If yes, describe the reasons for the gap in course success.


 the data trend shows an increase in the African Americans course success rates


 the data trend shows a decrease in the African Americans course success rates


 the data trend shows no change and/or is flat in the African Americans course success rates


 the data trend shows an increase in the Asian course success rates


 the data trend shows a decrease in the Asian course success rates


 the data trend shows no change and/or is flat in the Asian course success rates


 the data trend shows an increase in the Filipinx course success rates


 the data trend shows a decrease in the Filipinx course success rates


 the data trend shows no change and/or is flat in the Filipinx course success rates


 the data trend shows an increase in the Latinx course success rates


 the data trend shows a decrease in the Latinx course success rates


 the data trend shows no change and/or is flat in the Latinx course success rates


 the data trend shows an increase in the Native American course success rates


 the data trend shows a decrease in the Native American course success rates


 the data trend shows no change and/or is flat in the Native American course success rates


 the data trend shows an increase in the Pacific Islander course success rates


 the data trend shows a decrease in the Pacific Islander course success rates


 the data trend shows no change and/or is flat in the Pacific Islander course success rates


 the data trend shows an increase in the White course success rates


 the data trend shows a decrease in the White course success rates


 the data trend shows no change and/or is flat in the White course success rates


 the data trend shows an increase in the Decline to State course success rates


 the data trend shows a decrease in the Decline to State course success rates


 the data trend shows no change and/or is flat in the Decline to State course success rates


As noted earlier, since the Puente Program attracts the majority of Latinx students, there is limited data to compare course success rates for non
Latinx ethnic groups. However, there is one non-Latinx ethnic group where the data trend shows a decrease in course success rates. 


Filipinx: We believe the decrease in course success rates for Filipinx is due to the same reasons hypothesized in section F for Latinx students.
We cannot find a variable that directly links to the decrease in Filipinx course success rates. 


 yes


 no


As noted in the previous narrative, we speculate that the decrease in Filipinx course success rate is due to the same reasons mentioned for the
Latinx students in our Puente Program. 
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This form is completed and ready for acceptance.


3. Do the data suggest that changes are necessary to improve program course success equality?


If yes, describe the proposed actions for stabilizing/improving the course success by ethnicity.


Use this opportunity to provide feedback on the template or address a topic that was not previously discussed.


Self-Study Checklist
Writers can use this final checklist for ensuring quality control before hitting the final submit button.


 


 Yes


 No


The data show that Filipinx course success rates decreased. We want all students to feel welcomed and included in the Puente Program without
diluting the Latinx roots of the program. In our next Puente Flyer, we can highlight intersectional themes relevant to first generation college
students' communities and experiences. We can also continue to seek out students from different backgrounds in our outreach efforts and
events. 


The numbers for success rates reflect a combination of both the counseling and English courses, to understand success rate trends and
have a clearer picture about how to address an increase in success for the program, it would be helpful to have data that disaggregates
success rates in both of these courses. 
In the last year the Office of Equity has been providing us with quarterly reports related to success rate trends. We will improve our practice
of using those reports throughout the year to inform our interventions and outreach to students and to find ways of gaining insights into
those trends as it feels challenging to try and reflect on the five year picture. We think that by looking at these quarterly reports, we can
learn more in the moment and make changes as needed while we have the cohort with us. 
The race/ethnicity break down does not necessarily tell us much since the program is supposed to serve first-generation students and has
historically had Latinx students and curriculum as its focus. For future program reviews, we recommend this portion of document be
eliminated.
There is not a lot of space here to discuss the qualitative data we have that reinforces many of the effective practices we use in the
Program. Primarily, we have heard from students time and time again that the content of the literature we read and the topics we write
about provides them with a historical, political, and civic context that motivates them to commit to their goals and just as importantly, to
become more involved in their communities. Students share a newly forming sense of cultural pride, gratitude for having learned the history
of their people, their families and for the space in the classroom to center those histories.
It is also important to note the ease with which the Puente Counselor was able to gather together 29 former Puente students to become
mentors for our current Puente cohort- the fact that so many professionals are willing to make space in their lives to return as Puente
mentors says a lot about what we see as the biggest strength of the program- the sense of community that the program fosters. This was
just our first year of bringing in former Puente students as mentors, and the Puente Counselor and her connections with students was
central to this success, but we are certain we can continue to grow this mentorship approach in the future.
The role of the counselor is an essential element of the program's success. The Puente counselor uses high-touch (intrusive) approaches
to ensure students know they are supported and seen. From recruitment, to follow-up phone calls, and home visits, the counselor is with
each student every step of the way from the moment the student decides to join Puente until the student is ready to graduate or transfer. In
fact, not mentioned in this document, Puente has an end-of-year celebration each year that celebrates that year's cohort and their progress,
and that highlights the past cohort Puente students who are graduating and/or transferring. Each year that number of students continues to
grow.
Once a Puentista, Always a Puentista. This is the Puente motto. While at the start of every academic year, it is our goal to retain and pass
100% of our Puente cohort, we always lose some students. In the spirit of the Puente motto, students are always accepted back into the
Puente program should they decide to return. In fact, we take a proactive approach in looping students back into the program.


 Attended the Writer Orientation/Training in November


 Responses are supported by the data


 Engaged in discussion with IR Coach


 The Self-Study Report was written collaboratively with other program stakeholders


 The Self-Study Report was proofread by a collaborator
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Sports Medicine-FH Sports Medicine


Instructional Discipline Template
A. Program Information
Program Mission Statement
Please enter your mission statement here.


Program Level Student Learning Outcomes
Please list the program level student learning outcomes.


B. FTES - Enrollment Trends





1. In the data table above, what does the FTES data trend indicate?


Discuss the factors that would help the college understand these trends and whether there are tangible reasons for no change/flat, an
increase or decrease in the trend.


To provide the most effective medical care possible for the Foothill College Intercollegiate Athletes while providing a valuable
learning environment for students interested in a broad variety of sports medicine fields


1.  Students will demonstrate an entry-level of knowledge and skill in a variety of sports medicine disciplines, including athletic
training, physical therapy, strength and conditioning and emergency medical care.


2. Students will be able to provide quality medical care for Foothill College intercollegiate athletic teams.


Enrollment Variables and Trends
Enrollment Trends
Sports Medicine-FH


2015-16 2016-17 2017-18 2018-19 2019-20 5-yr %Inc


Unduplicated Headcount 291 333 418 449 385 32.3%


Census Enrollment 371 423 542 573 557 50.1%


Sections 27 33 33 40 31 14.8%


WSCH 669 763 900 998 929 38.9%


FTES (end of term) 44 50 60 66 62 38.8%


FTEF (end of term) 2.5 2.7 3.3 3.0 2.6 2.2%


Productivity
(WSCH/FTEF)


264 280 272 332 359 35.9%


 the data trend shows an increase in FTES


 the data trend shows a decrease in FTES


 the data trend shows no change and/or is flat in FTES


The continued growth of our Dual Enrollment program, expanding to include Mountain View High School, Fremont High
School, Palo Alto High School and Silicon Valley CTE has led to added sections and increased enrollment.
Native enrollment has increased as we have transitioned our core course format to a hybrid and/or online format.
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2. Looking at the data trend, has the faculty/staff discussed proposed actions to stabilize/increase FTES?


If yes, describe the proposed actions for stabilizing/increasing the FTES.


C. Sections - Enrollment Trends
1. In the data table above, what does the data trend indicate about the number of sections offered?


If the data trend shows no change/flat or an increase or decrease in sections, explain why the number of sections is flat, increased or
decreased.


If the data indicates an increase in sections with a decrease in FTES, explain why the number of sections increased while FTES
decreased.


D. Productivity - Enrollment Trends
1. In the data table above, what does the data trend indicate about the productivity number?


If the data trend shows no change/flat or an increase or decrease in productivity, explain why the productivity is flat, increased or
decreased.


 yes


 no


As we move towards a program rebirth following the global pandemic, Foothill Sports Medicine faculty and staff are highly focused
on strategies to rebuild enrollment, completion and student success.  Strategies discussed include:


Continued interaction with Dual Enrollment students to promote participation as well as facilitate continuation within the
program for those who choose to attend community college.
Development of Certificates of Achievement in Introduction and Advanced Sports Medicine to promote completion of an
educational pathway and preparation for the workforce and further education.
Continued update of curriculum, both in content and format.  Creating a permanent transition to a hybrid/online format for core
classes KINS 16A, B, C.
Increased interaction with the Personal Training Certificate Program to promote more overlap in coursework and greater ease
of crossover of students.


 the data trend shows an increase in sections


 the data trend shows a decrease in sections


 the data trend shows no change and/or is flat in sections


Additions of Dual Enrollment sites has led to an increase in sections offered.


N/A


 the data trend shows the productivity number increased


 the data trend shows the productivity number decreased


 the data trend shows no change and/or flat in the productivity number


Productivity, once the biggest detractor for the program has increased 36%!  This is due to a number of factors:


Increased enrollment
Retirement of a full-time faculty member, leading to a redistribution of assignments
Tremendous work by the Division Dean and Program Director to redesign the Program Director position to better reflect
accurate academic productivity and moving the service component of the position out of the academic metric


NOTE: The Program Director position has a dual role:  program faculty and Head Athletic Trainer that provides service to
Athletics providing medical care for all intercollegiate programs.
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2. Does the data trend suggest changes are necessary to improve productivity?


If yes, describe the proposed actions for stabilizing/increasing the productivity number.


E. Enrollment by Student Demographics





 yes


 no


With the return to Athletics following the pandemic, continued work will need to be done for program faculty and staff ensuring
appropriate instruction and medical services.


Enrollment Distribution
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Enr Distribution by Student Demographics
Sports Medicine-FH


by Gender
2015-16 2016-17 2017-18 2018-19 2019-20


Enr Percent Enr Percent Enr Percent Enr Percent Enr Percent


Female 168 45% 190 45% 274 51% 311 54% 332 60%


Male 201 54% 230 54% 267 49% 258 45% 218 39%


Non-Binary 0 0% 0 0% 0 0% 0 0% 1 0%


Not Reported 2 1% 3 1% 1 0% 4 1% 6 1%


Total 371 100% 423 100% 542 100% 573 100% 557 100%


by Ethnicity
2015-16 2016-17 2017-18 2018-19 2019-20


Enr Percent Enr Percent Enr Percent Enr Percent Enr Percent


African American 34 9% 22 5% 42 8% 45 8% 35 6%


Asian 79 21% 107 25% 100 18% 138 24% 120 22%


Filipinx 37 10% 31 7% 57 11% 49 9% 48 9%


Latinx 96 26% 112 26% 177 33% 188 33% 174 31%


Native American 4 1% 1 0% 1 0% 1 0% 3 1%


Pacific Islander 12 3% 8 2% 8 1% 7 1% 21 4%


White 95 26% 119 28% 153 28% 133 23% 137 25%


Decline to State 14 4% 23 5% 4 1% 12 2% 19 3%


Total 371 100% 423 100% 542 100% 573 100% 557 100%


by Age
2015-16 2016-17 2017-18 2018-19 2019-20


Enr Percent Enr Percent Enr Percent Enr Percent Enr Percent


19 or less 56 15% 102 24% 181 33% 199 35% 316 57%


20-24 223 60% 217 51% 221 41% 226 39% 149 27%


25-39 85 23% 89 21% 104 19% 119 21% 73 13%


40 + 7 2% 15 4% 36 7% 29 5% 19 3%


Total 371 100% 423 100% 542 100% 573 100% 557 100%


by Education Level
2015-16 2016-17 2017-18 2018-19 2019-20


Enr Percent Enr Percent Enr Percent Enr Percent Enr Percent


Bachelor or higher 35 9% 60 14% 69 13% 59 10% 31 6%


Associate 13 4% 14 3% 17 3% 11 2% 13 2%
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a. Enrollment by Gender
The following questions concern enrollment distribution by gender.


1. In the data table above, what does the data trend indicate about program enrollment by gender?


Females


Males


Non-Binary


If the data trend shows no change/flat, an increase or decrease in male, female, or non-binary enrollment, explain why the enrollment
rates is flat, increased, or decreased.


2. Does your program differ in the percentage of males to females, in this most recent year, compared to the College? (College 2019-20 =
51% Female, 47% Male)


If the data indicates a lack of gender parity in your program as compared to the college percentages, what is the source of that disparity
and what proposed/planned actions is the program taking to achieve parity?


Data Table for Enrollment by Gender of Declared Majors
https://foothill.edu/programreview/prg-rev-docs/20-21-enroll-by-gender-and-
declared-major.pdf
Click the link to view Enrollment by Gender of Declared Majors data table and respond to the questions below.


3. In the data table above, what does the data trend indicate about enrollment (headcount) by gender of declared majors in the program?


Females


HS/Equivalent 311 84% 287 68% 340 63% 352 61% 243 44%


All Other 12 3% 62 15% 116 21% 151 26% 270 48%


Total 371 100% 423 100% 542 100% 573 100% 557 100%


 the data trend shows an increase in the female enrollment rates


 the data trend shows a decrease in the female enrollment rates


 the data trend shows no change and/or is flat in the female enrollment rates


 the data trend shows an increase in the male enrollment rates


 the data trend shows a decrease in the male enrollment rates


 the data trend shows no change and/or is flat in the male enrollment rates


 the data trend shows an increase in the non-binary enrollment rates


 the data trend shows a decrease in the non-binary enrollment rates


 the data trend shows no change and/or is flat in the non-binary enrollment rates


Female enrollment has doubled over the last 5 years!  This may reflect the trend in medical care towards female professionals.  For
example, Certified Athletic Trainers show 55% female in the National Athletic Trainers' Association Salary Survey 2018.  


 yes


 no


Though our program is trending more towards female students, we find it to be consistent with industry trends.  We will continue to
monitor trends and promote sports medicine to all students.


 the data trend shows an increase in the female enrollment of the declared major



https://foothill.edu/programreview/prg-rev-docs/20-21-enroll-by-gender-and-declared-major.pdf
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Males


Non-Binary


b. Enrollment by Ethnicity
The following questions concern enrollment distribution by ethnicity.


1. In the data table above, what do the data trends indicate about program enrollment by ethnicity?


African American


Asian


Filipinx


Latinx


Native American


Pacific Islander


White


 the data trend shows a decrease in the female enrollment of the declared major


 the data trend shows no change and/or is flat in the female enrollment of the declared major


 the data trend shows an increase in the male enrollment of the declared major


 the data trend shows a decrease in the male enrollment of the declared major


 the data trend shows no change and/or is flat in the male enrollment of the declared major


 the data trend shows an increase in the non-binary enrollment rates


 the data trend shows a decrease in the non-binary enrollment rates


 the data trend shows no change and/or is flat in the non-binary enrollment rates


 the data trend shows an increase in the African Americans enrollment rates


 the data trend shows a decrease in the African Americans enrollment rates


 the data trend shows no change and/or is flat in the African Americans enrollment rates


 the data trend shows an increase in the Asian enrollment rates


 the data trend shows a decrease in the Asian enrollment rates


 the data trend shows no change and/or is flat in the Asian enrollment rates


 the data trend shows an increase in the Filipinx enrollment rates


 the data trend shows a decrease in the Filipinx enrollment rates


 the data trend shows no change and/or is flat in the Filipinx enrollment rates


 the data trend shows an increase in the Latinx enrollment rates


 the data trend shows a decrease in the Latinx enrollment rates


 the data trend shows no change and/or is flat in the Latinx enrollment rates


 the data trend shows an increase in the Native American enrollment rates


 the data trend shows a decrease in the Native American enrollment rates


 the data trend shows no change and/or is flat in the Native American enrollment rates


 the data trend shows an increase in the Pacific Islander enrollment rates


 the data trend shows a decrease in the Pacific Islander enrollment rates


 the data trend shows no change and/or is flat in the Pacific Islander enrollment rates


 the data trend shows an increase in the White enrollment rates


 the data trend shows a decrease in the White enrollment rates
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Decline to State


2. Does your program differ in enrollment distribution among ethnic groups, in this most recent year, compared to the College enrollment
by ethnic group? (College 2019-20 = 4% African American, 38% Asian, 5% Filipinx, 25% Latinx, 0% Native American, 1% Pacific Islander,
21% White, 4% Decline to State)


If yes, looking at the ethnic groups above, explain changes identified over the past five years for each ethnic group (address each ethnic
group by bullet point).


3. Do the data trends suggest programmatic actions are necessary to address disparities in enrollment by ethnicity, including low
enrollment within a particular group?


If yes, describe the proposed actions for addressing disparities in enrollment by ethnic group within the program.


F. Student Course Success





 the data trend shows no change and/or is flat in the White enrollment rates


 the data trend shows an increase in the Decline to State enrollment rates


 the data trend shows a decrease in the Decline to State enrollment rates


 the data trend shows no change and/or is flat in the Decline to State enrollment rates


 yes


 no


African American - greater than College enrollment
Asian - less than the College enrollment
Filipinx - greater than the College enrollment
Latinx - greater than the College enrollment; increasing over last 5 years
Pacific Islander - same as College enrollment
White - greater than the College enrollment
Decline to State - same as the college


We are pleased to see enrollment trends equal to or greater than the College for most ethnicities, including increasing opportunities
for Latinx students.  It is interesting to see that we are below the College enrollment for Asian students, though those numbers are
stable over the last 5 years.  Once a strength of our program, perhaps the decrease in international student population has led to
fewer Asian students in our program.  Regardless, our program has not employed any strategies to attract any specific groups.  We
will continue to promote sports medicine to all students. 


 yes


 no


We will continue to build on our success in consistently high and increasing numbers for all groups
Our enrollment percentage for Asian students is lower than that of the College, though stable over the last 5 years.  We will
continue to promote sports medicine courses for all students and monitor future trends.  Should enrollment by Asian students
start to decrease, we will further investigate possible causative factors.


Course Success Rates by Unit
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Course Success
Sports Medicine-FH


2015-16 2016-17 2017-18 2018-19 2019-20


Grades Percent Grades Percent Grades Percent Grades Percent Grades Percent


Success 289 78% 346 82% 451 83% 451 79% 503 90%


Non Success 33 9% 21 5% 30 6% 59 10% 27 5%


Withdrew 49 13% 56 13% 61 11% 63 11% 27 5%


Total 371 100% 423 100% 542 100% 573 100% 557 100%
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Some courses may continue to be listed but no longer have data due to renumbering or because the course was not offered in the past five
years.


a. Student Course Success
1. In the data table above, what does the data trend indicate about overall course success?


If the data trend shows an increase, decrease, or no change and/or is flat in students' course success percentage, explain what
programmatic factors led to such a trend.


2. Do the data suggest changes are necessary to improve student course success?


If yes, describe the proposed actions for stabilizing/increasing the student's course success percentages.


Course Success by Race/Ethnicity
Sports Medicine-FH


Course Success for African American, Latinx, and Filipinx Students
2015-16 2016-17 2017-18 2018-19 2019-20


Grades Percent Grades Percent Grades Percent Grades Percent Grades Percent


Success 119 71% 124 75% 220 80% 204 72% 227 88%


Non Success 20 12% 12 7% 15 5% 40 14% 16 6%


Withdrew 28 17% 29 18% 41 15% 38 13% 14 5%


Total 167 100% 165 100% 276 100% 282 100% 257 100%


Course Success for Asian, Native American, Pacific Islander, White, and
Decline to State Students


2015-16 2016-17 2017-18 2018-19 2019-20


Grades Percent Grades Percent Grades Percent Grades Percent Grades Percent


Success 170 83% 222 86% 231 87% 247 85% 276 92%


Non Success 13 6% 9 3% 15 6% 19 7% 11 4%


Withdrew 21 10% 27 10% 20 8% 25 9% 13 4%


Total 204 100% 258 100% 266 100% 291 100% 300 100%


 the data trend shows an increase in the students’ course success percentage


 the data trend shows a decrease in the students’ course success percentage


 the data trend shows no change and/or is flat in the students’ course success percentage


We are extremely excited about the increase in student success across the board!  Factors that may have contributed to this
sucess:


Addition/change in dynamic faculty due to additions of Dual Enrollment sections, re-assignment of current faculty and
retirement of past faculty.
Move to a hybrid/online format that is more in line with current trends in student learning.


 yes


 no


While we are proud of our increases in student success, we will continue to strive for continued support of our students, promoting
their success while ensuring that successful students meet the student learning outcomes and gain a solid grasp of the course
curriculum.
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b. Student Course Success by Student Groups
1. In the data table above, what is the observed trend for course success rates for African American, Filipinx, and Latinx student groups?


2. In the data table above, what is the observed trend for course success rates for Asian, Native American, Pacific Islander, White, and
Decline to State student groups?


3. In the data table above, is there a course success gap between African-American, Latinx, Filipinx student groups and Asian, Native
American, Pacific Islander, White, Decline to State student groups?


If the data trend shows an increase, decrease, or no change/flat in course success gap, explain why the course success gap is flat,
increased, or decreased.


4. Does the data suggest that changes are necessary to decrease student course success gap between African-American, Latinx, Filipinx
student groups and Asian, Native American, Pacific Islander, White, and Decline to State student groups?


If yes, what actions are program faculty and staff engaged in to decrease the course success gap between African-American, Latinx, and
Filipinx student groups and Asian, Native American, Pacific Islander, White, and Decline to State student groups?


G. Student Course Success by Demographics
a. Student Course Success by Gender
The following questions concern student success rates by gender.





 the data trend shows an increase in the course success percentage


 the data trend shows a decrease in the course success percentage


 the data trend shows no change and/or is flat in the course success percentage


 the data trend shows an increase in the course success percentage


 the data trend shows a decrease in the course success percentage


 the data trend shows no change and/or is flat in the course success percentage


 yes


 no


We are especially proud of the success of the identified groups in our courses!  The subject area of sports medicine is grounded in
science and medicine and can be quite difficult to learn.  Through the efforts of our amazing faculty we have been able to achieve
great success with all of our students, and particularly our identified students.  This is a great source of pride as we introduce the
possibilities of sports medicine careers to students who may not have thought it was possible for them.  This is the biggest reason
our program exists at the community college level!


 yes


 no


N/A


Course Success Rates by Group
Success Rates by Gender
Sports Medicine-FH


2019-20


Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent


Female 302 91% 16 5% 14 4% 332 100%
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Male 195 89% 10 5% 13 6% 218 100%


Non-Binary 1 100% 0 0% 0 0% 1 100%


Not Reported 5 83% 1 17% 0 0% 6 100%


All 503 90% 27 5% 27 5% 557 100%


2018-19


Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent


Female 253 81% 21 7% 37 12% 311 100%


Male 195 76% 37 14% 26 10% 258 100%


Non-Binary 0 N/A 0 N/A 0 N/A 0 100%


Not Reported 3 75% 1 25% 0 0% 4 100%


All 451 79% 59 10% 63 11% 573 100%


2017-18


Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent


Female 223 81% 18 7% 33 12% 274 100%


Male 227 85% 12 4% 28 10% 267 100%


Non-Binary 0 N/A 0 N/A 0 N/A 0 100%


Not Reported 1 100% 0 0% 0 0% 1 100%


All 451 83% 30 6% 61 11% 542 100%


2016-17


Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent


Female 160 84% 4 2% 26 14% 190 100%


Male 183 80% 17 7% 30 13% 230 100%


Non-Binary 0 N/A 0 N/A 0 N/A 0 100%


Not Reported 3 100% 0 0% 0 0% 3 100%


All 346 82% 21 5% 56 13% 423 100%


2015-16


Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent


Female 131 78% 14 8% 23 14% 168 100%


Male 156 78% 19 9% 26 13% 201 100%


Non-Binary 0 N/A 0 N/A 0 N/A 0 100%


Not Reported 2 100% 0 0% 0 0% 2 100%


All 289 78% 33 9% 49 13% 371 100%
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Success Rates by Age
Sports Medicine-FH


2019-20


Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent


19 or less 303 96% 9 3% 4 1% 316 100%


20-24 126 85% 10 7% 13 9% 149 100%


25-39 61 84% 6 8% 6 8% 73 100%


40 + 13 68% 2 11% 4 21% 19 100%


All 503 90% 27 5% 27 5% 557 100%


2018-19


Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent


19 or less 179 90% 12 6% 8 4% 199 100%


20-24 177 78% 23 10% 26 12% 226 100%


25-39 81 68% 17 14% 21 18% 119 100%


40 + 14 48% 7 24% 8 28% 29 100%


All 451 79% 59 10% 63 11% 573 100%


2017-18


Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent


19 or less 158 87% 8 4% 15 8% 181 100%


20-24 181 82% 13 6% 27 12% 221 100%


25-39 80 77% 9 9% 15 14% 104 100%


40 + 32 89% 0 0% 4 11% 36 100%


All 451 83% 30 6% 61 11% 542 100%


2016-17


Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent


19 or less 89 87% 3 3% 10 10% 102 100%


20-24 175 81% 13 6% 29 13% 217 100%


25-39 70 79% 5 6% 14 16% 89 100%


40 + 12 80% 0 0% 3 20% 15 100%


All 346 82% 21 5% 56 13% 423 100%


2015-16


Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent







Foothill Program Review 2020


Foothill Program Review 2020 - page 13 of 17 - 4/30/2021


19 or less 38 68% 6 11% 12 21% 56 100%


20-24 178 80% 21 9% 24 11% 223 100%


25-39 66 78% 6 7% 13 15% 85 100%


40 + 7 100% 0 0% 0 0% 7 100%


All 289 78% 33 9% 49 13% 371 100%


Success Rates by Ethnicity
Sports Medicine-FH


2019-20


Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent


African American 28 80% 5 14% 2 6% 35 100%


Asian 114 95% 1 1% 5 4% 120 100%


Filipinx 44 92% 3 6% 1 2% 48 100%


Latinx 155 89% 8 5% 11 6% 174 100%


Native American 2 67% 0 0% 1 33% 3 100%


Pacific Islander 19 90% 0 0% 2 10% 21 100%


White 122 89% 10 7% 5 4% 137 100%


Decline to State 19 100% 0 0% 0 0% 19 100%


All 503 90% 27 5% 27 5% 557 100%


2018-19


Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent


African American 28 62% 11 24% 6 13% 45 100%


Asian 126 91% 8 6% 4 3% 138 100%


Filipinx 37 76% 8 16% 4 8% 49 100%


Latinx 139 74% 21 11% 28 15% 188 100%


Native American 0 0% 0 0% 1 100% 1 100%


Pacific Islander 5 71% 0 0% 2 29% 7 100%


White 110 83% 9 7% 14 11% 133 100%


Decline to State 6 50% 2 17% 4 33% 12 100%


All 451 79% 59 10% 63 11% 573 100%


2017-18


Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent


African American 27 64% 5 12% 10 24% 42 100%


Asian 88 88% 5 5% 7 7% 100 100%
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Some courses may continue to be listed but no longer have data due to renumbering or because the course was not offered in the past five
years.


1. In the data table above, what does the data indicate about program course success by gender?


Females


Filipinx 50 88% 2 4% 5 9% 57 100%


Latinx 143 81% 8 5% 26 15% 177 100%


Native American 0 0% 1 100% 0 0% 1 100%


Pacific Islander 3 38% 1 13% 4 50% 8 100%


White 136 89% 8 5% 9 6% 153 100%


Decline to State 4 100% 0 0% 0 0% 4 100%


All 451 83% 30 6% 61 11% 542 100%


2016-17


Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent


African American 16 73% 1 5% 5 23% 22 100%


Asian 95 89% 4 4% 8 7% 107 100%


Filipinx 28 90% 2 6% 1 3% 31 100%


Latinx 80 71% 9 8% 23 21% 112 100%


Native American 1 100% 0 0% 0 0% 1 100%


Pacific Islander 3 38% 1 13% 4 50% 8 100%


White 102 86% 3 3% 14 12% 119 100%


Decline to State 21 91% 1 4% 1 4% 23 100%


All 346 82% 21 5% 56 13% 423 100%


2015-16


Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent


African American 21 62% 4 12% 9 26% 34 100%


Asian 69 87% 4 5% 6 8% 79 100%


Filipinx 32 86% 4 11% 1 3% 37 100%


Latinx 66 69% 12 13% 18 19% 96 100%


Native American 3 75% 0 0% 1 25% 4 100%


Pacific Islander 7 58% 1 8% 4 33% 12 100%


White 78 82% 7 7% 10 11% 95 100%


Decline to State 13 93% 1 7% 0 0% 14 100%


All 289 78% 33 9% 49 13% 371 100%


 the data trend shows an increase in the female course success rates


 the data trend shows a decrease in the female course success rates


 the data trend shows no change and/or is flat in the female course success rates







Foothill Program Review 2020


Foothill Program Review 2020 - page 15 of 17 - 4/30/2021


Males


Non-Binary


If the data trend shows an increase, decrease, or no change/flat in the male, female, or non-binary student course success percentages,
explain why the percentage is flat, increased, or decreased.


2. Do the data suggest changes are necessary to improve female, male, or non-binary student course success percentage rates?


If yes, describe proposed actions to stabilize/increase the course success rates for male, female, or non-binary.


b. Student Course Success by Ethnicity
These questions concern the course success rates of students by ethnicity.


1. In the data table above, what does the data trend indicate about program student course success by ethnicity?


African Americans


Asian


Filipinx


Latinx


Native American


 the data trend shows an increase in the male course success rates


 the data trend shows a decrease in the male course success rates


 the data trend shows no change and/or is flat in the male course success rates


 the data trend shows an increase in the non-binary course success rates


 the data trend shows a decrease in the non-binary course success rates


 the data trend shows no change and/or is flat in the non-binary course success rates


Student success is up in all groups!  We look forward to continuing to build curricula and support strategies that foster and promote
student success! 


 yes


 no


N/A


 the data trend shows an increase in the African Americans course success rates


 the data trend shows a decrease in the African Americans course success rates


 the data trend shows no change and/or is flat in the African Americans course success rates


 the data trend shows an increase in the Asian course success rates


 the data trend shows a decrease in the Asian course success rates


 the data trend shows no change and/or is flat in the Asian course success rates


 the data trend shows an increase in the Filipinx course success rates


 the data trend shows a decrease in the Filipinx course success rates


 the data trend shows no change and/or is flat in the Filipinx course success rates


 the data trend shows an increase in the Latinx course success rates


 the data trend shows a decrease in the Latinx course success rates


 the data trend shows no change and/or is flat in the Latinx course success rates
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Pacific Islander


White


Decline to State


If the data trend shows a decrease in any of the student ethnic groups' course success rates, explain why the percentage decreased for
each (address each ethnic group by bullet point).


2. Do the data indicate a gap in course success for any of the ethnic groups as compared to other groups?


If yes, describe the reasons for the gap in course success.


3. Do the data suggest that changes are necessary to improve program course success equality?


If yes, describe the proposed actions for stabilizing/improving the course success by ethnicity.


Use this opportunity to provide feedback on the template or address a topic that was not previously discussed.


 the data trend shows an increase in the Native American course success rates


 the data trend shows a decrease in the Native American course success rates


 the data trend shows no change and/or is flat in the Native American course success rates


 the data trend shows an increase in the Pacific Islander course success rates


 the data trend shows a decrease in the Pacific Islander course success rates


 the data trend shows no change and/or is flat in the Pacific Islander course success rates


 the data trend shows an increase in the White course success rates


 the data trend shows a decrease in the White course success rates


 the data trend shows no change and/or is flat in the White course success rates


 the data trend shows an increase in the Decline to State course success rates


 the data trend shows a decrease in the Decline to State course success rates


 the data trend shows no change and/or is flat in the Decline to State course success rates


Student success is up in all groups!  We look forward to continuing to build curricula and support strategies that foster and promote
student success! 


 yes


 no


N/A


 Yes


 No


N/A


There is no doubt that the COVID 19 pandemic has been devastating across all aspects of the world.  California Community College
Education and the Foothill College Sports Medicine Program are no exception.  Though the loss of in-person instruction since
March 2020, critical to the hands-on instruction of skills and opportunities for sports medicine internships, has been disastrous to our
program, it has also stimulated new and exciting ideas in areas of course delivery, curriculum and program design.  As the world
gradually emerges from the pandemic, we look forward to rebuilding our program stronger than ever!


Areas of focus within our rebuild include:


Final approval of 2 Certificates of Achievement (Introduction and Advanced Sports Medicine)
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This form is completed and ready for acceptance.


Self-Study Checklist
Writers can use this final checklist for ensuring quality control before hitting the final submit button.


Show greater evidence of program completion for introductory and advanced students who do not pursue the
Associate's of Science degree
Promote accomplishments of Duel Enrollment students who wish to embark on sports medicine careers
Identify student knowledge and skills that are applicable in the workforce and in advanced sports medicine education


Update and transition of curricula to a more online format to meet the current demands of community college students while
continuing to meet the course requirements, student learning outcomes and dissemination of course content.
Development and growth of program faculty and staff to support both the academic needs of the program and the service
components of the program, providing comprehensive medical care for the all of the intercollegiate athletic programs.
Review and update our Mission Statement and Program Learning Outcomes to more accurately reflect the focus on education
and educational experiences in our internship program.


 Attended the Writer Orientation/Training in November


 Responses are supported by the data


 Engaged in discussion with IR Coach


 The Self-Study Report was written collaboratively with other program stakeholders


 The Self-Study Report was proofread by a collaborator








Presentation Day 1:  Friday, May 7th, 1:30-3:30 pm 


Time Slot Program Name 


1:33 - 1:53: Art (Studio) 


1:56 - 2:16: Geospatial Tech 


2:19 - 2:39: Admissions & Records 


2:42 - 3:02: Puente 


3:05 - 3:25: Financial Aid 


Presentation Day 2:  Wednesday, May 12th, 1-3 pm 


Time Slot Program Name 


1:03 - 1:23: Music 


1:26 - 1:46: Economics 


1:49 - 2:09: Engl As Second Lang 


2:12 - 2:32: Sports Medicine 


2:35 - 2:55: English 
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FHDA Program Review:  ESLL and NCEL Combined


Enrollment Trends
FHDA District->Foothill College->Language Arts->Engl as Second Lang-FH, FHDA District->Foothill College->Language Arts->Non
Credit: ESL-FH


2015-16 2016-17 2017-18 2018-19 2019-20 5-yr %Inc
Unduplicated Headcount 1,148 1,046 1,085 914 659 -42.6%
Census Enrollment 2,552 2,248 2,263 2,022 1,365 -46.5%
Sections 101 89 85 68 58 -42.6%
WSCH 4,215 3,537 3,465 2,817 1,955 -53.6%
FTES (end of term) 278 234 230 186 130 -53.5%
FTEF (end of term) 12.2 10.5 10.1 9.2 7.8 -36.2%
Productivity
(WSCH/FTEF)


346 336 342 306 252 -27.3%


Faculty Workload
FHDA District->Foothill College->Language Arts->Engl as Second Lang-FH, FHDA District->Foothill College->Language Arts->Non
Credit: ESL-FH


2015-16 2016-17 2017-18 2018-19 2019-20 5-yr %Inc


Full Time Load 5.0 5.2 5.7 3.6 2.3 -54%
Full Time % 40.9% 49.0% 56.6% 38.8% 29.2% -29%
Overload 0.7 1.2 0.8 0.6 0.5 -34%
Overload % 5.7% 11.0% 8.3% 6.2% 5.9% 4%
Part Time Load 6.5 4.2 3.6 5.1 5.0 -23%
Part Time % 53.4% 40.0% 35.1% 55.1% 64.9% 21%
Total FTEF 12.2 10.5 10.1 9.2 7.8 -36%


Course Success
FHDA District->Foothill College->Language Arts->Engl as Second Lang-FH, FHDA District->Foothill College->Language Arts->Non
Credit: ESL-FH


2015-16 2016-17 2017-18 2018-19 2019-20
Grades Percent Grades Percent Grades Percent Grades Percent Grades Percent


Success 1,610 75% 1,435 79% 1,209 82% 870 78% 538 76%
Non Success 417 20% 286 16% 174 12% 148 13% 108 15%


Withdrew 111 5% 107 6% 95 6% 92 8% 63 9%
Total 2,138 100% 1,828 100% 1,478 100% 1,110 100% 709 100%
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Enr Distribution by Student Demographics
FHDA District->Foothill College->Language Arts->Engl as Second Lang-FH, FHDA District->Foothill College->Language Arts->Non
Credit: ESL-FH


by Gender
2015-16 2016-17 2017-18 2018-19 2019-20


Enr Percent Enr Percent Enr Percent Enr Percent Enr Percent
Female 1,421 56% 1,306 58% 1,483 66% 1,346 67% 897 66%


Male 1,107 43% 934 42% 768 34% 650 32% 450 33%
Not Reported 24 1% 8 0% 12 1% 26 1% 18 1%


Total 2,552 100% 2,248 100% 2,263 100% 2,022 100% 1,365 100%


by Ethnicity
2015-16 2016-17 2017-18 2018-19 2019-20


Enr Percent Enr Percent Enr Percent Enr Percent Enr Percent
African American 22 1% 38 2% 22 1% 14 1% 5 0%


Asian 1,020 40% 1,311 58% 1,205 53% 1,022 51% 602 44%
Filipinx 6 0% 0 0% 5 0% 0 0% 7 1%
Latinx 341 13% 388 17% 506 22% 512 25% 345 25%


Native American 0 0% 0 0% 3 0% 0 0% 0 0%
Pacific Islander 4 0% 2 0% 4 0% 4 0% 2 0%


White 372 15% 406 18% 469 21% 430 21% 284 21%
Decline to State 787 31% 103 5% 49 2% 40 2% 120 9%


Total 2,552 100% 2,248 100% 2,263 100% 2,022 100% 1,365 100%


by Age
2015-16 2016-17 2017-18 2018-19 2019-20


Enr Percent Enr Percent Enr Percent Enr Percent Enr Percent
19 or less 453 18% 481 21% 300 13% 237 12% 124 9%


20-24 998 39% 680 30% 618 27% 432 21% 313 23%
25-39 725 28% 664 30% 848 37% 740 37% 530 39%
40 + 376 15% 423 19% 497 22% 613 30% 398 29%
Total 2,552 100% 2,248 100% 2,263 100% 2,022 100% 1,365 100%


by Education Level
2015-16 2016-17 2017-18 2018-19 2019-20


Enr Percent Enr Percent Enr Percent Enr Percent Enr Percent
Bachelor or higher 459 18% 499 22% 641 28% 622 31% 419 31%


Associate 65 3% 66 3% 112 5% 108 5% 70 5%
HS/Equivalent 1,631 64% 1,393 62% 1,169 52% 916 45% 633 46%


All Other 397 16% 290 13% 341 15% 376 19% 243 18%
Total 2,552 100% 2,248 100% 2,263 100% 2,022 100% 1,365 100%


Success Rates by Gender
FHDA District->Foothill College->Language Arts->Engl as Second Lang-FH, FHDA District->Foothill College->Language Arts->Non
Credit: ESL-FH


2019-20
Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent
Female 300 77% 50 13% 40 10% 390 100%
Male 234 75% 57 18% 23 7% 314 100%
Not Reported 4 80% 1 20% 0 0% 5 100%
All 538 76% 108 15% 63 9% 709 100%


2018-19
Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent
Female 470 79% 59 10% 65 11% 594 100%
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FHDA Program Review: ESLL


Enrollment Trends
FHDA District->Foothill College->Language Arts->Engl as Second Lang-FH->ESLL


2015-16 2016-17 2017-18 2018-19 2019-20 5-yr %Inc
Unduplicated Headcount 927 806 671 435 308 -66.8%
Census Enrollment 2,133 1,797 1,447 1,062 661 -69.0%
Sections 89 73 62 43 35 -60.7%
WSCH 3,565 3,023 2,416 1,810 1,094 -69.3%
FTES (end of term) 235 199 160 119 72 -69.4%
FTEF (end of term) 10.3 8.5 7.3 5.1 4.1 -60.0%
Productivity
(WSCH/FTEF)


345 354 330 352 264 -23.4%


Faculty Workload
FHDA District->Foothill College->Language Arts->Engl as Second Lang-FH->ESLL


2015-16 2016-17 2017-18 2018-19 2019-20 5-yr %Inc


Full Time Load 4.5 4.6 5.1 3.1 2.0 -57%
Full Time % 43.7% 53.3% 69.9% 60.8% 47.4% 9%
Overload 0.7 0.8 0.6 0.6 0.5 -34%
Overload % 6.7% 9.4% 8.0% 11.0% 11.1% 66%
Part Time Load 5.1 3.2 1.6 1.4 1.7 -67%
Part Time % 49.6% 37.3% 22.2% 28.1% 41.5% -16%
Total FTEF 10.3 8.5 7.3 5.1 4.1 -60%


Course Success
FHDA District->Foothill College->Language Arts->Engl as Second Lang-FH->ESLL


2015-16 2016-17 2017-18 2018-19 2019-20
Grades Percent Grades Percent Grades Percent Grades Percent Grades Percent


Success 1,610 76% 1,435 80% 1,209 84% 870 82% 523 79%
Non Success 417 20% 286 16% 174 12% 148 14% 103 16%


Withdrew 105 5% 75 4% 64 4% 44 4% 35 5%
Total 2,132 100% 1,796 100% 1,447 100% 1,062 100% 661 100%
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Course Success by Race/Ethnicity
FHDA District->Foothill College->Language Arts->Engl as Second Lang-FH->ESLL


Course Success for African American, Latinx, and Filipinx Students
2015-16 2016-17 2017-18 2018-19 2019-20


Grades Percent Grades Percent Grades Percent Grades Percent Grades Percent
Success 112 65% 174 76% 135 69% 88 75% 56 70%


Non Success 42 25% 44 19% 49 25% 26 22% 20 25%
Withdrew 17 10% 10 4% 12 6% 4 3% 4 5%


Total 171 100% 228 100% 196 100% 118 100% 80 100%


Course Success for Asian, Native American, Pacific Islander, White, and
Decline to State Students


2015-16 2016-17 2017-18 2018-19 2019-20
Grades Percent Grades Percent Grades Percent Grades Percent Grades Percent


Success 1,498 76% 1,261 80% 1,074 86% 782 83% 467 80%
Non Success 375 19% 242 15% 125 10% 122 13% 83 14%


Withdrew 88 4% 65 4% 52 4% 40 4% 31 5%
Total 1,961 100% 1,568 100% 1,251 100% 944 100% 581 100%
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Enr Distribution by Student Demographics
FHDA District->Foothill College->Language Arts->Engl as Second Lang-FH->ESLL


by Gender
2015-16 2016-17 2017-18 2018-19 2019-20


Enr Percent Enr Percent Enr Percent Enr Percent Enr Percent
Female 1,119 52% 960 53% 811 56% 554 52% 351 53%


Male 1,001 47% 834 46% 633 44% 502 47% 305 46%
Not Reported 13 1% 3 0% 3 0% 6 1% 5 1%


Total 2,133 100% 1,797 100% 1,447 100% 1,062 100% 661 100%


by Ethnicity
2015-16 2016-17 2017-18 2018-19 2019-20


Enr Percent Enr Percent Enr Percent Enr Percent Enr Percent
African American 22 1% 37 2% 21 1% 9 1% 4 1%


Asian 913 43% 1,172 65% 946 65% 673 63% 383 58%
Filipinx 6 0% 0 0% 5 0% 0 0% 7 1%
Latinx 143 7% 192 11% 170 12% 109 10% 69 10%


Native American 0 0% 0 0% 1 0% 0 0% 0 0%
Pacific Islander 4 0% 2 0% 4 0% 3 0% 2 0%


White 283 13% 303 17% 261 18% 253 24% 117 18%
Decline to State 762 36% 91 5% 39 3% 15 1% 79 12%


Total 2,133 100% 1,797 100% 1,447 100% 1,062 100% 661 100%


by Age
2015-16 2016-17 2017-18 2018-19 2019-20


Enr Percent Enr Percent Enr Percent Enr Percent Enr Percent
19 or less 449 21% 479 27% 299 21% 232 22% 115 17%


20-24 969 45% 648 36% 571 39% 379 36% 231 35%
25-39 555 26% 510 28% 446 31% 312 29% 201 30%
40 + 160 8% 160 9% 131 9% 139 13% 114 17%
Total 2,133 100% 1,797 100% 1,447 100% 1,062 100% 661 100%


by Education Level
2015-16 2016-17 2017-18 2018-19 2019-20


Enr Percent Enr Percent Enr Percent Enr Percent Enr Percent
Bachelor or higher 345 16% 336 19% 294 20% 225 21% 130 20%


Associate 45 2% 48 3% 56 4% 35 3% 18 3%
HS/Equivalent 1,485 70% 1,236 69% 986 68% 663 62% 395 60%


All Other 258 12% 177 10% 111 8% 139 13% 118 18%
Total 2,133 100% 1,797 100% 1,447 100% 1,062 100% 661 100%


Success Rates by Gender
FHDA District->Foothill College->Language Arts->Engl as Second Lang-FH->ESLL


2019-20
Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent
Female 289 82% 45 13% 17 5% 351 100%
Male 230 75% 57 19% 18 6% 305 100%
Not Reported 4 80% 1 20% 0 0% 5 100%
All 523 79% 103 16% 35 5% 661 100%


2018-19
Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent
Female 470 85% 59 11% 25 5% 554 100%
Male 394 78% 89 18% 19 4% 502 100%
Not Reported 6 100% 0 0% 0 0% 6 100%
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All 870 82% 148 14% 44 4% 1,062 100%


2017-18
Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent
Female 710 88% 74 9% 27 3% 811 100%
Male 496 78% 100 16% 37 6% 633 100%
Not Reported 3 100% 0 0% 0 0% 3 100%
All 1,209 84% 174 12% 64 4% 1,447 100%


2016-17
Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent
Female 784 82% 140 15% 35 4% 959 100%
Male 649 78% 145 17% 40 5% 834 100%
Not Reported 2 67% 1 33% 0 0% 3 100%
All 1,435 80% 286 16% 75 4% 1,796 100%


2015-16
Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent
Female 907 81% 165 15% 46 4% 1,118 100%
Male 698 70% 247 25% 56 6% 1,001 100%
Not Reported 5 38% 5 38% 3 23% 13 100%
All 1,610 76% 417 20% 105 5% 2,132 100%


Success Rates by Age
FHDA District->Foothill College->Language Arts->Engl as Second Lang-FH->ESLL


2019-20
Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent
19 or less 91 79% 18 16% 6 5% 115 100%
20-24 177 77% 45 19% 9 4% 231 100%
25-39 162 81% 25 12% 14 7% 201 100%
40 + 93 82% 15 13% 6 5% 114 100%
All 523 79% 103 16% 35 5% 661 100%


2018-19
Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent
19 or less 211 91% 19 8% 2 1% 232 100%
20-24 295 78% 73 19% 11 3% 379 100%
25-39 261 84% 32 10% 19 6% 312 100%
40 + 103 74% 24 17% 12 9% 139 100%
All 870 82% 148 14% 44 4% 1,062 100%


2017-18
Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent
19 or less 263 88% 28 9% 8 3% 299 100%
20-24 464 81% 87 15% 20 4% 571 100%
25-39 371 83% 45 10% 30 7% 446 100%
40 + 111 85% 14 11% 6 5% 131 100%
All 1,209 84% 174 12% 64 4% 1,447 100%


2016-17
Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent
19 or less 399 83% 64 13% 15 3% 478 100%
20-24 499 77% 126 19% 23 4% 648 100%
25-39 411 81% 69 14% 30 6% 510 100%
40 + 126 79% 27 17% 7 4% 160 100%
All 1,435 80% 286 16% 75 4% 1,796 100%


2015-16
Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent
19 or less 378 84% 61 14% 10 2% 449 100%
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20-24 692 71% 234 24% 42 4% 968 100%
25-39 423 76% 93 17% 39 7% 555 100%
40 + 117 73% 29 18% 14 9% 160 100%
All 1,610 76% 417 20% 105 5% 2,132 100%


Success Rates by Ethnicity
FHDA District->Foothill College->Language Arts->Engl as Second Lang-FH->ESLL


2019-20
Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent
African American 3 75% 1 25% 0 0% 4 100%
Asian 306 80% 57 15% 20 5% 383 100%
Filipinx 6 86% 0 0% 1 14% 7 100%
Latinx 47 68% 19 28% 3 4% 69 100%
Native American 0 N/A 0 N/A 0 N/A 0 100%
Pacific Islander 2 100% 0 0% 0 0% 2 100%
White 91 78% 18 15% 8 7% 117 100%
Decline to State 68 86% 8 10% 3 4% 79 100%
All 523 79% 103 16% 35 5% 661 100%


2018-19
Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent
African American 6 67% 3 33% 0 0% 9 100%
Asian 573 85% 82 12% 18 3% 673 100%
Filipinx 0 N/A 0 N/A 0 N/A 0 100%
Latinx 82 75% 23 21% 4 4% 109 100%
Native American 0 N/A 0 N/A 0 N/A 0 100%
Pacific Islander 2 67% 1 33% 0 0% 3 100%
White 195 77% 36 14% 22 9% 253 100%
Decline to State 12 80% 3 20% 0 0% 15 100%
All 870 82% 148 14% 44 4% 1,062 100%


2017-18
Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent
African American 15 71% 4 19% 2 10% 21 100%
Asian 818 86% 96 10% 32 3% 946 100%
Filipinx 4 80% 1 20% 0 0% 5 100%
Latinx 116 68% 44 26% 10 6% 170 100%
Native American 1 100% 0 0% 0 0% 1 100%
Pacific Islander 4 100% 0 0% 0 0% 4 100%
White 216 83% 25 10% 20 8% 261 100%
Decline to State 35 90% 4 10% 0 0% 39 100%
All 1,209 84% 174 12% 64 4% 1,447 100%


2016-17
Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent
African American 25 68% 11 30% 1 3% 37 100%
Asian 972 83% 161 14% 39 3% 1,172 100%
Filipinx 0 N/A 0 N/A 0 N/A 0 100%
Latinx 149 78% 33 17% 9 5% 191 100%
Native American 0 N/A 0 N/A 0 N/A 0 100%
Pacific Islander 1 50% 1 50% 0 0% 2 100%
White 223 74% 58 19% 22 7% 303 100%
Decline to State 65 71% 22 24% 4 4% 91 100%
All 1,435 80% 286 16% 75 4% 1,796 100%


2015-16
Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent
African American 17 77% 5 23% 0 0% 22 100%
Asian 689 75% 182 20% 42 5% 913 100%
Filipinx 3 50% 3 50% 0 0% 6 100%
Latinx 92 64% 34 24% 17 12% 143 100%
Native American 0 N/A 0 N/A 0 N/A 0 100%
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Some courses may continue to be listed but no longer have data due to renumbering or because the course was not offered in the past five
years.


Pacific Islander 0 0% 1 25% 3 75% 4 100%
White 204 72% 50 18% 28 10% 282 100%
Decline to State 605 79% 142 19% 15 2% 762 100%
All 1,610 76% 417 20% 105 5% 2,132 100%
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FHDA Program Review: NCEL


Enrollment Trends
FHDA District->Foothill College->Language Arts->Non Credit: ESL-FH->NCEL


2015-16 2016-17 2017-18 2018-19 2019-20 5-yr %Inc
Unduplicated Headcount 230 265 462 502 362 57.4%
Census Enrollment 419 451 816 960 704 68.0%
Sections 12 16 23 25 23 91.7%
WSCH 649 514 1,049 1,007 861 32.6%
FTES (end of term) 43 34 70 67 58 32.9%
FTEF (end of term) 1.8 2.0 2.8 4.1 3.6 98.3%
Productivity
(WSCH/FTEF)


356 260 375 248 238 -33.1%


Faculty Workload
FHDA District->Foothill College->Language Arts->Non Credit: ESL-FH->NCEL


2015-16 2016-17 2017-18 2018-19 2019-20 5-yr %Inc


Full Time Load 0.5 0.6 0.6 0.4 0.3 -34%
Full Time % 25.0% 30.8% 21.7% 10.9% 8.3% -67%
Overload 0.0 0.4 0.3 0.0 0.0
Overload % 0.0% 17.7% 9.2% 0.0% 0.0%
Part Time Load 1.4 1.0 1.9 3.6 3.3 142%
Part Time % 75.0% 51.5% 69.0% 89.1% 91.7% 22%
Total FTEF 1.8 2.0 2.8 4.1 3.6 98%


Course Success
FHDA District->Foothill College->Language Arts->Non Credit: ESL-FH->NCEL


2015-16 2016-17 2017-18 2018-19 2019-20
Grades Percent Grades Percent Grades Percent Grades Percent Grades Percent


Success 0 0% 0 0% 0 0% 0 0% 15 31%
Non Success 0 0% 0 0% 0 0% 0 0% 5 10%


Withdrew 6 100% 32 100% 31 100% 48 100% 28 58%
Total 6 100% 32 100% 31 100% 48 100% 48 100%
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Course Success by Race/Ethnicity
FHDA District->Foothill College->Language Arts->Non Credit: ESL-FH->NCEL


Course Success for African American, Latinx, and Filipinx Students
2015-16 2016-17 2017-18 2018-19 2019-20


Grades Percent Grades Percent Grades Percent Grades Percent Grades Percent
Success 0 0% 0 0% 0 0% 0 0% 6 35%


Non Success 0 0% 0 0% 0 0% 0 0% 3 18%
Withdrew 3 100% 9 100% 7 100% 18 100% 8 47%


Total 3 100% 9 100% 7 100% 18 100% 17 100%


Course Success for Asian, Native American, Pacific Islander, White, and
Decline to State Students


2015-16 2016-17 2017-18 2018-19 2019-20
Grades Percent Grades Percent Grades Percent Grades Percent Grades Percent


Success 0 0% 0 0% 0 0% 0 0% 9 29%
Non Success 0 0% 0 0% 0 0% 0 0% 2 6%


Withdrew 3 100% 23 100% 24 100% 30 100% 20 65%
Total 3 100% 23 100% 24 100% 30 100% 31 100%
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Enr Distribution by Student Demographics
FHDA District->Foothill College->Language Arts->Non Credit: ESL-FH->NCEL


by Gender
2015-16 2016-17 2017-18 2018-19 2019-20


Enr Percent Enr Percent Enr Percent Enr Percent Enr Percent
Female 302 72% 346 77% 672 82% 792 83% 546 78%


Male 106 25% 100 22% 135 17% 148 15% 145 21%
Not Reported 11 3% 5 1% 9 1% 20 2% 13 2%


Total 419 100% 451 100% 816 100% 960 100% 704 100%


by Ethnicity
2015-16 2016-17 2017-18 2018-19 2019-20


Enr Percent Enr Percent Enr Percent Enr Percent Enr Percent
African American 0 0% 1 0% 1 0% 5 1% 1 0%


Asian 107 26% 139 31% 259 32% 349 36% 219 31%
Latinx 198 47% 196 43% 336 41% 403 42% 276 39%


Native American 0 0% 0 0% 2 0% 0 0% 0 0%
Pacific Islander 0 0% 0 0% 0 0% 1 0% 0 0%


White 89 21% 103 23% 208 25% 177 18% 167 24%
Decline to State 25 6% 12 3% 10 1% 25 3% 41 6%


Total 419 100% 451 100% 816 100% 960 100% 704 100%


by Age
2015-16 2016-17 2017-18 2018-19 2019-20


Enr Percent Enr Percent Enr Percent Enr Percent Enr Percent
19 or less 4 1% 2 0% 1 0% 5 1% 9 1%


20-24 29 7% 32 7% 47 6% 53 6% 82 12%
25-39 170 41% 154 34% 402 49% 428 45% 329 47%
40 + 216 52% 263 58% 366 45% 474 49% 284 40%
Total 419 100% 451 100% 816 100% 960 100% 704 100%


by Education Level
2015-16 2016-17 2017-18 2018-19 2019-20


Enr Percent Enr Percent Enr Percent Enr Percent Enr Percent
Bachelor or higher 114 27% 163 36% 347 43% 397 41% 289 41%


Associate 20 5% 18 4% 56 7% 73 8% 52 7%
HS/Equivalent 146 35% 157 35% 183 22% 253 26% 238 34%


All Other 139 33% 113 25% 230 28% 237 25% 125 18%
Total 419 100% 451 100% 816 100% 960 100% 704 100%


Success Rates by Gender
FHDA District->Foothill College->Language Arts->Non Credit: ESL-FH->NCEL


2019-20
Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent
Female 11 28% 5 13% 23 59% 39 100%
Male 4 44% 0 0% 5 56% 9 100%
Not Reported 0 N/A 0 N/A 0 N/A 0 100%
All 15 31% 5 10% 28 58% 48 100%


2018-19
Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent
Female 0 0% 0 0% 40 100% 40 100%
Male 0 0% 0 0% 8 100% 8 100%
Not Reported 0 N/A 0 N/A 0 N/A 0 100%
All 0 0% 0 0% 48 100% 48 100%







FHDA Program Review


FHDA Program Review - page 4 of 6 - 2/25/2021


2017-18
Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent
Female 0 0% 0 0% 24 100% 24 100%
Male 0 0% 0 0% 7 100% 7 100%
Not Reported 0 N/A 0 N/A 0 N/A 0 100%
All 0 0% 0 0% 31 100% 31 100%


2016-17
Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent
Female 0 0% 0 0% 21 100% 21 100%
Male 0 0% 0 0% 10 100% 10 100%
Not Reported 0 0% 0 0% 1 100% 1 100%
All 0 0% 0 0% 32 100% 32 100%


2015-16
Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent
Female 0 0% 0 0% 4 100% 4 100%
Male 0 0% 0 0% 2 100% 2 100%
Not Reported 0 N/A 0 N/A 0 N/A 0 100%
All 0 0% 0 0% 6 100% 6 100%


Success Rates by Age
FHDA District->Foothill College->Language Arts->Non Credit: ESL-FH->NCEL


2019-20
Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent
19 or less 1 100% 0 0% 0 0% 1 100%
20-24 1 20% 0 0% 4 80% 5 100%
25-39 6 25% 4 17% 14 58% 24 100%
40 + 7 39% 1 6% 10 56% 18 100%
All 15 31% 5 10% 28 58% 48 100%


2018-19
Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent
19 or less 0 N/A 0 N/A 0 N/A 0 100%
20-24 0 0% 0 0% 3 100% 3 100%
25-39 0 0% 0 0% 21 100% 21 100%
40 + 0 0% 0 0% 24 100% 24 100%
All 0 0% 0 0% 48 100% 48 100%


2017-18
Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent
19 or less 0 0% 0 0% 1 100% 1 100%
20-24 0 0% 0 0% 2 100% 2 100%
25-39 0 0% 0 0% 18 100% 18 100%
40 + 0 0% 0 0% 10 100% 10 100%
All 0 0% 0 0% 31 100% 31 100%


2016-17
Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent
19 or less 0 N/A 0 N/A 0 N/A 0 100%
20-24 0 0% 0 0% 1 100% 1 100%
25-39 0 0% 0 0% 16 100% 16 100%
40 + 0 0% 0 0% 15 100% 15 100%
All 0 0% 0 0% 32 100% 32 100%


2015-16
Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent
19 or less 0 N/A 0 N/A 0 N/A 0 100%
20-24 0 0% 0 0% 3 100% 3 100%
25-39 0 0% 0 0% 1 100% 1 100%
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40 + 0 0% 0 0% 2 100% 2 100%
All 0 0% 0 0% 6 100% 6 100%


Success Rates by Ethnicity
FHDA District->Foothill College->Language Arts->Non Credit: ESL-FH->NCEL


2019-20
Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent
African American 0 N/A 0 N/A 0 N/A 0 100%
Asian 6 38% 1 6% 9 56% 16 100%
Latinx 6 35% 3 18% 8 47% 17 100%
Native American 0 N/A 0 N/A 0 N/A 0 100%
Pacific Islander 0 N/A 0 N/A 0 N/A 0 100%
White 3 23% 1 8% 9 69% 13 100%
Decline to State 0 0% 0 0% 2 100% 2 100%
All 15 31% 5 10% 28 58% 48 100%


2018-19
Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent
African American 0 0% 0 0% 1 100% 1 100%
Asian 0 0% 0 0% 17 100% 17 100%
Latinx 0 0% 0 0% 17 100% 17 100%
Native American 0 N/A 0 N/A 0 N/A 0 100%
Pacific Islander 0 N/A 0 N/A 0 N/A 0 100%
White 0 0% 0 0% 13 100% 13 100%
Decline to State 0 N/A 0 N/A 0 N/A 0 100%
All 0 0% 0 0% 48 100% 48 100%


2017-18
Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent
African American 0 N/A 0 N/A 0 N/A 0 100%
Asian 0 0% 0 0% 15 100% 15 100%
Latinx 0 0% 0 0% 7 100% 7 100%
Native American 0 0% 0 0% 1 100% 1 100%
Pacific Islander 0 N/A 0 N/A 0 N/A 0 100%
White 0 0% 0 0% 8 100% 8 100%
Decline to State 0 N/A 0 N/A 0 N/A 0 100%
All 0 0% 0 0% 31 100% 31 100%


2016-17
Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent
African American 0 N/A 0 N/A 0 N/A 0 100%
Asian 0 0% 0 0% 17 100% 17 100%
Latinx 0 0% 0 0% 9 100% 9 100%
Native American 0 N/A 0 N/A 0 N/A 0 100%
Pacific Islander 0 N/A 0 N/A 0 N/A 0 100%
White 0 0% 0 0% 4 100% 4 100%
Decline to State 0 0% 0 0% 2 100% 2 100%
All 0 0% 0 0% 32 100% 32 100%


2015-16
Success Non Success Withdrew Total


Grades Percent Grades Percent Grades Percent Grades Percent
African American 0 N/A 0 N/A 0 N/A 0 100%
Asian 0 0% 0 0% 2 100% 2 100%
Latinx 0 0% 0 0% 3 100% 3 100%
Native American 0 N/A 0 N/A 0 N/A 0 100%
Pacific Islander 0 N/A 0 N/A 0 N/A 0 100%
White 0 0% 0 0% 1 100% 1 100%
Decline to State 0 N/A 0 N/A 0 N/A 0 100%
All 0 0% 0 0% 6 100% 6 100%
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Some courses may continue to be listed but no longer have data due to renumbering or because the course was not offered in the past five
years.





		ESLL and NCEL Program Review Data.pdf

		ESLL and NCEL Combined Program Review Data Feb 2021.pdf
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MUSIC DEPARTMENT 
EQUITY PLAN 
2020-21 


Equity and inclusive teaching have received increased attention at Foothill College 
as well as on college and university campuses around the country. The Foothill 
College Music Department has been committed to supporting all students’ success 


for decades, but we have increased our efforts during the most recent 5-year Program 
Review period. As a result, our success rate has grown from 79% (2015-16) to 87% 
(2019-20).  


Our efforts have been grounded in our passion for effective teaching as well as our 
knowledge of the research that has demonstrated that students’ perceptions of class 
climate dramatically impact how well they learn. Unfortunately, although our student 
success rate has increased generally, gains have not been experienced by all groups, as 
indicated in the table “Success Rates by Ethnicity” at the end of this document. 


As faculty, we want all students in our courses to have an experience that is positive and 
inclusive rather than “chilly” and marginalizing. We believe this commitment is in 
alignment with Foothill College’s Equity Plan 2.0. We acknowledge that creating a 
supportive, inclusive learning environment that promotes equity is challenging. Students 
can experience inclusion and disinclusion on multiple levels, including faculty-student 
interactions, student-student interactions, and course content and policies.   


We have therefore used the Guide for Inclusive Teaching at Columbia (Columbia Center 
for Teaching and Learning, 2018) to prompt, guide, and document our efforts to promote 
equity. Our intention is to use this plan in conjunction with Program Review to improve 
our courses so that success is not predictable by race. This document reflects both our 
current efforts as well as the strategies we commit to implementing this year.  
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PARTICIPANTS AND PROCESS 
PARTICIPANTS 
• Full-time Faculty: Elizabeth Barkley, Milissa Carey, Robert Hartwell 
• Adjunct Faculty: Mark Anderson, William Cratty, Paul Davies, Chia Lin, and Mike Sult 


PROCESS 
(1) Full-time Faculty identified practical teaching strategies that implemented the five 


principles for Inclusive Teaching and offered examples of these strategies in our 
classes and then invited Adjunct Faculty to do the same. 


(2) All faculty reviewed the cumulative repository of ideas and determined strategy 
implementation based on the following scale: 


Check: Currently use or will add this technique to one or more classes 2020-21. 
O  Opt Out: Choose not to implement this technique for whatever reason (e.g.,                     
     does not fit course curriculum) 


(3) We will review and revise this document in coordination with Program Review. 
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PRINCIPLE ONE  
ESTABLISH AND SUPPORT A CLASS CLIMATE THAT FOSTERS 
BELONGING FOR ALL STUDENTS 


To positively influence classroom climate, we commit to the following teaching 
strategies. 


I. We will build instructor-student rapport by: 


A. Reducing anonymity in both the onsite and online classroom. 


1. Example: Learning and correctly pronouncing student names by using 
name tents in onsite classes. (Music 2A, B, C, D and 8) 


2. Example: Implementing an introduction discussion and encouraging 
uploaded photos or avatars in online classes. (Music 2A, B, C, D and 8) 


B. Getting to know students. 


1. Example: Scheduling individual or small group instructor-student onsite 
office visits early in the term during regular class time. (Music 2A, B, C, D 
and 8) 


2. Example: Encouraging students to visit us during office hours or 
remaining after synchronous Zoom sessions to interact with instructors 
one-on-one. (Music 2A, B, C, D and 8) 


C. Maintaining friendly, supportive tone and language in all communications. 


1.  Example: Sending an encouraging “Welcome” Message to all students 
prior to each term. (Music 2A, B, C, D and 8) 
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2. Example: Answering all questions in a supportive, encouraging manner 
that conveys we value students’ reaching out to us. (Music 2A, B, C, D and 
8) 


D. Sharing our interests and personal learning process so that we can show 
students how the material we cover in our courses has relevance in both work 
and life. 


1. Example: Identifying and describing our individual connections and 
experience with an influential piece of music. (Music 2A, B, C, D and 8) 


2. Example:  Including “Meet Your Professor” online pages in which we relay 
our individual histories and provide answers to common students’ 
questions (e.g., “What music instrument do you play?”) (Music 2A, B, C, D 
and 8) 


E. Describing our own struggles learning so that we can break down barriers and 
demystify the learning process. 


1. Example:  Sharing our personal experiences as we pursued our education 
and the difficulties we face as we continue to learn new material. (Music 
2A, B, C, D and 8) 


2. Example: Describing our specific challenges keeping current in our 
knowledge of the music discipline. (Music 2A, B, C, D and 8) 


II. We will build student-student rapport by: 


A. Building into our course activities and opportunities for students to interact with 
each other. 


1. Example: Implementing course icebreaker activities (such as self-
introductions, especially with prompts that encourage students to share 
aspects of their personal cultural identity). (Music 2A, B, C, D and 8) 
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2. Example: Instituting “informal” and non-graded forums that provide the 
means for students to share beyond-classroom information with each 
other. (Music 2A, B, C, D and 8) 


3. Example: Incorporating into class activities regular group discussions, 
group projects, and small group interactions in Break-Out Rooms during 
Zoom sessions. (Music 2A, B, C, D and 8) 


4. Example: Offering a “Side Trip” forum where teachers and students share 
ancillary material, insights, resources. (Music 2A, B, C, D and 8) 


B. Encouraging students to discuss with each other their individual learning 
experiences so that all students can see the diversity of responses and 
perspectives.  


1. Example: Structuring discussion prompts that explicitly request students 
to share learning experiences. (Music 2A, B, C, D and 8) 


2. Example: Incorporating “Peer Review” opportunities for students to see 
and comment upon each other’s learning. (Music 8 In Class Journal) 


C. Including opportunities for students to reflect upon and write about their 
learning so that they can draw upon their diverse backgrounds and lived 
experience to understand and apply course concepts and information.  


1. Example: Asking students early in the term to respond to the following 
prompt in a Discussion Forum: “As you learned in this module’s reading, 
we are most likely to remember new learning if it makes sense and is 
meaningful to us. With that in mind, please identify a song or piece of 
music that is from your past that you believe you will always remember. 
Then share its title/artist(s) with a brief description of why it made sense 
and has meaning for you.” (Music 2A, B, C, D and 8) 
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2. Example: Devising a course activity or project that explicitly addresses 
metacognition, such as the “Travel Journal” reflections in Music 2A, B, C, 
D and 8. 


III. We will treat each student as an individual by: 


A. Doing our best not to make assumptions about students’ membership in any 
demographic group groups and instead allowing students to self identify.  
(Music 2A, B, C, D and 8) 


B. Allowing students to share their self-identification only when they feel 
comfortable doing so.  


1. Example: Encouraging students to use the Canvas personal account 
information to state their preferences regarding the pronouns they use.  
(Music 2A, B, C, D and 8) 


C. Refraining from asking individuals to speak for an entire group.  


D. Trying to avoid making assumptions about students’ abilities based on 
stereotypes. 


E. Being mindful of existing stereotypes and taking care not to perpetuate them. 


IV. We will convey the same level of confidence in the abilities of all our students by: 


A. Being consistent and even-handed in acknowledging our belief that all students 
can be successful. 


1. Example: Including the following statement in our welcome message and 
on our course landing page: “Over the years, thousands of students have 
taken this course and been successful, and we have every reason to 
believe you will be too.”  (Music 2A, B, C, D and 8) 
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2. Example: Checking course data to determine low performers and 
reaching out to them privately to reconfirm our belief that they can be 
successful. (Music 2A, B, C, D and 8) 


V. We will try to address challenging classroom moments head-on by: 


A. Doing our best to take responsibility for addressing difficult moments (such as 
offensive and alienating comments, behaviors, and attitudes) and turning them 
instead into teachable moments. 


1. Example: Including in the instructions for potentially difficult discussions 
guidelines such as asking students to use I statements. For example,”I 
feel hurt and upset by that line of thought, and here’s why…” or “I think 
that comment minimizes the issue.” (Music 2A, B, C, D and 8) 


2. Example: Consulting with members of our Teaching Team to discuss 
difficult moments and collaboratively identify strategies to address any 
lingering issues. (Music 2A, B, C, D and 8)  


VI. We will encourage students to give us candid feedback by: 


A. Setting up informal, anonymous processes for students to give feedback on 
course climate. 


1. Example: Creating the anonymous survey in Music 2A, B, C, D, and 8 that 
is available to all students with the following instructions: 


Feedback You Have for Us


We are deeply committed to celebrating the rich and complex multicultural 
history of music in the United States as we strive to optimize student engagement 
within an inclusive and safe classroom. With that in mind, we have established a 
feedback mechanism through SurveyMonkey for you to report any concerns to us 
easily, immediately, and anonymously. We will do our best to address each 
concern with sensitivity and transparency, including responding in the weekly 
announcements. We invite and encourage all students to contribute to our efforts 
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to create a safe and inclusive classroom. Please use this link if you would like to 
give us anonymous feedback.


PRINCIPLE TWO 
SET EXPLICIT STUDENT EXPECTATIONS 


To help students understand and meet our expectations, we commit to the following 
teaching strategies. 


I. We will help students understand our expectations by: 


A. Clearly articulating assessment criteria. 


1. Example: Ensuring student learning outcomes and objectives are stated 
and in learner-centered language in the syllabus. (Music 2A, B, C, D and 8) 


2. Example: Using rubrics (such as those in the Canvas Rubrics Tool) to 
make explicit both the criteria and the standards by which course 
activities and assignments will be evaluated. (Music 2A, B, C, D and 8) 


3. Example: Offering students multiple lower stakes opportunities to 
demonstrate learning. (Music 2A, B, C, D and 8) 


4. Example: Using grading strategies that encourage students to focus on 
learning and develop growth mindsets rather than zeroing in only on their 
grades. (Music 2A, B, C, D and 8) 


B. Providing examples of exemplary work. 


1. Example:  Requesting permission of current students to use their work 
either anonymously or named as models for future students. (Music 2A, B, 
C, D and 8) 
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2. Example: Providing less accomplished or novice student works along 
with explanations of why/how the work did not meet acceptable or 
exemplary standards. (Music 2A, B, C, D and 8) 


II. We will help students meet our expectations by: 


A. Providing timely feedback to enable students to prioritize their efforts and 
support their ability to meet objectives. 


1. Example: Stating grading response time in a visible place, for example on 
the syllabus or in the assignment instructions. (Music 2A, B, C, D and 8) 


2. Example: Using assessment results to modify teaching to assist students’ 
learning, for example, by returning to emphasize points where several 
students struggle. 


B. Modeling the skills that students are asked to demonstrate in their assignments/
assessments. 


1.  Example: Where and when appropriate, participating in discussion 
forums in ways that adhere to discussion guidelines. 


2. Example: Providing an instructor example in response to an assignment 
prompt. (Music 2A, B, C, D and 8) 
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PRINCIPLE THREE 
SELECT COURSE CONTENT THAT RECOGNIZES DIVERSITY AND 
ACKNOWLEDGES BARRIERS TO INCLUSION 


To work toward more inclusive course content, we commit to the following teaching 
strategies. 


I. We will select content that engages the diversity of ideas and perspectives by: 


A. Reviewing course content to determine if certain perspectives are 
underrepresented or absent and then selecting readings, music examples, or 
other course materials that fill the gap. 


1. Example: Using the UC Berkeley American Cultures framework to provide 
coverage of five constituent groups: Native Americans, European 
Americans, African-Americans, Hispanics/Latino Americans, and Asian 
Americans. (Music 8) 


2. Example: When selecting ethnic groups for coverage in world music, 
identify less frequently represented countries (eg., Indonesia) in addition 
to frequently represented countries (eg., China). (Music 2D) 


B. Critically evaluating the presentation of material, and if it does not represent 
diversity, either finding alternative materials or pointing out the short comings 
and supplementing with additional, more representative materials. 


1. Example: Looking for music examples that reflect the contributions of 
artists from multiple ethnic groups and backgrounds. (Music 2A, B, C, D 
and 8) 


2. Example: Where appropriate, choosing images that include a range of 
ethnicities. (Music 2A, B, C, D and 8) 
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II. We will use multiple and diverse examples that do not marginalize students by: 


A. Presenting content in lectures or class discussions using examples that speak 
across gender, work across cultures, and are relatable to people from various 
socio-economic statuses, ages, and religions 


1. Example: Introducing the history of jazz as a tradition established by 
African-Americans but exploring how musicians from other ethnic 
constituencies contributed their own modifications to create new, 
hybridized forms. (Music 8) 


2. Example: Showing contemporary fusions of music traditions that 
historically were associated with a single group, such as Country/Rap. 
(Music 8) 


B. Taking care to not assume that all students will recognize the cultural, literary, 
or historical references we use. 


1. Example: Making sure not to reward students who are similar to us at the 
expense of those who are not (such as talking warmly with students who 
share our musical preferences and ignoring those who don’t). 


2. Example: Drawing on resources, materials, humor, and anecdotes that are 
sensitive to the social and cultural diversity of students in our class. 
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PRINCIPLE FOUR 
DESIGN ALL COURSE ELEMENTS FOR ACCESSIBILITY 


To recognize the diversity of students’ abilities and to create accessible learning 
experiences, we commit to the following teaching strategies. 


I. We will provide multiple means of representation by: 


A. Asking ourselves how our course content could present barriers to learners. 


1. Example: Making a conscious effort to address the needs of learners 
without any background in music, non-native speakers who may find the 
specialized vocabulary of music unfamiliar, and students with physical or 
cognitive disabilities. 


2. Example: Easing barriers by providing supporting materials such as 
glossaries, illustrations, charts, outlines, and multiple types of examples 
to facilitate knowledge transfer.  (Music 2A, B, C, D and 8) 


B. Using established tools for checking and ensuring accessibility (such as those 
provided in Canvas and in Microsoft Word). 


1. Example: Ensuring header hierarchies can be read by screen readers, 
choosing colors that have a sufficient level of contrast, providing textual 
descriptions of images, and incorporating closed-captioning of videos.  
(Music 2A, B, C, D and 8) 


2. Example: Providing information in multiple modalities that give learners 
options, such as transcriptions of videos or offering text in ways that 
learners can be screen read or downloaded and printed in PDFs.  (Music 
2A, B, C, D and 8) 


II. We will provide multiple means of action and expression by: 
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A. Considering a range of possibilities for participation and assessment. 


1. Example: Using rubric standards that clearly articulate the continuum 
between novice and expert.  (Music 2A, B, C, D and 8) 


2. Example: Offering students options for ways to demonstrate their 
knowledge, such as a choice between doing a research paper or a class 
presentation.  (Music 2A, B, C, D and 8) 


B. Providing scaffolding for complex assignments. 


1. Example: Breaking apart the component steps of doing a class 
presentation (e.g., identifying topic, thesis, creating storyboard, finding 
images, and so forth) so that students can clearly see the progression of 
activities they will need to do in order to complete the task.  (Music 
2A,B,CH and 8H) 


2. Example: Having students check in with us for feedback on progress and 
assistance when they get stuck. (Music 2A,B,CH and 8H) 


III. We will provide multiple means of engagement by: 


A. Offering students a variety of options that encourage agency and learner 
autonomy. 


1. Example: Giving students a choice on their final project, such as doing a 
“Contemporary Issues Journal” or “Digital Story.” (Music 2A,B,CH and 8H) 


2. Example: Inviting students to co-design elements of classroom activities 
(e.g., crafting a discussion prompt) or assessments (e.g., contributing 
questions for exams). 


B. Creating a supportive class climate that encourages students to engage. 


1. Example: Emphasizing process as much as product in assessment. 
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2. Example: Encouraging collaboration rather than competition among 
peers. (Music 2A,B,CH and 8H) 
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PRINCIPLE FIVE 
REFLECT ON ONE’S BELIEFS ABOUT TEACHING TO MAXIMIZE SELF-
AWARENESS AND COMMITMENT TO INCLUSION 


To reflect on our own teaching, we commit to asking ourselves the following questions. 


I. We will  reflect upon our own identities and how others/our students see us by: 


A. Considering our social location or position that is assigned and negotiated as 
the result of combining various social factors or identities (e.g., race, sex, class, 
gender, ability, sexual orientation). 


1. Example: Taking inventory of the way our affiliations and identities may 
shape our perceptions and connections with others. 


2. Example: Being honest with ourselves on our beliefs regarding students 
(e.g., do we believe all students can be successful?). 


B. Considering identifying intercultural competence as a course goal. 


1. Example:  By the end of this course, you should be able to discuss, with 
insight and understanding, the multicultural context and the social and 
personal implications of music traditions from around the world. (Music 
2D) 


2. Example: Working with students to set objectives that meet models of 
intercultural literacy. 


II. We will look for ways to set up classroom spaces and activities that foster inclusion 
and minimize disinclusion. 


A. Being attentive to how we position ourselves and our students in our 
classrooms. 
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1. Example: Creating opportunities to sit at the same level with students 
when having a discussion instead of always standing at the front looking 
down at them. (Music 2A,B,C and 8) 


2. Example: Encouraging students to move desks to form circles when they 
are doing group work. (Music 2A,B,C and 8) 


B. Reflecting on the activities we choose for courses so that we provide variety 
instead of relying on a few regularly repeating formats.  


1. Example:  Providing multiple class participation opportunities such as 
large group, small group, pairs, and individual work. (Music 2A,B,C and 8) 


2. Example: Implementing a “Multi-Flex” model of course delivery that 
allows students to choose, on a flexible basis, whether they would like to 
participate in class online or (when available) onsite. (Music 2A,B,C and 8) 
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CURRENT DATA AND TECHNIQUE IMPLEMENTATION 
SUCCESS RATES BY ETHNICITY 


IMPLEMENTATION SUMMARY 


EB MC RH MA WC PD CL MS


Principle One: Establish and support a class climate that fosters belonging for all students.


I.A. ✔ ✔ ✔


I.B. ✔ ✔ ✔


I.C. ✔ ✔ ✔


I.D. ✔ ✔ ✔


I.E. ✔ ✔ ✔
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II.A. ✔ ✔ ✔


II.B. ✔ ✔ ✔


II.C. ✔ ✔ ✔


III.A. ✔ ✔ ✔


III.B. ✔ ✔ ✔


III.C. ✔ ✔ ✔


III.D. ✔ ✔ ✔


III.E. ✔ ✔ ✔


IV.A. ✔ ✔ ✔


V.A. ✔ ✔ ✔


VI.A. ✔ ✔ ✔


Principle Two: Establish and support a class climate that fosters belonging for all students.


I.A. ✔ ✔ ✔


I.B. ✔ ✔ ✔


II.A. ✔ ✔ ✔


II.B. ✔ ✔ ✔


Principle Three: Select course content that recognizes diversity and acknowledges barriers to 
inclusion


I.A. ✔ ✔ ✔


I.B. ✔ ✔ ✔


II.A. ✔ ✔ ✔


II.B. ✔ ✔ ✔


Principle Four: Design all course elements for accessibility


I.A. ✔ ✔ ✔


I.B. ✔ ✔ ✔


II.A. ✔ ✔ ✔


II.B. ✔ ✔ ✔


EB MC RH MA WC PD CL MS
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III.A. ✔ ✔ ✔


III.B. ✔ ✔ ✔


Principle Five: Reflect on one’s beliefs about teaching to maximize self-awareness and 
commitment to inclusion


I.A. ✔ ✔ ✔


I.B. ✔ ✔ ✔


II.A. + + +
II.B. ✔ ✔ ✔


EB MC RH MA WC PD CL MS
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